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AP Access and Equity and Pre-AP (Taken directly from the CollegeBoard)

AP Access and Equity Initiative

Access for All Students

The College Board and the Advanced Placement Program encourage teachers, AP Coordinators, and
school administrators to make equitable access a guiding principle for their AP programs. The College
Board is committed to the principle that all students deserve an opportunity to participate in rigorous
and academically challenging courses and programs. All students who are willing to accept the challenge
of a rigorous academic curriculum should be considered for admission to AP courses. The Board
encourages the elimination of barriers that restrict access for AP courses to students from ethnic, racial,
and socioeconomic groups that have been traditionally underrepresented in the AP Program. Schools
should make every effort to ensure that their AP classes reflect the diversity of their student population.

Preparing Every Student for College

Pre-AP is based on the following two important premises. The first is the expectation that all students
can perform well at rigorous academic levels. This expectation should be reflected in curriculum and
instruction throughout the school such that all students are consistently being challenged to expand
their knowledge and skills to the next level.

The second important premise of Pre-AP is the belief that we can prepare every student for higher
intellectual engagement by starting the development of skills and acquisition of knowledge as early as
possible. Addressed effectively, the middle and high school years can provide a powerful opportunity to
help all students acquire the knowledge, concepts, and skills needed to engage in a higher level of
learning.

Labeling Courses Pre-AP

The College Board does not officially endorse locally designed courses labeled "Pre-AP." Courses labeled
"Pre-AP" that inappropriately restrict access to AP and other college-level work are inconsistent with the
fundamental purpose of the Pre-AP initiatives of the College Board.

The College Board strongly believes that all students should have access to preparation for AP and other
challenging courses, and that Pre-AP teaching strategies should be reflected in all courses taken by
students prior to their enrollment in AP. The College Board discourages using "Pre-AP" in the title of
locally designed courses and listing these courses on a student's transcript, because there is no one fixed
or mandated Pre-AP curriculum that students must take to prepare for AP and other challenging
coursework. Rather than using Pre-AP in course titles, the College Board recommends the adoption of
more comprehensive Pre-AP programs that work across grade levels and subject areas to prepare the
full diversity of a school's student population for AP and college.

CollegeBoard Access and Equity:
http://apcentral.collegeboard.com/apc/public/program/initiatives/22794.html

Pre-AP Programs http://apcentral.collegeboard.com/apc/public/preap/index.html
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AP English Language and Composition Exam (Taken directly from CollegeBoard)
http://www.collegeboard.com/student/testing/ap/english_lang/exam.html?englang

About the Exam

The three-hour and fifteen-minute exam usually consists of a one-hour multiple-choice section
and a two-hour and fifteen-minute free-response section.

Section I: Multiple-Choice

The multiple-choice questions test your ability to read closely and analyze the rhetoric of prose
passages. Total scores on the multiple-choice section are based on the number of questions
answered correctly. Points are not deducted for incorrect answers and no points are awarded
for unanswered questions.

Section II: Free-Response

After a fifteen-minute reading period, you'll write three essays to demonstrate your skill in
composition. Free response questions require close reading, thoughtful rhetorical analysis, and
purposeful argumentation, and include a synthesis question that tests your ability to effectively
make an argument of your own by combining and citing several supplied sources, including at
least one visual source.

Scoring the Exam

The multiple-choice section counts for 45 percent of your grade. The free-response section
contributes the remaining 55 percent.

Study Skills: Reading

In an AP English course, you may feel you have never been given so much to read. AP English
demands plenty of serious reading, and you might be tempted to "speed-read." You may try to
scan paragraphs and pages as fast as you can while hunting for main ideas. In a word: Don't.
First, main ideas usually aren't quickly accessible from "speed-reading" complex texts.

Also, if you race through good writing, you are likely to miss the subtlety and complexity. A
paragraph of text by Frederick Douglass or Joyce Carol Oates, a speech by Abraham Lincoln, or a
letter by E. B. White cannot be appreciated—or even minimally understood—without careful,
often-repeated readings.

In reading your AP assignments, be sure to:

Read slowly

Reread complex and important sentences

Ask yourself often, "What does this sentence, paragraph, speech, stanza, or chapter mean?"

Make Your Reading EfficientHow can you balance the careful reading AP English requires with
your demanding chemistry and calculus workloads, plus get in play practice, soccer games, and
whatever else you've got on your busy schedule? We've compiled some helpful tips to make
your AP reading more efficient, fun, and productive.

e Get a head start.
Obtain copies of as many assigned texts as you can. Then you won't waste time
searching for a text when you absolutely need it.

e Preview important reading assignments.
By previewing, you carefully note:



AP English Language and Composition Exam (Taken directly from CollegeBoard)
http://www.collegeboard.com/student/testing/ap/english_lang/exam.html?englang

Exact title

Author's name

Table of contents

Preface or introduction; this section often states the author's purpose and

themes

o In essays and certain types of prose, the final paragraph(s).

¢ Pause to consider the author's principal ideas and the material the author uses to
support them.
Such ideas may be fairly easy to identify in writings of critical essayists or journalists, but
much more subtle in the works of someone such as Virginia Woolf or Richard Rodriguez.

e Know the context of a piece of writing.
This technique will help you read with greater understanding and better recollection. A
knowledge of the period in which the authors lived and wrote enhances your
understanding of what they have tried to say and how well they succeeded. When you
read Truman Capote's In Cold Blood, find other sources to learn about social attitudes
and cultural conditions that prevailed in the late 1950s.

e Read text aloud.
Slow down when you are having trouble with complex prose passages, and read them
aloud. Reading aloud may help you to understand the tone of the passage.

o Reread difficult material to help you understand it.
Complex issues and elegant expression are not always easily understood or appreciated
on a first reading.

¢ Form the habit of consulting your dictionary, thesaurus, encyclopedia, or atlas.
Through such resources, you'll discover the precise meanings of words as well as
knowledge about the content of what you are reading. Similar resources are available
online or as computer software.

O O ©0 O

Study Skills: Writing

Writing is central to the AP English courses and exams. Both courses have two goals: to provide
you with opportunities to become skilled, mature, critical readers, and to help you to develop
into practiced, logical, clear, and honest writers. In AP English, writing is taught as "process" --
that is, thinking, planning, drafting the text, then reviewing, discussing, redrafting, editing,
polishing, and finishing it. It's also important that AP students learn to write "on call" or "on
demand." Learning to write critical or expository essays on call takes time and practice.

Here are some key guidelines to remember in learning to write a critical essay:
Take time to organize your ideas.

Make pertinent use of the text given to you to analyze.

Quote judiciously from the text to support your observations.

Be logical in your exposition of ideas.

If you acquire these skills -- organizing ideas, marshalling evidence, being logical in analysis, and
using the text judiciously -- you should have little trouble writing your essays on the AP Exam.
Practice in other kinds of writing -- narrative, argument, exposition, and personal writing -- all



AP English Language and Composition Exam (Taken directly from CollegeBoard)
http://www.collegeboard.com/student/testing/ap/english_lang/exam.html?englang

have their place alongside practice in writing on demand.
As you study and practice writing, consider the following points.

Reading Directly Influences Writing Skills & Habits

Reading and writing are intertwined. When you read what published authors have written you
are immersed not just in their ideas, but in the pulsing of their sentences and the aptness of
their diction. The more you read, the more that the rhythm of the English language will be
available to influence your writing. Reading is not a substitute for writing, but it does help lay
the foundation that makes good writing possible.

Writing is Fun

When you have penned what you think is a great sentence or a clean, logical paragraph, read it
over to yourself out loud. Enjoy it. Delight in the ideas, savor the diction, and let the phrases
and clauses roll around in your mind. Claim it as part of your self. You may discover you have a
voice worthy of respect.

A Tip from E. M. Forster

He is reputed to have said that he never knew clearly what it was he thought until he spoke it;
and once he had said it, he never knew clearly what it was that he said until he had written it
down. Then, Forster noted, he could play with it and give it final form. Be like Forster: think,
speak, write, analyze your writing, then give it final shape.

Write Purposefully with Rhetorical Awareness

When you write, fashion your text with awareness of key rhetorical elements. What is the
message of your text? How do you intend to convey your message to your particular audience?
Give shape to your thinking with language that enlightens your readers and lets you achieve
your aims.



AP English Literature and Composition Exam (Taken directly from the CollegeBoard)
http://www.collegeboard.com/student/testing/ap/english_lit/exam.html?englit

About the Exam

The three-hour exam usually consists of a one-hour multiple-choice section and a two-hour
free-response section.

Section I: Multiple-Choice

The multiple-choice section tests your critical reading skills. You'll read several passages and
answer questions about the content, form, and style of each. Total scores on the multiple-
choice section are based on the number of questions answered correctly. Points are not
deducted for incorrect answers and no points are awarded for unanswered questions.
Section II: Free-Response

In this section you'll write essays to show your ability to analyze and interpret literary texts in
clear and effective prose.

Scoring the Exam

The multiple-choice section counts for 45 percent of your grade. The free-response section
contributes the remaining 55 percent.

Study Skills: Reading

See Language Exam (The skills are the same with the following additions or changes)

¢ Pause to consider the author's principal ideas and the material the author uses to
support them.
Such ideas may be fairly easy to identify in writings of critical essayists or journalists, but
much more subtle in the works of someone like Virginia Woolf or Emily Dickinson.

¢ Know the context of a piece of writing.
This technique will help you read with greater understanding and better recollection. A
knowledge of the period in which the authors lived and wrote enhances your
understanding of what they have tried to say and how well they succeeded. When you
read John Steinbeck's The Grapes of Wrath, find other sources to learn about the
difficult conditions for migrant laborers in California in the 1930s.

To understand and appreciate much of English and American literature, you should have some
acquaintance with the major themes of Judaic and Christian religious traditions and with Greek
and Roman mythology. These religious concepts and stories have influenced and informed first
English and then American literary traditions from the Middle Ages through modern times.

As you study Literature and Composition, you should study extensively several representative
works from various genres and periods from the Renaissance forward. You are advised to
concentrate on works of recognized literary merit, worthy of scrutiny because of their richness
of thought and language.

Study Skills: Writing
See Language Exam (The skills are the same with the following additions or changes)

Grammar, Mechanics, and Rhetoric
Think of them as elements that you can order to clean up your ideas, to sharpen your
statements, to make your words and sentences glisten and stick.
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Vocabulary

Writers and critical readers have a "technical vocabulary" they use when talking about the
language of drama, poetry, and fiction. Compile a list of such words. Notice writing that uses
such vocabulary. Here are some of the words you should already know: syntax, tone, rhetoric,
attitude, antecedent, denouement, exposition, climax, atmosphere, voice, speaker, stock
character, thesis, ideology, persuasion, paradox, allusion, ambivalence, syllogism, and aphorism.

Audience

Your teachers may specify an audience that you are supposed to keep in mind when writing a
paper. Most of us in daily life are not writing for a particular person or audience, but rather for
someone called "the general reader." The general reader is someone, anyone, who possesses
an average intelligence and has a fairly sound general education. This general reader is
interested in the events of the day and in the world as a whole. He or she has a good measure
of sympathy for humankind, appreciates the happy as well as the unhappy accidents of life. This
reader also is blessed with a good sense of humor and the ability to listen to others; to writers
like you, in fact. Keep the general reader in mind when you write.



Exam Day (Taken directly from the CollegeBoard)
http://www.collegeboard.com/student/testing/ap/exday.html

What to Bring

e Several sharpened No. 2 pencils with erasers for all responses on your multiple-choice
answer sheet.

e Pens with black or dark blue ink for completing areas on the exam booklet covers and
for free-response questions in most exams.

e Your six-digit school code. Home-schooled students will be given a code at the time of
the exam.

e A watch.

e AP-approved calculator with the necessary capabilities if you are taking the AP Calculus,
Chemistry, Physics or Statistics Exams.

e Arruler or straightedge only if you're taking an AP Physics Exam.

e A government-issued or school-issued photo ID if you do not attend the school where
you are taking the exam.

e Your Social Security number* for identification purposes (optional). If you provide your
number, it will appear on your AP score report.

o If applicable, your SSD Student Accommodation Letter, which verifies that you have
been approved for extended time or another testing accommodation.

What Not to Bring

e Cell phones, digital cameras, personal digital assistants (PDAs), BlackBerry smartphones,
Bluetooth-enabled devices, MP3 players, email/messaging devices, or any other
electronic or communication devices.

e Books, compasses, mechanical pencils, correction fluid, dictionaries,
highlighters,**notes or colored pencils.**

e Scratch paper; notes can be made on portions of the exam booklets.

o Watches that beep or have an alarm.

e Portable listening devices** or portable recording devices (even with headphones) or
photographic equipment.

e Computers.**

e Clothing with subject-related information.

e Food or drink.**

* Some colleges and universities use Social Security numbers as student identifiers when
assigning AP credit or advanced placement for qualifying AP scores. While the College Board
does not require you to provide your Social Security number, you may want to check with the
college or university where you are sending scores to see if they prefer for you to provide a
Social Security number on your AP Exam answer sheet.

**Unless this has been preapproved as an accommodation by the College Board Services for
Students with Disabilities office prior to the exam date.



Levels of Reading and Questioning the text

Level One - Literal — Factual

You can actually put your finger on the answer in the text. You are reading “on the” lines.

Level One questions can be answered explicitly by using the facts in the text.
You should be able to provide an accurate and complete summary of text because the
information is “in front of you”.

(The AP tests seldom ask level one questions. Why?)

Level Two — Interpretive — Inferential
You can put your finger on evidence in the text to support your answer. You are reading

“between” the lines.

Level Two questions are implied, requiring the reader to analyze and/or interpret specific parts
of the text. They are inference-based. You must read between the lines for the answers.

A good answer will probably lead to an identification of the significant patterns in the text.

Level Three — Experiential — Connecting — Abstract
You cannot put your finger on the answer in the text. You are reading “beyond” the lines.

Level Three questions are open-ended and go beyond the text. These questions will provoke
discussion of an abstract idea or issue. In addition to evidence from the text, you may bring

your own personal experience into the discussion if it has a connection and a bearing to the

abstract idea or issue.

Good answers lead to an appreciation of the text and further discussion.

(Adapted from Ayn Grubb, Broken Arrow Public Schools, Broken Arrow, Oklahoma)
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Determining Author’s Purpose Spelling analytical
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Motivation Independent request
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Detail Purpose Expressive
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Denotation imperative The Process of Composition
Dialect interrogative Prewriting
Euphemism Structure consideration of audience
Idiom antithetical determination of purpose
vocabulary balanced generation of ideas
Imagery complex organization of ideas
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Plot compound-complex Drafting
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Flashback periodic timed
Foreshadowing simple Revision of Multiple Drafts
suspense Sentence Variety concision
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Question 1 (1992)
(Suggested time—40 minutes. This question counts one-third of the total essay section score.)

In 1588 Queen Elizabeth I of England made the following speech to her troops. They were assembled at
Tilbury, a town on the Thames River, to repel an expected invasion of England by troops serving the king
of Spain. Read the speech carefully. Then write an essay in which you identify the purpose of the queen’s
remarks and analyze how she uses the resources of language—such as diction, imagery, and sentence
structure—to achieve her purpose.

My loving people,

We have been persuaded by some that are careful of our safety, to take
heed how we commit our selves to armed multitudes, for fear of treachery; but
I assure you I do not desire to live to distrust my faithful and loving people. Let
tyrants fear, [ have always so behaved myself that, under God, I have placed my
chiefest strength and safeguard in the loyal hearts and good-will of my subjects; and
therefore I am come amongst you, as you see, at this time, not for my recreation and
disport, but being resolved, in the midst and heat of the battle, to live or die amongst
you all; to lay down for my God, and for my kingdom, and my people, my honour
and my blood, even in the dust. I know I have the body but of a weak and feeble
woman; but I have the heart and stomach of a king, and of a king of England too, and
think foul scorn that Parma or Spain, or any prince of Europe, should dare to invade
the borders of my realm; to which rather than any dishonour shall grow by me, I myself
will take up arms, I myself will be your general, judge, and rewarder of every one of
your virtues in the field. Iknow already, for your forwardness you have deserved
rewards and crowns'; and we do assure you in the word of a prince, they shall be duly
paid you. In the mean time, my lieutenant general shall be in my stead, than whom never
prince commanded a more noble or worthy subject; not doubting but by your obedience
to my general, by your concord in the camp, and your valour in the field, we shall shortly
have a famous victory over those enemies of my God, of my kingdom, and of my people.

'An English monetary unit

Step One—Analyze the directions.

1. What is the occasion of Queen Elizabeth I’s speech?

2. What is the obvious reason she would be there speaking to the troops in person just
before a battle?

3. What are the two main verbs in the directions given about writing the essay?

4. Must you address all three of the given “resources of language™?

Step Two—Annotate (after highlighting every other sentence)

1. Greeting: “My loving people,”—What is significant about the pronoun in the
greeting? The adjective? What tone does she establish?

2. Sent. 1: We have been persuaded by some that are careful of our safety, to take
heed how we commit our selves to armed multitudes, for fear of treachery; but
I assure you I do not desire to live to distrust my faithful and loving people.

a. Explain the shift in pronouns.

b. What risk is Elizabeth taking?

c. What appeal does she make in the last part of the sentence?

d. What does she want the troops to think of her?
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3. Sent. 2: Let tyrants fear, [ have always so behaved myself that, under God, I have
placed my chiefest strength and safeguard in the loyal hearts and good-will of my
subjects; and therefore I am come amongst you, as you see, at this time, not for my
recreation and disport, but being resolved, in the midst and heat of the battle, to live or
die amongst you all; to lay down for my God, and for my kingdom, and my people, my
honour and my blood, even in the dust.

Who are tyrants? Why/What should they fear?
. How is Elizabeth different from “tyrants”?
What is the impact of the prepositional phrase under God?
. Why is she here?
Why does she include the phrases in the midst and heat of the battle?
What is she willing to have happen?
g. Explain the order of who/what she is willing to die for? (Why is God first?
What does she want her people to believe about her?)
h. Explain the impact of the polysyndeton on the last part of the sentence.

o o o

4. Sent. 3: I know I have the body but of a weak and feeble woman; but I have the heart
and stomach of a king, and of a king of England too, and think foul scorn that Parma or
Spain, or any prince of Europe, should dare to invade the borders of my realm; to which
rather than any dishonour shall grow by me, I myself will take up arms, I myself will be
your general, judge, and rewarder of every one of your virtues in the field.

a. What objection does she address in the first part of the sentence?
(Concession?)

b. What qualities does she possess that vanquish this problem?

c. Explain the synecdoches she uses—“heart” and “stomach.”

d. Why does she mention Parma, Spain, or “any prince of Europe”?
e. What idea does she repeat in this sentence?

f.  Why does she add the unnecessary word myself (twice)?

g. What is the triple role she promises to play?

h. How does she appeal to her troops here?

6. Sent. 4: I know already, for your forwardness you have deserved rewards and
crowns'; and we do assure you in the word of a prince, they shall be duly paid you.
a. She makes a different appeal here—to what in human nature is she
appealing? Why?
b. Why does she refer to herself here as a prince rather than a queen?
c. Why does she save this promise for last?
d. This is the shortest sentence in the speech—what effect does it have?

7. Sent. 5: In the mean time, my lieutenant general shall be in my stead, than whom
never prince commanded a more noble or worthy subject; not doubting but by your
obedience to my general, by your concord in the camp, and your valour in the field, we
shall shortly have a famous victory over those enemies of my God, of my kingdom, and
of my people.
a. How does she persuade the troops that her lieutenant general is acceptable?
b. What three things does she expect of the troops?
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c. What will be the outcome if the troops do as she pleads?
d. What two examples of parallelism are in this sentence?
e. What effect do they have?

What’s next?—Shaping the Essay:

Introduction:
Sentence 1: Tell what Queen Elizabeth I’s purpose is.

Next in a sentence or two: Tell ways she achieves it.

Body Paragraph 1:

Sentence 1, Topic Sentence: What is one way Elizabeth connects to her troops?
[Possibilities: appeals to greed, to pride and obedience, to nationalism; words and images
of inspiration; the connection between the queen and her people; the risk to her safety;
the unity of the people; reassurance; etc., etc., etc.]

Next several sentences: What kinds of “resources of language” (language devices,
rhetorical strategies, rhetorical techniques) does she use to do this? Don’t just point them
out or label them; go on to explain why she uses them to accomplish her goal.
[Possibilities: diction, imagery, appeals, organization, sentence structure, pronouns, etc.,
etc., etc.]

Last Sentence: Offer a “mini-conclusion” to this one way Elizabeth connects.

Body Paragraph 2:
Sentence 1, Topic Sentence: What is another way Elizabeth connects to her troops?

(Follow the same pattern as above.)

Note: You might wish to write another body paragraph, but you don’t have to if you
have thoroughly discussed your first two observations—there’s no “magic number” of
body paragraphs. Remember to start with a point about Elizabeth’s purpose and then
support this point with examples of her “resources of language.”

Conclusion: Explain how the powerful choices she makes help her achieve her purpose.
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My loving people, — (shaping)
We have been persuaded by some that are N

careful of our safety, to take

heed how we commit our selves to armed
multitudes, for fear of treachery; but I assure you
I do not desire to live to distrust my faithful and
loving people.

Let tyrants fear, I have always so behaved
myself that, under God, I have placed my
chiefest strength and safeguard in the loyal
hearts and good-will of my subjects; and
therefore I am come amongst you, as you see, at
this time, not for my recreation and disport, but
being resolved, in the midst and heat of the
battle, to live or die amongst you all; to lay down
for my God, and for my kingdom, and my
people, my honour

and my blood, even in the dust.

I know I have the body but of a weak and feeble
woman; but I have the heart and stomach of a -
king, and of a king of England too, and think
foul scorn that Parma or Spain, or any prince of
Europe, should dare to invade the borders of my
realm; to which rather than any dishonour shall N
grow by me, I myself will take up arms, I myself
will be your general, judge, and rewarder of
every one of your virtues in the field.

I know already, for your forwardness you have
deserved rewards and crowns!; and we do assure
you in the word of a prince, they shall be duly
paid you.

In the mean time, my lieutenant general shall be
in my stead, than whom never prince
commanded a more noble or worthy subject; not
doubting but by your obedience to my general,
by your concord in the camp, and your valour in
the field, we shall shortly have a famous victory
over those enemies of my God, of my kingdom,
and of my people.

'An English monetary unit
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Werkenthin, Round Rock HS
Sample Essay, Score “9”

Queen Elizabeth persuades the people of England to defend it through use of rhetoric which helps
her subjects identify with her. By making the soldiers feel as though she is there in the battle at all times,
she gives them a sense of security. She also feeds the nationalism throughout the speech by constantly
reminding the soldiers of their country. Through her use of words, she inspires the people.

Elizabeth establishes a common ground with the soldiers by presenting herself effectively. First,
she is at the battlefield with them. Her actual presence is more reassuring than the appearance of a royal
messenger. Her speech is full of rhetoric which also reinforces the common ground. In lines 9-13, she
states that she has come to “to lay down for my God, my kingdom, and my people, my honour and my
blood, even in the dust.” She assures them that she would defend her country with her blood, just as she is
asking them to do. In lines 18-20, she further associates herself with the soldiers by claiming to “take up
arms.” Theses statement[s] let the soldiers know that she is willing to die to save her country. It inspires
them to do the same. The presence of the Queen is a stirring one, and when she proposes to fight with the
soldiers, they respond by assuming a defensive role for the country.

Elizabeth also stirs the fires of nationalism in the people. By constantly extolling their virtues, she
fills them with a sense of pride. She always refers to them as “my loving people” (line 1) or “my faithful
and loving people” (line 5). In lines 26-28, she commends their virtue, while in line[s] 4-6, she places her
trust in them. All of these examples give the people spirit and life. Then, in lines 14-17, she directs this
energy towards defense of the country. The thought of foreign invasion by any army is enough to stir any
people into patriotism. By feeding the soldiers compliments and giving them a purpose, Elizabeth further
persuades them to defend England.

Finally, the Queen places her full trust in the soldiers and entices them with promises of reward.
She denounces the thought of distrusting the armed peoples. She calls her people “my chiefest strength and
safeguard.” Her trust in the people is unwavering, and this reassures them. Instead of cautiously regulating
and controlling her subjects for fear of rebellion, she gives them the power to defend her and her homeland.
They respect their queen for this and so do her bidding. The “rewards and crowns” persuades those
concerned with monetary and influential matters to fight by promising reward for valor and virtue on the
battlefield.

All of these matters lend Elizabeth the loyalty of the people. They are willing to die for a Queen
who cares as much about England as they do. By touching on the values of trust, nationalism, and material
rewards, she convinces the people to defend their homeland. By lowering herself to their level, she makes
the soldiers more comfortable with the prospect of death in battle. She gives them a cause, and they rise to

the occasion.
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(Suggested time—40 minutes. This question counts one-third of the total essay section score.)

In the following passage Nancy Mairs, who has multiple sclerosis, calls herself a "cripple." Read the passage
carefully. Then write an essay in which you analyze how Mairs presents herself in this passage. In addition to
discussing the significance of Mairs' choice of the word "cripple" to name herself you should consider such
rhetorical features as tone, word choice, and rhetorical structure.

I am a cripple. | choose this word to name me. |
choose from among several possibilities, the most
common of which are "handicapped" and "disabled." |
made the choice a number of years ago, without
s thinking, unaware of my motives for doing so. Even
now, I'm not sure what those motives are, but | recog-
nize that they are complex and not entirely flattering.
People —crippled or not—wince at the word "cripple,"
as they do not at "handicapped" or "disabled."

0 Perhaps | want them to wince. | want them to see me
as a tough customer, one to whom the fates/gods/
viruses have not been kind, but who can face the brutal
truth of her existence squarely. As a cripple, | swagger.
But, to be fair to myself, a certain amount of
ushonesty underlies my choice. "Cripple" seems to me a
clean word, straightforward and precise. It has an
honorable history, having made its first appearance in
the Lindisfarne Gospel in the tenth century. As a lover
of words, | like the accuracy with which it describes my
eocondition: | have lost the full use of my limbs.
"Disabled," by contrast, suggests any incapacity, phys-
ical or mental. And | certainly don't like "handi-
capped,"” which implies that | have deliberately been
put at a disadvantage, by whom | can't imagine (my
25God is not a Handicapper General), in order to
equalize chances in the great race of life. These words
seem to me to be moving away from my condition, to
be widening the gap between word and reality. Most
remote is the recently coined euphemism "differently
soabled," which partakes of the same semantic hopeful-
ness that transformed countries from "undeveloped" to
"underdeveloped," then to "less developed," and finally
to "developing" nations. People have continued to
starve in those countries during the shift. Some realities
do not obey the dictates of language.
s Mine is one of them. Whatever you call me, |
remain crippled. But | don't care what you call me, so
long as it isn't "differently abled," which strikes me as

pure verbal garbage designed, by its ability to describe
unanyone, to describe no one. | subscribe to George
Orwell's thesis that "the slovenliness of our language
makes it easier for us to have foolish thoughts." And |
refuse to participate in the degeneration of the
language to the extent that | deny that | have lost
wsanything in the course of this calamitous disease; |
refuse to pretend that the only differences between you
and me are the various ordinary ones that distinguish
any one person from another. But call me "disabled"
or "handicapped" if you like. | have long since grown
soaccustomed to them; and if they are vague, at least
they hint at the truth. Moreover, | use them myself.
Society is no readier to accept crippledness than to
accept death, war, sex, sweat, or wrinkles. | would
never refer to another person as a cripple. It is the
word | use to name only myself.
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Scoring Guide

General Directions: Scores should reflect the quality of the essay as a whole. Reward the writers for what they do
well. Remember that students had 40 minutes to read and write; the resulting essays should thus be thought of as
comparable to essays produced in final exams, not judged by standards appropriate for out-of-class writing
assignments. All essays, even those scored 8 and 9, are likely to exhibit occasional flaws in analysis or in prose style
and mechanics; such lapses should enter into your holistic judgment of the essay's quality. Essays with many
distracting errors in grammar and mechanics may not be scored higher than 2.

9 Meets all the criteria for an 8 paper and, in addition, is particularly full or apt in analysis or demonstrates
particular stylistic command.

8 Analyzes aptly and specifically how Nancy Mairs presents herself in this passage. Analysis recognizes Mairs's self-
conscious bravado in calling herself a cripple and shows how selected rhetorical features help to convey the
complexity of her stance. Prose demonstrates the writer's ability to control a wide range of the elements of
effective writing, but need not be without flaws.

7 Fits the description of a 6 essay but is distinguished by fuller analysis or stronger prose style.

6 Analyzes adequately how Nancy Mairs presents herself in this passage. Often recognizes Mairs's "courageous" or
"honest" attitude but not its self-conscious "swagger"; discussion of rhetorical features is usually correct but may
not present any insight beyond literal comprehension. A few lapses in diction or syntax may be present, but prose
usually conveys the writer's ideas clearly.

5 Analyzes adequately how Nancy Mairs presents herself in this passage, but its discussion of rhetorical features
may be particularly limited and/or inconsistently pertinent. A few lapses in diction or syntax may be present, but
usually prose conveys the writer's ideas clearly.

4 Responds inadequately to the question's tasks. May misidentify Mairs's stance, discuss various rhetorical
features in the passage without relating them to Mairs's self presentation, recapitulate Mairs's consideration of
alternatives to "cripple" with little attention to rhetorical features, or catalog rhetorical features with limited
purpose or accuracy. Prose of 4 essays usually conveys the writer's ideas adequately, but may suggest inconsistent
control over such elements of writing as organization, diction, and syntax.

3 Meets the criteria for the score of 4 but is particularly unperceptive in its attempts to discuss Mairs's self-
presentation or particularly inconsistent in its control of the elements of writing.

2 Demonstrates little or no success in analyzing how Nancy Mairs presents herself in this passage. May substitute a
simpler task, such as paraphrasing the passage, embroidering on Mairs's consideration of alternatives to "cripple,"
discussing euphemism in general, discussing some rhetorical features in general, or praising the courage of those
who overcome handicaps. Prose may reveal consistent weaknesses in grammar or another of the basic elements of
composition.

1 Meets the criteria for the score of 2 but is particularly simplistic in its responses to the passage or particularly
weak in its control of grammar or another of the basic elements of composition.

0 This score is for off-topic responses.

- Indicates blank response.

Sample Essays

EXCELLENT

Ms. Mairs presents herself as strong, intelligent, and funny. She is also frank and even blunt, and she
seems to challenge the reader, as well as challenging currently accepted beliefs and ideas. In calling herself "a
cripple", she shows her desire to face facts and her firm grip on reality. What she does not say is as obvious as
what she does: she is clearly a very courageous woman who has persevered over a difficult situation.

Mairs' frankness is obvious from the first line: "l am a cripple." Later she says, "I refuse to participate in
the degeneration of the language to the extent that | deny that | have lost anything in the course of this calamitous
disease." Additionally, she indicates a kind of contempt for those who pretend nothing is wrong with or different
about anyone. The bluntness which characterizes the passage is evident in word choice, too, in that many words
are sharp and hard-sounding, regardless of their meanings: "tough...brutal truth...straightforward...shift...dictates."

The ironic tone used by Mairs is blatant in lines such as, "As a cripple, | swagger." Obviously, since she
cannot walk, she cannot swagger. Her metaphorical swaggering is, therefore, the brave front she puts forward. In
her choice of the word 'swagger' it is possible that Mairs gave away more than she intended and confessed to
vulnerability behind her bold comments. Whether or not it is intentional, Mairs has presented herself as
multidimensional; although she seems extremely open, she is probably not telling the reader everything.
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Mairs' intelligence is demonstrated in her use of impressive vocabulary and complex sentence structures:
"Most remote is the recently coined euphemism 'differently abled,' which partakes of the same semantic
hopefulness..." Such a sentence could not have been written by a person who is not smart, and Mairs even admits
to being a "lover of words."

Mairs shows a flair for sarcastic humor when she notes that "my God is not a Handicapper General." She
is subtle but sharp, and she makes her points slyly. In the conclusion, she says that "society is no readier to accept
crippledness than to accept death, war, sex, sweat, or wrinkles." An element of humor can be found in this
comment in that although humans can in certain circumstances avoid some of these, no one can avoid "sweat" or
"death." Mairs pokes at the consciousness of Americans who have closed minds to what is real and true, as her
disease is.

That Mairs uses the word cripple to describe herself is not surprising. After reading the passage, the
reader is familiar with Mairs' refusal to hide from the truth. However, one wonders Whether Mairs truly doesn't
"care what you call me, so long as it isn't 'differently abled*." When she says that she "would never refer to
another person as a cripple. It is the word | use to name only myself," Mairs admits that the word 'cripple’
is an insult in most arenas. Another question is raised with this realization: does Mairs feel so negatively about
herself that she willingly identifies herself by a name which is quite unflattering? Mairs is frank about most sides of
her illness, but perhaps even she has not dealt with some elements of it. Comment: This essay, scored 9, is
distinguished by its unwavering focus on Mairs's self-presentation and by the perceptiveness with which it reads the
passage. The third sentence of the first paragraph states concisely the significance of Mairs's choice of the word
“cripple” to name herself; the paragraph accurately characterizes Mairs as "frank and even blunt,"

“challenging," "strong, intelligent, and funny." The following paragraphs demonstrate cogently how Mairs's stylistic
choices convey the traits that define and unify, the paragraphs; frankness, irony, intelligence, sarcastic humor. Two
paragraphs show particular insight: the treatment of the irony implicit in Mairs's, choice of the metaphor of
swaggering (paragraph three), and the suggestion that Mairs's implicit recognition that "cripple" is a term not
usually valued may admit a vulnerability that most of the passage denies (paragraph six).

As a whole, this essay conveys a subtle understanding of Mairs's stance. It also couches that
understanding in specific, economical prose. In contrast to many other responses to Question 3, this essay also
demonstrates skill by choosing apt, brief quotations to illustrate or spark analysis. Many less accomplished and less
focused essays tended to quote at length and analyze relatively little, apparently believing the passage would speak
for itself. While in fact this passage is more direct than many on previous AP Exams—after all, it does
explicitly state Mairs's stance at the end of paragraph one—it nonetheless remains the student's responsibility to
explain how the rhetoric of the passage works. This essay does so particularly well.

AVERAGE

In this passage Mairs presents herself as a "cripple.” She uses this word to symbolize her independence
and strength, and through features such as word choice, tone, and structure, Mairs persuades the reader that her
choice of the word "cripple" is the correct one for her.

In this passage, Mairs appears to be a person who knows who she is, what she can do, and what others
think she is capable of accomplishing. With the succinct tone of the passage, Mairs implies that she is no-nonsense
about her illness and will only reveal her true reasons for calling herself a cripple. She states that words such as
handicapped, and disabled have other meanings that she does not wish to be associated with. In lines 11-13 she
states clearly what she is. "One to whom the fates/gods/viruses have not been kind, but who can face the brutal
truth of her existence squarely." Also by utilizing choice words and phrases such as "wince", "incapacity",
"disadvantage", she describes the situations of the handicapped and differently abled while she herself
explicitly states that she knows the full meanings and consequences of what she says. Mairs states that by using
other words than cripple she would be "...widening the gap between word and reality." However, Mairs' tone also
seems to have a condescending manner to it. "Most remote is the ...euphemism "differently abled", which
partakes of the same semantic hopefulness..." Through words such as "semantic" and "verbal garbage" (line 39)
Mairs seems to disdain those who do not perceive things the same way she does.

One can see that through the conciseness of the passage, the choice words and structure, Mairs presents
herself to be a strong, independent woman who does not feel as much sorrow for herself as for those who call
themselves, handicapped or differently abled. Comment: Scored 6, this essay is typical of those at the bottom of
the upper half of the scoring guide. It does convey an awareness that Mairs intends the passage to present her as
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"a strong, independent woman," one who "knows who she is [and] what she can do," and who can also be viewed
as "condescending" to those less tough-minded than she. The quotations the writer chooses do illustrate these
traits. Particularly in comparison to the preceding essay, however, this response is not well focused on Mairs's self-
presentation. Like many of the acceptable but less accomplished essays, it makes its observations about

Mairs's character almost as asides in a rehearsal of Mairs's rationale for the choice of "cripple" to name herself. The
faculty consultants agreed that the essay should be rewarded for what it does well in response to the question, but
recognized that the essay's analysis, like its prose, is serviceable at best.
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Lesson for Synthesis

1. How are each of you a “synthesis”?

2. Can you think of ways that people synthesize beside writing?

3. Show the video "Dots" and maybe “Begone Dull Care”. Why are these good
examples of synthesis?

4. Examine the directions from all the past prompts. How do you need to be
ready for a “verb change” on the actual test? Can you be open-minded about the
kind of essay you may be asked to write.

5. NOW think of yourselves as members of a Presidential committee as you
prepare your essays—'"You've been invited by President Obama to serve on a
committee of 15 people to consider the issue. He has invited Nobel Prize
winners, professors, business people, experts in the field, and YOU to represent
the young people of the nation. YOUR voice will be heard and considered as
seriously as anyone else's, and you will be expected to hear and consider the
views of the others, some of whom you may not agree with, some who may
change your mind, etc."

6. For the next 3 minutes write about your own view of your education

experiences. How do you feel about your own education experience? Do you
feel you’ve been challenged? Have you been able to pursue some of your own
interests? Have you ever taken a class you didn’t like but ended up learning from
it? Why do we have required courses? Etc.

7. Read the prompts with the kids. Stop. Have them write what they think—a
tentative thesis.

8. Read/rate the 7documents.

9. Write a 2-sentence introduction and a topic sentence for the first body
paragraph.

10. Examine a well written student essay.
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Synthesis Essay Directions from Past Exams:

2007 —

2008—

2009—

2010—

2011—

2012—

Form A: ...develop a position on the effects of [advertising].

Form B: ...develop a position on the most important considerations facing the person
responsible for [securing a new work of art or artifacts for a museum].

Form A: ...develop a position on whether or not [the penny coin should be eliminated].
Form B: Write an essay that develops a position on whether or not [there should be specific
texts that all of students of high school English must read].

Form A: ...develop a position about what issues should be considered most important in
making decisions about [space exploration].

Form B: (1) Choose an issue related to [the tension in schools between individuality and

conformity]. (2) Write an essay in which you use this issue to argue the extent to which
[schools should support individuality or conformity].

Form A: ...evaluate the most important factors that [a school ] should consider before [ using
particular technologies in curriculum and instruction].

Form B: ...in an essay that evaluates [daylight saving time] and offers a recommendation about

[its continued use].

Form A: ...in an essay that identifies the key issues associated with [the locavore movement]
and examines their implications for [the community].

Form B: ...develops a position on the extent to which [government should be responsible for
fostering green practices].

Form A: ...argues a clear position on whether [the USPS should be structured to meet the

needs of a changing world], and if so, how.

Form B (not released)
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2009 AP® ENGLISH LANGUAGE AND COMPOSITION
FREE-RESPONSE QUESTIONS (Form B)

ENGLISH LANGUAGE AND COMPOSITION
SECTION 11
Total time—2 hours

Question 1

(Suggested time—40 minutes. This question counts for one-third of the total essay section score.)

Directions: The following prompt is based on the accompanying seven sources.

This question requires you to synthesize a variety of sources into a coherent, well-written essay. When you
synthesize sources you refer to them to develop your position and cite them accurately. Your argument should be
central; the sources should support this argument. Avoid merely summarizing sources.

Remember to attribute both direct and indirect references.

Introduction

Mass public schooling has traditionally proclaimed among its goals the following: (1) to help each student gain
personal fulfillment and (2) to help create good citizens. These two goals—one aimed at the betterment of
individuals and the other aimed at the betterment of society—might seem at odds with one another. At the very
least, these two goals are a cause of much tension within schools at every level: schools want students to be allowed
or encouraged to think for themselves and pursue their own interests, but schools also believe that it is right in some
circumstances to encourage conformity in order to socialize students.

Assignment

Read the sources that follow (including the introductory information) carefully. Then choose an issue related to the
tension in schools between individuality and conformity. You might choose an issue such as dress codes, mandatory
classes, or the structure of the school day. You do not have to choose an issue that you have experienced personally.
Then, write an essay in which you use this issue to argue the extent to which schools should support
individuality or conformity. Synthesize at least three of the sources for support.

You may refer to the sources by their titles (Source A, Source B, etc.) or by the descriptions in the parentheses.

Source A (Gatto)

Source B (Bell schedule)
Source C  (Book cover)
Source D (Postman)
Source E  (Holt)

Source F  (Photo)

Source G (Expectations)

© 2009 The College Board. All rights reserved.
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Source A

Gatto, John Taylor. “Against School: How Public
Education Cripples Our Kids, and Why.”
Harper’s Magazine Sept. 2003.

The following is excerpted from an essay by a former high school teacher who advocates educational reform.

Do we really need school? I don’t mean education, just forced schooling: six classes a day, five days a week, nine
months a year, for twelve years. Is this deadly routine really necessary? And if so, for what? Don’t hide behind
reading, writing, and arithmetic as a rationale, because 2 million happy homeschoolers have surely put that banal
justification to rest. Even if they hadn’t, a considerable number of well-known Americans never went through the
twelve-year wringer our kids currently go through, and they turned out all right. George Washington, Benjamin
Franklin, Thomas Jefferson, Abraham Lincoln? Someone taught them, to be sure, but they were not products of a
school system, and not one of them was ever “graduated” from a secondary school. . . . We have been taught (that is,
schooled) in this country to think of “success” as synonymous with, or at least dependent upon, “schooling,” but
historically that isn’t true in either an intellectual or a financial sense. And plenty of people throughout the world
today find a way to educate themselves without resorting to a system of compulsory secondary schools that all too
often resemble prisons. Why, then, do Americans confuse education with just such a system?

© 2009 The College Board. All rights reserved.
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Source B

High school bell schedule

The following is the daily schedule followed by students in a public high school.

Your High School
DAILY BELL SCHEDULE
Period 1 (1" Bell 8: 16 a.m.) 8:20-9: 06
Period 2 9:10-9: 56
Period 3 10: 00 - 10: 51
Period 4 10: 55-11: 41
Period 5 11:45-12: 31
Period 6 12:35-1:21
Period 7 1:25-2:11
Period 8 2:15-3:01
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Source C

Book cover

The following is a possible cover design for a book about how to prepare kindergarten students for standardized
tests.

Preparing for
Kindergarten
Testing

© 2009 The College Board. All rights reserved.
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Source D

Postman, Neil. The End of Education: Redefining the
Value of School. New York: Knopf, 1995.

The following is excerpted from a book about education in the United States.

There is, for example, the traditional task of teaching children how to behave in groups. You cannot have a
democratic—indeed, civilized—community life unless people have learned how to participate in a disciplined

way as a part of a group. One might even say that schools have never been essentially about individualized learning.
It is true, of course, that groups do not learn; individuals do. But the idea of a school is that individuals must learn in
a setting in which individual needs are subordinated to group interests.
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Source E

Holt, John. “School Is Bad for Children.” Saturday
Evening Post 8 Feb. 1969.

The following is excerpted from an essay written by an educational theorist.

And so, in this dull and ugly place, where nobody ever says anything very truthful, where everybody is playing a
kind of role, as in a charade, where teachers are no more free to respond honestly to the students than the students
are free to respond to the teachers or each other, where the air practically vibrates with suspicion and anxiety, the
child learns to live in a daze, saving his energies for those small parts of his life that are too trivial for the adults to
bother with, and thus remain his. It is a rare child who can come through his schooling with much left of his
curiosity, his independence or his sense of his own dignity, competence and worth.

So much for criticism. What do we need to do? Many things. Some are easy—we can do them right away. Some

are hard, and may take some time. Take a hard one first. We should abolish compulsory school attendance. At the
very least we should modify it, perhaps by giving children every year a large number of authorized absences. Our
compulsory school-attendance laws once served a humane and useful purpose. They protected children’s right to
some schooling, against those adults who would otherwise have denied it to them in order to exploit their labor, in
farm, store, mine, or factory. Today the laws help nobody, not the schools, not the teachers, not the children. To keep
kids in school who would rather not be there costs the schools an enormous amount of time and trouble—to say
nothing of what it costs to repair the damage that these angry and resentful prisoners do every time they get a
chance.
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Source F

Photo of children singing in school

The following is a photo taken in a school.
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Source G

Expectations of high school students published in the
student handbook

The following expectations are published for students in a public high school.

SCHOOL CLIMATE and
STUDENT EXPECTATIONS

All Students are expected to:
e report to class on time and attend all classes regularly;
e accept responsibility for their learning -

-complete homework assignments,

-bring required materials to class each day,

-be attentive in class, and listen, speak and discuss when appropriate;

e respect the teacher’s position as leader in the classroom -
-follow the teacher’s directions,
-adhere to individual classroom guidelines;
e be considerate to and respectful of others -
-refrain from teasing, interrupting or criticizing others,
-refrain from using vulgar or obscene language,
-refrain from acting out anger and frustration through fighting or other
inappropriate behaviors,
-keep all food and drink in the cafeteria and patio areas except when authorized
by a teacher;
e cooperate with the specific rules of the school -
-dress in appropriate attire which does not distract or offend others
(wearing shoes is required by law),
-refrain from running in the halls and speaking loudly and banging lockers while
classes are in progress;
e respect the rights of others to learn -

- do not create excessive noise in the halls, library, commons, quadrangle or other
outside areas (radios and personal listening devices are generally inappropriate
for classroom use unless approved by the teacher for a specific educational
purpose),

- obey the laws of society, including prohibitions against assault, theft,
vandalism, possession of illegal substances and possession of weapons.
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Question 1

The score should reflect a judgment of the essay’s quality as a whole. Remember that students had only
15 minutes to read the sources and 40 minutes to write; the essay, therefore, is not a finished product and
should not be judged by standards appropriate for an out-of-class assignment. Evaluate the essay as a
draft, making certain to reward students for what they do well.

All essays, even those scored 8 or 9, may contain occasional lapses in analysis, prose style, or mechanics.
Such features should enter into the holistic evaluation of an essay’s overall quality. In no case may an
essay with many distracting errors in grammar and mechanics be scored higher than a 2.

9 Essays earning a score of 9 meet the criteria for a score of 8 and, in addition, are especially
sophisticated in their argument, thorough in development, or impressive in their control of
language.

8 Effective

Essays earning a score of 8 effectively argue the extent to which schools should support individuality or
conformity. They develop their position by effectively synthesizing* at least three of the sources. The
evidence and explanations used are appropriate and convincing. Their prose demonstrates a consistent
ability to control a wide range of the elements of effective writing but is not necessarily flawless.

7 Essays earning a score of 7 meet the criteria for a score of 6 but provide more complete
explanation, more thorough development, or a more mature prose style.

6 Adequate

Essays earning a score of 6 adequately argue the extent to which schools should support individuality or
conformity. They develop their position by adequately synthesizing at least three of the sources. The
evidence and explanations used are appropriate and sufficient. The language may contain lapses in
diction or syntax, but generally the prose is clear.

b Essays earning a score of b argue the extent to which schools should support individuality or
conformity. They develop their position by synthesizing at least three sources, but how they
use and explain sources is somewhat uneven, inconsistent, or limited. The argument is
generally clear, and the sources generally develop the student’s position, but the links between
the sources and the argument may be strained. The writing may contain lapses in diction or
syntax, but it usually conveys the student's ideas adequately.

4 Inadequate

Essays earning a score of 4 inadequately argue the extent to which schools should support individuality
or conformity. They develop their position by synthesizing at least two sources, but the evidence or
explanations used may be inappropriate, insufficient, or less convincing. The sources may dominate the
student's attempts at development, the link between the argument and the sources may be weak, or the
student may misunderstand, misrepresent, or oversimplify the sources. The prose generally conveys the
student’s ideas but may be less consistent in controlling the elements of effective writing.

* For the purposes of scoring, synthesis means referring to sources to develop a position and citing them accurately.
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Question 1 (continued)

3 Essays earning a score of 3 meet the criteria for a score of 4 but demonstrate less success in
arguing the extent to which schools should support individuality or conformity. They are less
perceptive in their understanding of the sources, or their explanation or examples may be
particularly limited or simplistic. The essays may show less maturity in control of writing.

2 Little Success

Essays earning a score of 2 demonstrate little success in arguing the extent to which schools should
support individuality or conformity. They may merely allude to knowledge gained from reading the sources
rather than citing the sources themselves. These essays may misread the sources, fail to develop a
position, or substitute a simpler task by merely summarizing or categorizing the sources or by merely
responding to the prompt tangentially with unrelated, inaccurate, or inappropriate explanation. The prose
of these essays often demonstrates consistent weaknesses in writing, such as grammatical problems, a
lack of development or organization, or a lack of control.

1 Essays earning a score of 1 meet the criteria for a score of 2 but are undeveloped, especially
simplistic in their explanation, weak in their control of writing, or do not cite even one source.

0 Indicates an on-topic response that receives no credit, such as one that merely repeats the prompt.

— Indicates a blank response or one that is completely off topic.
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jerry@jerrywbrown.com Introduction to the essay Language and Literature 11

ENGLISH LITERATURE AND COMPOSITION
SECTION II

Total time—2 hours

Question 1
(Suggested time—40 minutes. This question counts as one-third of the total essay section score.)

The story of Odysseus’ encounter with the Sirens and their enchanting but deadly song appears in Greek epic poetry
in Homer’s Odyssey. An English translation of the episode is reprinted in the left column below. Margaret Atwood’s
poem in the right column is a modern commentary on the classical story. Read both texts carefully. Then write an
essay in which you compare the portrayals of the Sirens. Your analysis should include discussion of tone, point of

view, and whatever poetic devices (diction, imagery, etc.) seem most important.

... our trim ship was speeding toward
the Sirens’ island, driven by the brisk wind.

Now with a sharp sword I sliced an ample wheel of beeswax

SIREN SONG

This is the one song everyone
would like to learn: the song
that is irresistible:

Line down into pieces, kneaded them in my two strong hands
5 and the wax soon grew soft, worked by my strength Line the song that forces men
and Helios’ burning rays, the sun at high noon, 5 to leap overboard in squadrons
and I stopped the ears of my comrades one by one. even though they see the beached skull
They bound me hand and foot in the tight ship—
the song nobody knows
erect at the mast-block, lashed by ropes to the mast— b .
. ecause anyone who has heard it
10 and rowed and churned the whitecaps stroke on stroke. . )
! , is dead, and the others can’t remember
We were just offshore as far as a man’s shout can carry,
scudding close, when the Sirens sensed at once a ship 10 Shall I tell you the secret
was racing past and burst into their high, thrilling song: and if I do, will you get me
‘Come closer, famous Odysseus—Achaea’s pride and glory— out of this bird suit?*
15 moor your ship on our coast so you can hear our song! T
. .o I don’t enjoy it here
Never has any sailor passed our shores in his black craft . ..
X . . . squatting on this island
until he has heard the honeyed voices pouring from our lips, . . .
. , . . , 15 looking picturesque and mythical
and once he hears to his heart’s content sails on, a wiser man.
- with these two feathery maniacs
So they sent their ravishing voices out across the air I don’t enjoy singing
20 and the heart inside me throbbed to listen longer. this trio, fatal and valuable.
I signaled the crew with frowns to set me free— I will tell the secret to you,
they flung themselves at the oars and rowed on harder, 20 to you, only to you
Perqnedes and Eurylochus springing up at once Come closer. This song
to bind me faster with rope on chafing rope.
25 But once we’d left the Sirens fading in our wake, is a cry for help: Help me!
once we could hear their song no more, their urgent call— Only you, only you can,
my steadfast crew was quick to remove the wax I'd used you are unique
to seal their ears and loosed the bonds that lashed me. 25 at last. Alas

“Siren Song” from You Are Happy, SELECTED POEMS 1965-1975. Copyright © 1976 by Margaret Atwood. Reprinted by permission of Houghton Mifflin
Co. (www.hmco.com). All rights reserved. Also from the Canadian collection SELECTED POEMS 1966-1984 © 1974, 1990 Margaret Atwood, published by

Oxford University Press. First appeared in POETRY, February 1974.

*In Greek mythology, Sirens are often represented as birds with the heads of women.
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it is a boring song
but it works every time.

GO ON TO THE NEXT PgABGE.



Line

10

15

20

25

30

35

40

45

Jerry Brown

@l 3900 AP® ENGLISH LITERATURE AND CORBOSITION """
FREE-RESPONSE QUESTIONS

Question 2

(Suggested time—40 minutes. This question counts as one-third of the total essay section score.)

In the following passage from The Spectator (March 4, 1712), the English satirist Joseph Addison creates a character
who keeps a diary. Read the passage carefully. Then, in a well-organized essay, analyze how the language of the
passage characterizes the diarist and his society and how the characterization serves Addison’s satiric purpose. You
may wish to consider such elements as selection of detail, repetition, and tone.

MONDAY, eight o’clock.—1 put on my clothes
and walked into the parlour.

Nine o’clock, ditto—Tied my knee-strings and
washed my hands.

Hours ten, eleven, and twelve.—Smoked three
pipes of Virginia. Read the Supplement and Daily
Courant. Things go ill in the North. Mr. Nisby’s
opinion thereupon.

One o’clock in the afternoon.—Chid Ralph for
mislaying my tobacco-box.

Two o’clock.—Sat down to dinner. Mem: Too
many plums and no suet.

From three to four.—Took my afternoon’s nap.

From four to six.—Walked into the fields.

Wind S.S.E.

From six to ten.— At the club. Mr. Nisby’s opinion
about the peace.

Ten o’clock.—Went to bed, slept sound.

TUESDAY (being holiday), eight o’clock.—Rose
as usual.

Nine o’clock.—Washed hands and face, shaved,
put on my double-soled shoes.

Ten, eleven, twelve.—Took a walk to Islington.

One.—Took a pot of Mother Cob’s mild.

Between two and three.—Returned; dined on a
knuckle of veal and bacon. Mem.: Sprouts wanting.

Three.—Nap as usual.

From four to six.—Coffee-house. Read the news.
A dish of twist.! Grand Vizier? strangled.

From six to ten.— At the club. Mr. Nisby’s account
of the great Turk.

Ten.—Dream of the Grand Vizier. Broken sleep.

WEDNESDAY, eight o’clock.—Tongue of my
shoe-buckle broke. Hands, but not face.

Nine.—Paid off the butcher’s bill. Mem.: To be
allowed for the last leg of mutton.

Ten, eleven.— At the Coffee-house. More work in
the North. Stranger in a black wig asked me how
stocks went.

From twelve to one.—Walked in the fields. Wind
to the south.

From one to two.—Smoked a pipe and a half.

Two.—Dined as usual. Stomach good.

Three.—Nap broke by the falling of a pewter dish.
Mem.: Cookmaid in love, and grown careless.

From four to six.— At the coffee-house. Advice
from Smyrna, that the Grand Vizier was first of all

50

55

60

65

70

75

80

85

strangled and afterwards beheaded.

Six o’clock in the evening.— W as half-an-hour in
the club before anybody else came. Mr. Nisby of
opinion, that the Grand Vizier was not strangled the
sixth instant.

Ten at night.—Went to bed. Slept without waking
till nine next morning.

THURSDAY, nine o’clock.— Stayed within till
two o’clock for Sir Timothy; who did not bring me
my annuity according to his promise.

Two in the afternoon.—Sat down to dinner. Loss
of appetite. Small-beer sour. Beef overcorned.

Three.—Could not take my nap.

Four and five.—Gave Ralph a box on the ear.
Turned off my cookmaid. Sent a message to Sir
Timothy. Mem.: did not go to the club to-night. Went
to bed at nine o’clock.

FRIDAY.—Passed the morning in meditation
upon Sir Timothy, who was with me a quarter before
twelve.

Twelve o’clock.—Bought a new head to my cane
and tongue to my buckle. Drank a glass of purl? to
recover appetite.

Two and three.—Dined and slept well.

From four to six.—Went to the coffee-house. Met
Mr. Nisby there. Smoked several pipes. Mr. Nisby of
opinion that laced coffee? is bad for the head.

Six o’clock.— At the club as steward. Sat late.

Twelve o’clock.—Went to bed, dreamt that I drank
small-beer with the Grand Vizier.

SATURDAY .—Waked at eleven; walked in the
fields; wind N.E.

Twelve.—Caught in a shower.

One in the afternoon.—Returned home, and dried
myself.

Two.—Mr. Nisby dined with me. First course
marrow-bones, second ox-cheek, with a bottle of
Brooke’s and Hellier.

Three o’clock.—Overslept myself.

Six.—Went to the club. Like to have fallen into
a gutter. Grand Vizier certainly dead, &c.

LA beverage

2 Chief administrative officer of the Ottoman Empire
3a liquor

4 Coffee containing spirits

Copyright © 2000 College Entrance Examination Board and Educational Testing Service. All rights reserved.
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Question 3
(Suggested time—40 minutes. This question counts as one-third of the total essay section score.)

Many works of literature not readily identified with the mystery or detective story genre nonetheless involve the
investigation of a mystery. In these works, the solution to the mystery may be less important than the knowledge
gained in the process of its investigation. Choose a novel or play in which one or more of the characters confront a
mystery. Then write an essay in which you identify the mystery and explain how the investigation illuminates the
meaning of the work as a whole. Do not merely summarize the plot.

You may choose a work from the list below or another novel or play of similar quality.

Absalom, Absalom
Agnes of God

Hedda Gabler
In the Lake of the Woods

Alias Grace Jane Eyre

All the King’s Men Joe Turner’s Come and Gone
Bleak House Lord Jim

Cat on a Hot Tin Roof The Mayor of Casterbridge
Crime and Punishment Monkey Bridge

Equus Oedipus Rex

Fifth Business The Remains of the Day
Frankenstein Rosencrantz and Guildenstern Are Dead
A Gathering of Old Men Snow Falling on Cedars

Ghosts Song of Solomon

Great Expectations Tom Jones

The Good Soldier The Trial

The Great Gatsby Trifles

Hamlet The Turn of the Screw

Heart of Darkness Who’s Afraid of Virginia Woolf?

END OF EXAMINATION
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Oh, the mythical siren's - the women with “honeyed" voices pouring from their lips. For
centuries famous sirens have been celebrated and scorned. From Cleopatra to Mata Hari the siren has
symbolized the wanton woman? Or is she really all that bad?

In the Odyssey by Homer the Sirens are described to have "ravishing voices" that cause the
heros "heart inside me throbbed to listen longer." They sing thrilling songs of praise to lure the weak
men in. Men must stop the ears with wax to be tied up to avoid these evil women. Harsh words such as
sliced and lashed are used while describing the preparation for encounter. Using false promises the
cunning evil females lure the worlds bravest strongest heroes on to an island where they then kill them
for fun. The men who hear the song are powerless and fly into a sexual frenzy begging to be released.
But after the Sirens island is passed all is forgotten.

In Siren Song by Margret Atwood the author cast a decidedly feminist spin on the subject. The
sirens are not beautiful enchanters but rather oppressed women crying out for help. They are trying to
be successful to break out of their demeaning “bird suits" and stop singing there boring song. Atwood
implies the only way these women could have any power was by controlling men who really held all the
power seducing and influencing powerful men was, until recently, the only way clever women could
make an impact. The sirens are made to look and seem slightly ridiculous, pathetic creatures, singing
empty songs. Rhythmic and soft words and diction make the poem almost like a never ending cycle.

In the Odyssey men are victims of the sirens. In Sirens Song the Sirens are victims of the
circumstances and the men are stupid because they jump off ships to the island even though they see
"beached skulls.” The Odyssey is told from a manspoint of view, while Siren Song is from the female
sirens point of view. Women are something to oppress to fight and beat down in the Odyssey, just
another Trojan army to defeat. Women are something to pity and save in Sirens Song.

HHH

These two poems written about the Sirens from the "Odyssey" can be interpreted in two very
different ways, yet they hold such similarity. The tone, point of view and diction are three very
important poetic devices to be examined when discussing the two different poems.

The tone of the first poem is cautious and even adventuresome. Odysseus knows what the
luring sirens will do to him, so he is taking precautions by stopping his crew's ears and asking them to
bind him. Odysseus knows better than to let the Sirens take over him. In the second poem by Margaret
Atwood, the tone is much more a warning, even a bit taunting.

The point of view of each poem is a very important device. In the first poem, the poem is from
Odysseus' point of view (first person). He speaks of his experience when passing the Sirens. He feels the
danger; he is scared to be lured in. In the Siren Song, we also see a first person point of view, but instead
this time the narrator is the siren. "Help me!", (In 22), the Siren cries out as she is webbing her next
victim.

There are very two different types of diction being used in these two poem, and that is what
distinguishes them from one another. In the first poem, the writer used words like strength, ravishing,
throbbing, and thrilling to create a more adventurous tone. On the other hand in the "Siren Song",
Atwood uses words such as irresistible, dead, maniacs, and fatal again to create a more taunting and
even perhaps a more lugubrious tone.

B

Homer and Atwood present the complexity of the myth of the Sirens through different points of
view, with different tones, and telling imagery. Homer tells the story of a man clever enough to hear the
siren's song and not lose his life, while Atwood is a siren, a predator, waiting to trick men on to her
island.
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The tones of the passages are quite different. In both works, however, trickery and cleverness is
used. Odysseus escapes with his life, and the Siren wins, saying "Alas it is a boring song but it works
every time." The tone in Homer *s passage is strong, and powerful. "Now with a sharp sword . . .Helios'
burning rays . . . ship was racing past," are phrases used to illustrate this tone. However, as Homer's
tone has masculine qualities, Atwood's has feminine ones. Her tone is crafty, then pleading. "Come
closer. .. help me! Only you, only you can" the Siren screams, pleading for attention. These two
passages are like two halves of a whole. Odysseus is prey, trying frantically to escape death, while the
Siren is a carnivorous predator, singing for her supper. The tempo of the two passages is also quite
different. Homer's in quicker, like a scurrying animal, while Atwoods is deliberate. Atwood even uses
punctuation to her advantage in the last three stanzas. The last line of each stanza is broken, forcing the
reader's eye to the next stanza without realizing the trickery. In the same way the Sirens lure men into
their clutches. Homer splits his passage into three sections according to the crew's state: at first
they are sailing, then preparing and finally escaping.

The imagery both passages is also quite different and revealing. Homer's words are masculine,
powerful, and battle ready. He uses words like "sharp," "strength," "strong "hands," "churned," "racing",
"sharp sword." The imagery is that of a man who is not only sailing by the Sirens, but going to war with
them. Homer describes the Sirens' song as "ravishing," "high", "thrilling", and "urgent." Their voices
make Odysseus' heart throb and there almost is a sense of sensuality taken from this imagery. Atwood's
imagery is far from masculine and less sexual. The words "bird suit" and "squatting" almost give the
image of a ridiculous situation. However, "feathery maniacs" and "fatal and valuable" give off a more
serious image and tone. The imagery makes the reader identify and feel pity for this poor Siren, for she
hates what she is. By the end of her pleading, the reader has been sucked in, like the men who "leap
overboard in squadrons" mentioned in the first stanza. The poem begins seductively menacing, then
becomes almost whiny and innocent, and finally ends with the same grave and clever (fatal) tone.

These two passages each sing the song of opposing sides, yet they have much in common. They
both use trickery to escape or catch their kill, and they both are confident in their abilities except for the
equal moments of weakness (Odysseus begging his men to untie him, Siren not "enjoy (ing) either... |
don't enjoy singing) in both passages. Yet the two songs are the natural songs of an animal and its
hunter.

FFF

In the English translation of this episode, the Sirens are portrayed as seductive and mystical
creatures". . . sails on, a wiser man!" indicates that they feel like they are helping men, however they are
just luring them in. The tone is a much positive one than Margaret Atwood's poem. The poem portrays
the Sirens in need of help. The Sirens pretend to be in need of assistance and call out to any passing
ships.

The point of view also changes variety. In the translation Odysseus is telling the story of how he
heard the Sirens' song and lived to tell about it. The portrayal is influenced by a man, who is the primary
target of the Sirens. In the poem one of the sirens is speaking about how she feels about singing. Now it
seems that the Sirens are the ones who need the help.

Question 2
M
If one's life were as boring as this diarist's is, then the world would be filed with boring, proper
people. In Joseph Addison's passage, the diarist's day shows the monotony of the not only the diarist's
life, but the monotony of English society. The concise phrases and formality of the diary helps to provide
Addison with a satirical characterization of the Society he lives in, and how boring it really is.

The character knows when he wakes up, knows when he eats, and when he takes his afternoon
naps. The daily repetition of his activities, show the monotony of his life. There is ho spontaneity in the

42



Jerry Brown
jerry@jerrywbrown.com Introduction to the essay Language and Literature 16

diarist's life. The only thing that comes close to spontaneity is when the "tongue of [his] shoe-buckle
broke" (lines 33-34), but even then he makes it sound boring. The clipped phrases with no detail, except
for the occasional memo about what not to eat again, show how uninspiring the daily routine of this
man was. For example, he says "Coffee-House" (1i.28) and that is all. No explanation is made for why he
went there, or no elaboration was contributed as to what he did there.

The lack of elaboration and constant repetition of daily routine can also be shown in the society.
When the diarist talks of reading the news, he says, "Grand Vizier strangled" (line 29). Most likely, no
detail into what had happened was given until later the next day, when it was discovered he was
"strangled and afterward beheaded" (47-48). This statement, though, may not be correct because
another opinion is given. Therefore most likely no one knows the truth. The society is as much
monotonous and boring as the diarist is. Everyone goes to "the club", that is, those who can afford it,
and everyone discusses the same topic, like the death of the Grand Vizier.

Addison's satirical interpretation of the diarist only shows the monotony of the society that he
lives in. The mundane and drab daily routines are repeated over and over, and the somewhat interesting
topics (like the Grand Vizier's death) are played down. In all, Addison shows the society he lives is, that
their life is as boring as the diarist's.

1))

By reading a diary one can find out a lot of information on a person. At times people keep a log
of their innermost thoughts and dreams. Other times it is just a day by day account of what is
happening in their life. The character that Joseph Addison creates simple writes down occurrences of
the day. The language which he chooses is monotone. Perhaps the character is monotone himself and
lives in a monotone society. These simple diary entries also support Addison's satiric purposes. Through
detail (or lack thereof) tone and repetition, we as readers are faced with the common everyday life of
the diarist.

The diarist often uses phrases such as "as usual", "ditto", and "once again". This suggests that
there is a great amount of repetition in the diarist's life. Also every night, with the exception of
Thursday, the character dined and carried on discussions with Mr. Nisby. It is noticeable that the diarist
only accounts what Mr. Nisby's opinions were of various subjects. Not once does he state his own
opinion or thoughts. This suggests a sense of insecurity. The diarists surroundings also do not seem to
stimulate the diarist. He takes walks in cornfields and often contemplates the death of Grand Vizier.
Other than that he does not respond to what is going on around him.

There do seem to be, however, two things that are of importance to the diarist. Food and sleep.
He takes his daily naps and records when he does not sleep. If something went bad with either of these
subjects, it is very apparent on the rest of his day. For example, on Thursday he first slept and our late,
then at two he has a loss of appetite. After a bad meal he could not take his nap. Since he did not take
his nap, he did not go out that night and went to bed early. The tone of his day was then less than
pleasant.

Addison's purpose in writing this diary entry was to perhaps support his satirist viewpoints. He
wanted to display how certain things in life, such as food and sleep, can play such a large role in a
person’s life while the larger things such as a holiday (Tuesday) or the death of a chief administrative
officer are so unimportant. Addison wanted a monotone feeling over this character's life, and that is
what he gave to this character's life, consistency and boredom.

D

In "The Spectator", Joseph Addison effectively characterizes an individual and satirizes his
society through a diary created by the character himself. Significant elements of Addison's work which
allow him to do this successfully are his use of detail, repetition, and tone.

The detail in Addison's piece plays an incredibly significant role in the characterization of the
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diarist, and more importantly, the sanitization of a society. Composing this fictitious diary of very
detailed and insignificant events such as "walk(ing) into the parlour" and t[ying] knee-strings," the
author emphasizes the fact that there are no truly significant events that occur in this man's life, and he
must therefore focus on the trivial, everyday occurrences. By documenting things such as wind direction
during his afternoon walks and the tastes of his meals, the author suggests that the upper class
"gentlemen" in this society are utterly unproductive and must fill their minds with such empty thoughts,
for lack of any with greater meaning.

The repetition of the piece serves nearly the same purpose as the detail, but points out that the
same insignificant events occur from day to day with little or no variation at all. For example, three days
list "coffee-house" as one of their major events, and one day even lists it twice, from 10-11 and again
from 4-6. This shows the man's acceptance of routine inaction, which further emphasizes the
insignificance expressed by the incredible detail that Addison provides. Tone is also incredibly significant
to Addison's criticism of this man and his entire social class because the entire work seems to express a
tone of inflated self-importance. Addison emphasizes the arrogance of these people in lines like "Chid
Ralph for mislaying my tobacco box." (9-10).

The details, repetition, and tone of Joseph Addison's piece all help to characterize the diarist as
a lazy, egotistical, and insignificant man. Addison uses this diarist as a representative of his entire social
class and satirizes the society through this fictional character.

BBB

The diary of the spectator reveals the life of a man that is very much the same, day after day. His
daily routine has no enjoyment nor does it have anything appetizing to the person.

The language of the passage is very simple. It’s very short and it’s very sweet. They are
incomplete sentences that tell a lot about the life of the character and the society he is living in. It seems
that where the character lives, there is not a lot to do. They seem to be very interested in politics,
especially that of Mr. Nisby. The character does things that are normal to our everyday life, like reading
the newspaper, taking a shower, dressing up, etc. The society seems to be very plain and working class
people. It seems like a nice town except that like in every place violence and murders occur.

This serves the satirical purpose of Addison because of the things the character writes in his
diary. A diary has to have more elaboration on interesting topics. It involves writing about your feelings
that day. It's also satirical because of the repetition used. Every day the character would go down to the
club and everyday Mr. Nisby would be talking or giving his opinion about something political or
historical. Also, talking or writing about the direction of the wind was very funny. People don't really
write that in their diaries. It really isn't important.

This diary consisted more of his private schedule rather than his person, private stuff.

Question 3
N

Jane Eyre, by Charlotte Bronte, although a Victorian novel, contains an element of mystery. While
investigating the mysterious laughter, Jane, the heroine, learns that people are not always what they
seem to be.

When Jane is first employed by Mr. Rochester as a governess, she classifies him as a cynical,
dark man who shows no emotion. She soon finds out that she is not exactly right. Rochester first shows
real emotion when looking up at a third floor window. Jane, remembering the evil laughter she heard
coming from the same location earlier, wonders what deep, dark secret Mr. Rochester is hiding that
could pain him so. She begins to develop sympathy for her employer and sees him as someone who has
been hurt. When Jane saves Rochester from the mysterious fires in his bed (set by the person on the
third floor)she sees yet another side to this complex man. He is genuinely grateful to his rescuer.
Rochester clasps Jane's hands and is disappointed that she will go back to her own room. Jane is
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confused by Rochester's display of tenderness which she thought he could not show or even possess. As
the story progresses and the mystery unfolds, Jane's relationship with Rochester grows and she
eventually loves him. As a result of the mystery that threw them together, Jane discovers the real
Rochester, a man opposite from the public opinion and from what Jane herself first believed.

Jane receives a shock concerning a second character as her mystery is being solved. On her first
visit to the third floor, she sees a woman named Grace Poole. Jane assumes the sounds she hears and
the mysterious deeds are committed by Grace. She wonders why Mr. Rochester even keeps this strange
woman in the house. When Jane discovers the true source of confusion, she discovers Grace Poole's
purpose. She was the "keeper" of the terror upstairs. Jane develops a new respect for this woman she
formerly feared. Once again, her first impressions were proven wrong .

The mystery of the fiend on the third floor of Mr. Rochester's house is a key to the development
of Jane's character and the work as a whole. Although Jane is surprised by characters in other situations,
her major misconceptions are related to the mystery which is central to the plot. Jane, and the reader,
by the end of the work, has learned not to judge people by first impressions.

B
Shakespeare's King Lear tragically illustrates a man searching for answers to the mystery of his
daughters. His journey leads him to an answer only when he loses his pride and investigates himself.

Lear loved all three daughters, but the youngest, Cordelia, was the apple of his eyes. She was
much different from her sisters but Lear never realized how much until she was gone and he had to deal
with their cruelty. When he asked how much each loved him when dividing his kingdom he never
contemplated the true meaning of Cordelia's answer of "nothing" until she was dismissed. It wasn't until
after his stay with his older daughters that he even discovered they had any dislike for him. It was only
after going mad and nearly dying that he could find that he may have been the cause for all the havoc.
He was a proud man and the sickening and false flattery of his two other daughters clouded the clarity
of Cordelia's answer and he could only blame himself. The irony behind his stay in the wilderness was his
main companion was his fool, but the king was actually the fool, and the fool was wise. Lear overcomes
his insolence to late and realizes that "nothing" Cordelia could say would change the love she had for
her father and he already knew was there.

King Lear found love a mystery. He could not understand his daughter Cordelia, how she could
love so much and say so little. Only after begin bent and broken did solve the mystery, love and flattery
are not synonymous.

E

In Joseph Conrad's Heart of Darkness, Marlow makes his journey to the Congo and travels upriver

to the Inner Station, in search of "the enigmatic Kurtz." He travels with many questions in mind, all of
which relate to his largest one: What will Kurtz be like? He takes in much detail on the subject as he
encounters people along the way who have known Kurtz or heard about him, and the mystery
surrounding Kurtz grows. By the end of the book, however, Marlow has answered this question as well
as many he never realized he would ask.

Marlow set off expecting to change. It would be interesting, he knew, if one were to document
the change he would undergo along the way. Over the course of his trip to the Inner Station, his
perspective on many things has changed; the natives have begun to humanize, he feels more acutely the
evils of colonization. These two interlocked perceptions are based on: The use of contrasting images, set
forth by Conrad, between the often heartless and idiotic, in the case quite specifically of the men he
encountered at the Outer and Central Stations; the bricklayer and other, colonists, and the natives,
whose first presence in the book is as rather animal like, pitiable creatures. By the time he transports
Kurtz back, the natives of the Inner Station are golden and vibrant in glittering contrasts of shadow and
sunlight, very removed from the twin, angular men who lay and crouched in fatigue when Marlow saw
them first at the Outer Station. These changes in Marlow occur over the course of his journey up the
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river, and augment the greater feeling with which Heart of Darkness leaves the reader, and of setting,
and the importance of perspective on a journey. The journey was a process of realization, abetted by
the search for something concrete, Kurtz himself, and something more abstract, a sense of Kurtz, as well
as the other emotional change, Marlow underwent.

The role of the wilderness is very important in Heart of Darkness, as it is both, for Marlow, the
physical and emotional landscape. As Marlow makes his way to Kurtz, his goal, he travels a night jungle.
He recognizes the effect this environment can have, speaking of Kurtz, who he said, heard in the silence
a call that identified parts of himself he hadn't before, consciously. The recognition had forced him
forward, and Kurtz had stepped to the edge of the great wilderness with himself, and dared to say what
he saw there. Kurtz's dying words, "The horror, the horror," demonstrated through consciousness. For
Marlow, however, the wilderness had a similar but strikingly different effect. He had stepped to the
edge, but he hadn't said anything, and for that he admired Kurtz.

All this came, for the greater part, upon his meeting Kurtz. For all he had heard of him, Marlow
was only able to summarize; he was a remarkable man. The amount of foreshadowing of his character
and personality had been great, and in the end the reader encounters only the end of Kurtz, the Kurtz
who has gone into the wilderness of himself and won't return, and while much of the old Kurtz is still
there, he is a very different man. Marlow meets him, and gets his answer, but it is really no longer the
question, rather, everything which has happened, up until Kurtz's death, and indeed, up to Marlow's
meeting with his fiancée, is the answer to Marlow's question.

Marlow entered into his voyage with the intent of finding Kurtz, and meeting and speaking with
him. The greater question with which he entered was a less discernible one; that of how he would
change, and whether he would really be any different. So this question illuminates the meaning of the
work as a whole, not, to use Marlow's words, as a kernel within a shell is the meaning, but as a mist will
bring out the halo around the moon, meaning surrounding the shell. Without his initial curiosity, Marlow
would not have reached the end he did.

C

In the novel, Siddhartha, the mystery of enlightenment is explored. Siddhartha and Govinda
both investigate this path of life and for many years they delve into new life styles. In the end they each
find enlightenment but the true meaning of the tale is in how each gets there, (through each other)

Siddhartha and Govinda start their journey at a young age. They have a religious group in the
forest and try to obtain enlightenment through nature. However, neither is satisfied. They discover...
{omission is student's}

In the end Govinda finds Siddhartha again for the third time. Siddhartha has found
enlightenment from a river boat man and through listening to the river. Govinda in turn finds
enlightenment through Siddhartha. In all the searches and investigations the true meaning came from
working through ones love ones.
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Step 1: Analyze the Prompt.

WHAT?

Your answer to this “big” question goes in
the tip of the triangle. It becomes your

thesis statement, the focus of your
essay-your “point,” the “so what.”

HOW?
Make a list of techniques the

author uses to create
meaning.

SUPPORT?

Jot notes here as you
read and notice
techniques the
author uses.

Remember to answer “So what?”
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How to read “Difficult Texts”

A difficult text, by definition, is one that permits, stands up to, even insists upon interpretive works. Students cannot
learn to do interpretive work in a curriculum devoid of difficult texts.

...read like a detective and write like an investigative reporter. -David Coleman
There are no uninteresting things in the world, only uninterested people. ~Lord Chesterton
Anything becomes interesting if you look at it long enough. ~ Gustave Flaubert
Active Reading summarized/adapted from John Bean, Engaging Ideas, Chapter. 8
Roots of poor student reading skills
e Assuming that reading should be speed reading, not laborious and slow
Experts read slowly and reread often
They write “gist” statements in the margins as they read
They question the text as they read
They link the text with other readings and/or personal experience
e Failing to adjust reading strategies for different texts and circumstances
Experts use skimming, close scrutiny, application
e Failing to perceive an argument’s structure as they read
Experts “chunk” the complex material into parts with describable functions
e Difficulty in assimilating or accepting the unfamiliar
The deep harbors the strange and sometimes terrifying
e Difficulty seeing the rhetorical/cultural context in which a text exists
Appreciate political biases, varying levels of scholarship, author as real person...
e Difficulty in seeing themselves engaged in the text’s (the author's) broader conversation
Carry on a silent conversation as both skeptic and believer
e Failing to know the allusions and cultural references of a text
Knowledge of cultural codes is often essential to making meaning of the text
e Possessing an inadequate vocabulary, and resistance to looking up words
How does the context affect word meanings
Develop an "ear" for irony and/or humor
e Difficulty in understanding difficult and unfamiliar syntax (sentence structure)
Isolate main clauses in complex sentence structure
e Failing to see how discourse varies from discipline to discipline

Need to examine highly metaphorical and/or allusive styles
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Tips for Students: Getting “Unstuck”
Trust the author. Don’t panic if at first the text doesn’t make sense. The author will slowly reveal clues.
Ask questions. Someone else may have the same question. Someone else may be able to clear up confusion.

Slow down. Give yourself time to read, reread, and paraphrase what you’ve read.

P W

It is okay to go back. Sometimes readers go back and reread several times before parts of the text make sense.

Getting Started With Marking the Text

1. Annotate in different color with each reading (silently, aloud...) or throw away your highlighter and Stop, Think,
and Write a note in the margin
Write the thinking next to the words on the page that caused you to have the thought or question
2. Don’t copy the text; respond to it.
Merely underlining text is not enough. Thinking about the text must accompany the underlining.
4. There is no one way to respond to the text. Here are some possible options:

w

v" Ask a question v" Give an opinion
v" Make a connection to v" Draw a conclusion
something familiar v" Make a statement
5. Engagein a dialogue with the author.
6. Map, or outline, the writer’s argument

Engage in outside/independent reading of all kinds.
Newspapers, Magazines, Internet articles, facebook, books of any kind, cereal boxes, can labels, etc.

Writing the Essay

1. Open with an detailed and engaging first sentence (answer the prompt, let the reader know you understand the text)
Address the What and How of the prompt
Explain the What of the prose and the introduce the techniques to explain the How

2. Write chronologically through the piece. You are less likely to miss something if you do

3. Support your "What" (thesis/theme) with literary elements
Provide examples from the text to support the "What"
Explain in detail how the examples relate to the "What"

4. Don't repeat the same ideas. State it once and move on

5. Use your best vocabulary
Use apt verbs to describe how an author uses a particular literary technique and how that contributes to the
"What" (thesis/theme)
Use strong vocabulary for tone and mood
Think of the exact tone/mood you are describing
Mature analysis of mood/tone and theme requires close reading and strong vocabulary
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Printed below is the complete text of a short story written in 1946 by Katharine Brush.

Read the story carefully. Then, write an essay in which you show how the author uses

literary devices to achieve her purpose.

The Birthday Party

They were a couple in their late thirties,
and they looked unmistakably married. They
sat on the banquette opposite us in a little
natrow restaurant, having dinner. The man
had a round, self-satistied face, with glasses on
it; the woman was fadingly pretty, in a big hat.
There was nothing conspicuous about them,
nothing particularly noticeable, until the end of
their meal, when it suddenly became obvious
that this was an Occasion—in fact, the
husband’s birthday, and the wife had planned a
little surprise for him.

It arrived, in the form of a small but glossy
birthday cake, with one pink candle burning in
the center. The headwaiter brought it in and
placed it before the husband, and meanwhile
the violin-and-piano orchestra played “Happy
Birthday to You” and the wife beamed with
shy pride over her little surprise, and such few

people as there were in the restaurant tried to

originally published in The New Yorker (1946)

help out with a pattering of applause. It
became clear at once that help was needed,
because the husband was not pleased. Instead
he was hotly embarrassed, and indignant at his
wife for embarrassing him.

You looked at him and you saw this and
you thought, “Oh, now don’t be like that!”
But he was like that, and as soon as the little
cake had been deposited on the table, and the
orchestra had finished the birthday piece, and
the general attention had shifted from the man
and woman, I saw him say something to her
under his breath—some punishing thing, quick
and curt and unkind. I couldn’t bear to look at
the woman then, so I stared at my plate and
waited for quite a long time. Not long enough,
though. She was still crying when I finally
glanced over there again. Crying quietly and
heartbrokenly and hopelessly all to herself,
under the gay big brim of her best hat.
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2005 AP ENGLISH LITERATURE SCORING GUIDELINE
Question #2: Katharine Brush’s “Birthday Party”

General Directions: This scoring guide will be useful for most of the essays that you read, but in problematic cases, please
consult your table leader. The score that you assign should reflect your judgment of the quality of the essay as a whole—its
content, its style, its mechanics. Reward the writers for what they do well. The score for an exceptionally well-written essay
may be raised by one point above the otherwise appropriate score. 1n no case may a poorly written essay be scored higher
than athree (3).

9-8 These essays offer a persuasive analysis of how the author uses literary devicesto achieve her purpose. The writers
make a strong case for their interpretation of the story. They explore possibilities of character and situation;
consider literary elements such as characterization, point of view, syntax, diction, and tone; and engage the text
through apt and specific references. Although these essays may not be error-free, their perceptive analysisis
apparent in writing that is clear, precise, and effectively organized. Generally, essays scored anine (9) reveal more
sophisticated analysis and more effective control of language than do essays scored an eight (8).

7-6 These essays offer areasonable analysis of how the author uses literary devices to achieve her purpose. The writers
provide a sustained, competent reading of the story, with attention to literary elements such as characterization,
point of view, syntax, diction, and tone. Although these essays may not be error-free and may be less perceptive or
less convincing than 9-8 essays, the writers present their ideas with clarity and control and refer to the text for
support. Generally, essays scored a seven (7) present better developed analysis and more consistent command of
the elements of effective composition than do essays scored asix (6).

5 These essays respond to the assigned task with a plausible reading of the story, but tend to be superficial or
undeveloped in their treatment of how the author uses literary devicesto achieve her purpose. While exhibiting
some analysis of the story, implicit or explicit, the discussion of how literary elements contribute to the author’s
purpose may be slight, and support from the text may be thin or tend toward paraphrase. While these writers
demonstrate adequate control of language, their essays may be marred by surface errors. Generally, essays scored a
five (5) lack the more effective organization and more sustained development characteristic of 7-6 papers.

4-3 These essays offer aless than thorough understanding of the task or aless than adequate treatment of how the
author uses literary devices to achieve her purpose. Often relying on plot summary or paraphrase, the writers may
fail to articulate a convincing basis for understanding situation and character, or they may misread the story. These
papers may be characterized by an unfocused or repetitive presentation of ideas, an absence of textual support, or an
accumulation of errors. Generally, essays scored afour (4) exhibit better control over the elements of composition
than those scored a three (3).

2-1 These essays compound the weaknesses of the papersin the 4-3 range. They may persistently misread the story or
be unacceptably brief. They may contain pervasive errors that interfere with understanding. Although some
attempt has been made to respond to the prompt, the writer’s ideas are presented with little clarity, organization, or
support from the story. Essays scored a one (1) are especially inept or incoherent.

0 These essays make no more than areference to the task.

- These essays are either |eft blank or are completely off-topic.
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2005-Essay #2-Katharine Brush’s “The Birthday Party”

Sample Essays

Sample MM

“The Birthday Party” by Katherine Brush istruly a story with an objective to depict the cruelty of some people in the
world. It does not go far enough to explain it; however her descriptions, perspective, diction and syntax portray the
husband’s insolence so well that its purpose to induce the reader’s disgust is utterly achieved.

Initiating the short story by introducing her subjects immediately the author describes the couple of no extraordinary
people but as merely amarried “couple in their late thirties.” She begins by describing simple physical characteristics, and
then lets the reader know that it was the husband’s birthday celebration at a restaurant.

Next, the author describes the situation in great detail so as to bring the reader into the shoes of aviewer of the
situation. She describes the ook of the birthday cake, the sound of the orchestra, the reactions of the patronsin the
restaurant—almost so detailed that the reader can hear the clapping and see the lit candle. In thisway, the author is able to
present atypical situation which any reader can relate to, and bring him/her directly to the scene.

The last paragraph, however, is by far the most significant in assisting and evoking the reader’s disgust. Primarily, the
author introduces the pronoun ‘you.” In thisway, the reader is brought even more intimate with the situation at hand; the
author realizes that amost every reader would think “Oh, now, don’t be like that!” persuading the reader to keep reading to
see what happens next. The next sentence is very important because it portrays a series of events al happening very quickly;
and to portray this, the author deliberately uses arun on sentence. She writes, “But he was like that, and as soon as the little
cake had been deposited on the table, and the orchestra [finished] . . . and the general attention had shifted. . . “ to keep the
reader entertained and hoping to see how the husband reacts. Just asthe answer is about to be revealed, the author now does
something she hasn’t done yet, and thisisintroduce “I.” The author now introduces “I” because this, again, brings the reader
closer to the incident; by doing this, the reader is not only reading about it, but he is reading a personal account of it. She
writes that she, “couldn’t bear to look at the woman,” after the husband cruelly said something to his wife because she
accidentally embarrassed him, and this puts the reader in the author’s shoes.

The author finishes the third paragraph with potency and by evoking the most sympathy and disgust from the reader.
She includes the fragment, “Not long enough, though,” to explain the misfortunate reaction of the wife, crying for along time
for simply trying to please her husband. The last sentence is extremely important because it leaves the reader with alasting
impression of sympathy for the wife and anger at the husband. This sentence includes the wife “crying guietly” (asto not
make her cruel husband any angrier), “and heartbrokenly” (for she tried her best to please her husband yet was condemned),
“and hopelessly” (asto explain there was no redeeming herself). The wife was “all to herself” because she was emotionally
conflicting with her husband. The author then leaves us with the idea that this was meant to be a happy and special
celebration, yet she was left sobbing under the “gay big brim of her best hat.”

Although we as a reader do not know the husband or the wife personally, and although only a simple celebration of a
birthday party is described, the detailed and fascinating use of description by the author easily places the reader into the
author’s shoes, viewing every facial expression, hearing every clap, and smelling the burning candle personally. In this way,
the author’s purpose of conveying the husband’s cruelty to the point of evoking much disgust and sympathy from the reader is
achieved greatly.

Sample DD

Katharine Brush uses literary techniques in Birthday Party to convey the sense of helplessness an abused person feels
in an abusive relationship.

The point of view Brush uses keeps the reader distanced and reserved from the eventsin the story. The couple’s
thoughts are unreachable. The narrator is merely an observer to the situation; a customer in the restaurant. This point of
view gives the reader afrustration at the distance between the abused woman and the narrator, asif it were impossible to be
other than aremoved observer.

Imagery is used to positively describe the pains the wife took to make r husband happy. Even though described as
“fadingly pretty” and “shy,” the woman wears a big hat to hide what she may lack in appearance. And when the cake comes
out, “she beams with shy pride.” And she would be prideful of the present because went through a great deal of effort to
order the cake and have the orchestra play “Happy Birthday to You.”

The wife's hat is used a metaphor for how the abusive relationship affects her. She tries hard to cover up her sadness
by putting forth a cheerful demeanor, like putting on her best hat to celebrate not her own, but her husband’s birthday. Y et
when her husband criticizes her hard work, sheis crushed inwardly. Her cheer and pride of hard work means nothing after
her husband is “indignant” with her. The facade she put on for the benefit of her husband means nothing when she lies
“heartbrokenly and hopelessly” under the “big brim of her best hat.” Neither her actions or the wishes of the narrator have
any effect on the husband, which adds the sense of helplessness of the abused wife in arelationship that seemsimpossible to
mend.
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Sample EE

In the short story Birthday Party written by Katherine Brush in 1946, she used literary devicesto achieve her purpose.

Brush usesimagery in line 4 describing the couple, “The man had around, self-satisfied face, with glasses on it; the
woman was fadingly pretty, in abig hat”. This helpsto visualize the couple.

When the husband let her have it, she became disappointed. “crying quietly” isthe wife weeping in small volume.

The fact that the “heartbroken” woman hides behind her “gay” (happy) hat isironic.

Sample NN

Asclichéd asit is, many times appearances can be deceiving. People are adept at putting on a facade to cover up the
true state of their lives, as putting on a happy face even when they are collapsing inside. In her short story, Katharine Brush
writes about a seemingly happy incident in which awife prepares a birthday surprise for her husband. However, the
husband’s crudl ingratitude causes the facade of normalcy to collapse, and hiswife isleft devastated. Through the use of
detailed description, anonymity of the characters, and repetition of sounds and phrases, Brush suggests that even songs and
birthday cake can’t fix or hide a marriage that is broken inside, and we can’t always put on asmile.

Brush creates a very detailed description of the husband and wife at the restaurant. The man has a “round, self-
satisfied face”, and the wife is “fadingly pretty.” Asthe author suggests, there is nothing out of the ordinary about them.
Once the narrator realizes that hisis actually an Occasion with a capital O, she begins to notice and describe the details that
the wifetried so hard to include. The cakeisglossy with a pink candle, and there is an orchestra with both violin and piano.
These details suggest the time and effort the wife put into surprising her husband and it servesto make it all the more pathetic
when her husband rejects her. Brush’s use of detail emphasizes that adornment cannot substitute for substance, especialy in
arelationship.

Another technique Brush employsis anonymity of character. We don’t know anything about the narrator, and the
husband and wife have no names. They are simply an average “couple in their late thirties.” This anonymity adds
universality to the situation. They are not just a husband and wife; they are every husband and wife who have tried to make
their relationship seem happy and gay when it isnot. There are few things more painful than making a sincere effort to reach
out to someone and getting it thrown back in your face. We have all experienced this, and we project our own experiences
onto this hapless wife and feel her pain as our own. At once, we are the creators and observers of afag ade that just doesn’t
hold up to reality, and this is made possible by the anonymity and universality of the characters.

Another technique Brush utilizesis repetition of particular phrases and sounds that add pathos to the wife's situation.
Her plans are constantly referred to in apejorative (“Little surprise”, “Little cake”, etc.) making them seem like they lack
importance, when really, they were everything to the wife. Though the surpriseislittle, she “beam(s) with shy pride.” The
repetition of “little” foreshadows the husband’s cruel rejection later in the story and his lack of respect for wife's efforts.
Another place repetition is very effectively employed isin the last sentence of the story. Brush uses aliteration when she
describes the wife crying “under the gay big brim of her best hat.” It istruly pathetic that the wife went to the effort to get
dressed up fancy for her husband’s birthday, only to be reprimanded for it. The repetition of the B sound almost sounds like
someone crying to themselves as their lips quiver, adding to the pain of the wife. Her effortsto add romance and fun to an
already dead relationship blew up in her face.

Marriages and relationshipsin general can be destroyed by alack of respect and sensitivity. Though we do not know
the circumstances of the husband and wifée's relationship, his utter cruelty in rejecting her kindness could not have been an
isolated event. The public display of the birthday surprise suggests that the wife was trying to convince her herself and the
world that she had a healthy marriage, when clearly she did not. Through the use of specific details, anonymous characters,
and repetition, brush shows that appearances really can be deceiving.

Sample YY

In the story, Birthday Party, the author achieved her purpose by using literary devices.

When the man was described as being “round-faced” and “self-satisfied” it made me didike him instantly. He sounded
like an arrogant aristocrat who believes he is better than anyone else. The woman who was married to him was “fadingly
pretty, in abig hat” also sounded like an arrogant aristocrat at first. 1t made methink of someone who is no longer beautiful,
but wants to maintain the guise of being ayoung beauty. When | learned that she was surprising him with a ceke for his
birthday | realized that | had underestimated the woman. This small thing gave her character some depth and made her seem
more kind. If she had been arrogant she would have thrown him a huge party or simply told him t pick out his own gift.
Since she was pleased, but he seemed embarrassed it proved that he thought himself too good for a simple gesture like the
cake. When he muttered at her under his breath and made her cry it demonstrated that he thought a birthday cake was
childish and unworthy of him. He may have also believed that getting older could be avoided by not celebrating and that
being old would be seen as a weakness among his friends and colleagues. When she cried he showed that he was heartless
and undeserving of such endearments by not comforting her.

The literary devices make you feel sorry for the woman and indignant at the husband.
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Sample PP

In “Birthday Party,” awife in her |ate thirties hopes to surprise her husband with a glossy cake as a symbol of her love.
However, the husband reacts with embarrassment and anger. The author, Katharine Brush, makes the reader feel disgusted
by the man’s heartlessness. Brush asserts that these small gestures of affection are of the greatest importance, and represent a
potential heartbreak.

Thefirst section of the passage creates an inconspicuous scene which isinterrupted by the sweet surprise the wife has
planned for her husband. The narrator uses the words “unmistakenly married” to describe the couple’s relationship. They
seem ordinary at first, as does the story. However, by capitaizing “Occasion,” Brush reveals that this dinner has a special
significance. Although the cakeissmall, it isalso glossy. This description conveys that despite the surprise seeming small,
itisentirely genuine. The narrator’s intimate description of the event draws the reader into the story. One cannot help but
smile when the wife “beams with shy pride over her little surprise.” In other words, the poignant and sweet tone of the cake
scene endears the reader to the wife. Her gesture is one of genuine, heartfelt affection. Brush employs alight but honest tone
in creating a mood of endearing love for the reader.

As aresult, when the husband responds with cruelty, the reader actually hates him for not acknowledging his wife's
affection. The volta comes when the narrator expresses the husband’s obvious displeasure. The word “Instead” seems to
reveal that the husband’s reaction is the opposite of what one expects. Again, Brush draws the reader into the narrator’s
disappointment with the repetition of “you.” Additionally the wish of the narrator is an example of understatement.
Therefore, Brush enhances the reader’s anger at the husband. When describing the husband’s nasty whisper, the narrator’s
words mirror the husband’s tone: they are short and harsh, involving hard consonants. The reader can't bear to look at the
wife along with the narrator because the experience seems somehow all too common, the pain too familiar. Brush endswith
an ironic juxtaposition that highlights the despair of the wife. The dinner should have been happy and gay like her hat.
Instead, the young woman is crying under it, “heartbroken and hopeless.” A seemingly harmless and loving gesture has
tremendous implications. The wife seems “al to herself,” a subtle foreshadowing that their marriage will never be the same.
Her husband has pointlessly caused irreparable emotional damage only because of his selfish fear of receiving public
attention. By ending with “her best hat,” Brush emphasizes the sincerity of the woman’s attempt to surprise her husband.
The reader finds himself absolutely disgusted by the husband.

Brush believes that these seemingly small gestures have the utmost importance. When the narrator witnesses along
with the reader the husband’s rejection of his wife's sincere affection, the tragedy of such heartlessnessisclear.

Sample BBB

The story starts out in afancy tone. The way both couples were described, the restaurant and the way the man looked
when his cake came. | think her purpose was to make the reader feel sorry for the women who is trying so hard to please her
husband.

She uses her word choice very carefully to describe her characters. “the wife beamed with shy pride”. These words
shy and pride usually do not go right next to each other. The author uses these words for the wife because it explains that she
probably does not do these little thing for her husband often. She’s shy because she is unsure how he will react.

The imagery the reader getsin their head isvery vivid. | can ailmost see the couple sitting there; him “hotly
embarrassed” and her with “shy pride”. The author uses very descriptive words which helps the reader to picture what is
going on, in their head.

Using quotation in the middle of the story was agreat idea. That waswhat | was really thinking and it was nice to
have had it said.

In the beginning it talks about the women begin fadingly pretty and wearing a big hat. The author then brings up the
big hat again but not until the very end. But instead of it being something pretty she usesit to hide herself. Her hat isa
metaphor for how she feels. In the beginning she feels pretty and proud, and her hat is standing tall and is a beautiful hat.
Then in the end she has become heartbroken and has become smaller, just like her hat.

Sample KK

In her short story, “Birthday Party”, author Katharine Brush uses pedestrian diction and simplistic imagery to convey
her disapproval for the patriarchal traditions of society and for the lack of appreciation of awife by her husband.

Brush’s diction is not overly elevated or complex. She creates acommon scene of an “unmistakably married” couple
celebrating “the husband’s birthday.” The husband wears “glasses” and the wife is “fadingly pretty”. By using such
descriptions, Brush makes the situation average and common. The couple becomes an appropriate manifestation for atypical
American couple. Thus, asthe story progresses and the reader is presented with a cruel and unappreciative husband, the
situation serves a criticism of a male-dominated society. The “hotly embarrassed” husband says something “punishing” and
“unkind” to hiswife. The maniscruel to thewoman. He intentionally hurts her because his own pride has been damaged.
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The mistreated wife resorts to “crying quietly and heartbrokenly and hopelessly” to herself. Her “indignant” and dominating
husband cannot show love to anyone except for himself. Heisthe alpha-male, “self-satisfied” and full of pride. Brush
criticizes the traditions of male-dominance by generating disgust for the husband and sympathy for the wife.

Complimenting her rather simplistic diction is Brush’s use of common imagery. She does not trouble herself (or the
reader) with lengthy metaphors or allusion. Instead, she describes the “little narrow restaurant” and the small cake with “one
pink candle” in avery real fashion. This enables the reader to better relate to the situation taking place. The restaurant is
average, and the couple traditional and common. Again, by making the situation universal, Brush is able to point out the
flaws in a male-dominated society.

Sample O

Katherine Brush’s “The Birthday Party” is a short story about a wife’s birthday surprise for her husband gone terribly
wrong. By the end of the story, the reader isleft quite sympathetic of the woman. To achieve this effect, the writer uses
diction, imagery, structure, and characters actions.

Brush isaquite descriptive in creating her restaurant scene, employing awide array of words to present setting,
character, and action. With words such as “unmistakably married,” “shy pride,” and “hotly embarrassed,” the reader’s
attention is focused exactly when and where the author wants the reader to notice or feel something a certain way.

Thediction of the story also creates vivid imagery. The entire first paragraph presents such awell formulated
description of the couple sitting at the table in the restaurant that one can almost reach out and touch them. In the final scene,
the woman'’s heartbreak is so apparent and so real that the reader can feel genuine pity for her.

The narrator, although no significant figure by any meansin the birthday story whatsoever, nonetheless plays an
integral role in conveying the mood of the room surrounding the couple. When the narrator sees the man reprimand the
woman, he or she instantly thinks, “don’t be like that”! - a sentiment that is also generated in the reader. The narrator isthen
forced to look away, and seesthe woman is till crying when he or she looks up again, further emphasizing a strong sense of
pity.

Finally, the very structure of the story enhances its meaning. Although only three paragraphsin length, the story
brings us full circle with abuild-up to a climactic point and dropsinto atragic ending. The tale builds up with happy images
of acouple and warm feelings generated with the birthday surprise. However, the husband’s quiet remarks and the woman’s
quiet tears cause the story to collapse on itself into pity and melancholy.

Such a short story cannot easily have such a strong effect on areader as “The Birthday Party.” Katharine Brush isable
to achieve such an impact with her careful employment of literary devices turning ajoyful situation into a heart wrenching

tragedy.
Sample H

One very overused saying in the USis “Things aren’t always what they seem”, and | think that this well-known saying
describes the idea of Katharine Brush’s short story. Her use of metaphor, along with other techniques, shows just how things
aren’t always what they seem.

The story starts of in ahappy, light-hearted manner, describing a charming married couple. The man’s description,
“round, self-satisfied face” (line 3) and the woman’s description, “fadingly pretty, in abig hat” (line 3) tell us some much
about them. The imagery used to convey physical descriptions of these two also creates character descriptions. The “self-
satisfied face” gives off an impression of arrogance and pulls the reader back from the man. The woman, on the other hand,
pullsthe reader in. Her pretty appearanceisinviting & her big hat isreally just a metaphor for her heart. She'savery kind
hearted woman whose eager to please. Sheislater on said to have “beamed with shy pride” (line 10), which also adds to her
warmth. Sheis so simple and kind that she wouldn’t even hurt afly.

Another technique is the tone shift. The story goes from a happy birthday surprise to an angry word ending in tears.
The shift comes at line 11 when the narrator says, “It became clear at once that help was needed, because the husband was not
pleased”. Thisissurprising, since most people would enjoy abirthday surprise. The original description of the husband was
aforeshadow of how his character would come out |ater.

Needless to say the heart-broken & teary wife gets blamed by the husband. Sheis sad and now embarrassed herself.
Thelast lines really show the woman’s characters through the use of metaphor, “Crying quietly and heartbrokenly and
hopelessly, al to herself, under the gay big brim of her best hat.” (lines 20-21).

The couple that seemed so happy and perfect is now torn apart and weeping. Brush has certainly shown that things
aren’'t ways as they seem, but also that some things never change. Whether she is “fadingly pretty” in it, or crying “under
the gay big brim” the woman still had her big heart & that never changed.
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Some things to remember when reading poetry

1. Read the syntax literally. What the words say literally in normal sentences is only a starting
point, but it is the place to start. Not all poems use normal prose syntax, but most of them do,
and you can save yourself embarrassment by paraphrasing accurately (that is, rephrasing what
the poem literally says, in plain prose) and not simply free-associating from an isolated word or
phrase.

2. Articulate for yourself what the title, subject, and situation make you expect. Poets often
use false leads and try to surprise you by doing shocking things, but defining expectation lets
you be conscious of where you are when you begin.

3. Identify the poem’s situation. What is said is often conditioned by where it is said and by
whom. Identifying the speaker and his or her place in the situation puts what he or she says in
perspective.

4. Take a poem on its own terms. Adjust to the poem; don’t make the poem adjust to you. Be
prepared to hear things you do not want to hear. Not all poems are about your ideas, nor will
they always present emotions you want to feel. But be tolerant and listen to the poem’s ideas,
not only to your desire to revise them for yourself.

5. Look up anything you don’t understand: an unfamiliar word (or an ordinary word used in an
unfamiliar way), a place a person, a myth, an idea—anything the poem uses. When you can’t
find what you need or don’t know where to look, ask for help.

6. Remember that poems exist in time, and times change. Not only have the meanings of
words changed, but whole ways of looking at the universe have varied in different ages.
Consciousness of time works two ways: your knowledge of history provides a context for
reading the poem, and the poem’s use of a word or idea may modify your notion of a particular
age.

7. Find out what is implied by the traditions behind the poem. Verse forms, poetic kinds, and
metrical patterns all have a frame of reference, traditions of the way they are usually used and
for what. For example, the anapest (two unstressed syllables followed by a stressed one, as in
the word Tennessee) is usually used for comic poems, and when poets use it “straight” they are
aware of their “departure” and are probably making a point by doing it.

8. Be willing to be surprised. Things often happen in poems that turn them around. A poem
may seem to suggest one thing at first, then persuade you of its opposite, or at least of a
significant qualification or variation.

9. Assume there is a reason for everything. Poets do make mistakes, but in poems that show
some degree of verbal control it is usually safest to assume that the poet chose each word
carefully; if the choice seems peculiar to us, it is often we who are missing something. Try to
account for everything in a poem and see what kind of sense you can make of it. Poets make
choices; try to figure out a coherent pattern that explains the text as it stands.

10. Discuss. Discussion usually results in clarification and keeps you from being too dependent
on personal biases and preoccupations that sometimes mislead even the best readers. Talking a
poem over with someone else (especially someone very different) can expand your perspective.

Thanks to Doris Rutherford for sharing.
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Some things to remember when analyzing poetry

1. Answer the prompt. Remember: AP means Answer the Prompt

2. Mark the poem and make a plan.

3. The poet is not the speaker; the poet is not the speaker; the poet is not the speaker. The
poet uses literary devices and the speaker speaks.

4. Write in literary present tense.

5. One very useful approach is to begin by identifying three key elements of the poem: the
speaker, his/her subject, and the dramatic situation.

6. Make sure your topic sentences are explicit about your structural choices. Frost opens the
poem (lines 1-14)... or Frost’s first two stanzas...

7. Almost every poem has a series of natural divisions. Look for transitions in theme, subject
matter, tone, or chronology and use those for dividing the essay.

8. You are proving a thesis in a poetry explication. Don’t forget to write your paper with the
central thesis in mind.

9. As you read, look for unusual, distinct or clever phrasing of words or phrases. If a poet
violates an expectation of language or presents an idea in an entirely new way, there is likely a
reason that you can explore.

10. Look for powerful phrases that have an impact, because of meaning or sound quality. Look
for metaphor, symbolism, sound devices.

11. Identify “cool” ideas that you can write about. In other words, if a poem references a
historical event or philosophical ideal that you are familiar with, you certainly want to write
about it.

12. Don’t fixate on the things that you don’t know; focus on the things that you do. In a poetry
explication where you are only given ten minutes to read a poem, there is no way that you can
expect to get everything. Emphasize your strengths and focus on those.

13. Weave in nuggets from the text of the poem(s). Don’t use full quotations, but brief critical
nuggets from the text.

14. Weave in the use of poetic devices; don’t force them in. You want to demonstrate
knowledge of the devices and their application, but they are tools, not the focal point of your
writing.

15. Don’t write excessively about sound devices, meter, and rhythm unless you a) have little
else to write about or b) are very good at it. They can be really powerful tools for analysis, but
are often over-used and trite observations.

16. Make sure that you do more than identify particular devices and techniques. Readers of the
essays expect analysis of how the devices function in the piece.

Organizational Structures: Best: Natural divisions of the poem—ideas, stanzas, themes. The
best papers follow the chronological order of the poem. This ensures that you cover the essay from
top to bottom and do not miss any important literary concepts in the piece. This technique also makes
your essay easier for the AP readers to read and score.

Remember, the essay is not about the literary techniques or an interpretation of the poem.
The essay should be an analysis of why the poem is effective in portraying a theme. Every
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sentence that you write about the poem should be used to convince the reader that the author
is working toward a particular idea.

Only if you must: Literary Devices

Remember your time limit; Make decisions accordingly

Poetry Terms

language
allusion: brief reference to a
person, place, thing, event, or idea
in history or literature
antithesis: the juxtaposition of
contrasting ideas, often in parallel
structure
hyperbole: the use of exaggerated
terms for the purpose of emphasis
or heightened effect
image: a short, vivid description
that creates a strong sensory
impression
imagery: a combination of images
irony (verbal): use of a word in such
a way as to convey a meaning
opposite to the literal meaning of
the word
litotes: deliberate use of
understatement
metaphor: implied comparison
between two things of unlike nature
metonymy: substitution of some
attributive or suggestive word for
what is actually meant
paradox: A statement that initially
appears to be contradictory but
then, on closer inspection, turns out
to make sense.
parallelism: similarity of structure in
a pair or series of related words,
phrases, or clauses
personification: investing
abstractions or inanimate objects
with human qualities
simile: explicit comparison between
two things of unlike nature
synecdoche: figure of speech in
which a part stands for the whole

trope: one of the two major
divisions of figures of speech (the
other being rhetorical figures) which
refers to the figurative turning or
twisting of some word or phrase to
make it mean something else.
Metaphor, metonymy, simile,
personification, and synecdoche are
the principal tropes.

sounds
Accent and Duration
foot: a pair of syllables
iamb or iambic foot: a pair of
syllables, with the first syllable less
prominent than the second
accent or stress: the sound of a
syllable as affected by a change in
pitch when spoken
duration or quantity: shortness or
length of a syllable when
pronounced relative to the syllables
surrounding it
Syntax and Line
line: the characters that appear on a
single line regardless of grammatical
structure
syntax: the words in their
arrangement, and the dynamic
energy the arrangement creates
syntactical unit: a sentence, phrase,
or clause
enjambment: a run-over line
Technical Terms
trochee: an inverted iamb, where
the first syllable is more prominent
than the second, as in “Tell me”
anapest: the unstressed half of a
foot divided into two, as in “the
expense”

sprung rhythm: the omission of an
unstressed syllable, resulting in the
jamming of two stressed syllables
together, as in “saw, who” in the
line “Wonders | saw, who can tell?”
rather than “Wonders | saw, that
who can tell?”

spondee: a foot of two long
syllables, as in the spondaic line
“And with old woes new wail my
dear time’s waste”

caesura: a pause in a line often
indicated by punctuation, as in the
first and third lines of “First, prepare
you to be sorry/That you never
knew till now,/Either whom to love,
or how:”

dimeter, trimeter, tetrameter,
pentameter, hexameter: lines
consisting of two, three, four, five,
and six feet, respectively

Like and Unlike Sounds
assonance: repetition at close
intervals of the vowel sounds of
accented syllables or important
words: hat-ran-amber, vein-made
consonance: repetition at close
intervals of the final consonant
sounds of accented syllables or
important words: book-plaque-
thicker

alliteration: repetition at close
intervals of the initial consonant
sounds of accented syllables or
important words: map-moon, kill-
code, preach-approve
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Question 1

(Suggested time—40 minutes. This question counts as one-third of the total essay section score.)

The poems below, published in 1789 and 1794, were written by William Blake in response to the condition of
chimney sweeps. Usually small children, sweeps were forced inside chimneys to clean their interiors. Read the two
poems carefully. Then, in a well-written essay, compare and contrast the two poems, taking into consideration the
poetic techniques Blake uses in each. ‘

The Chimney Sweeper The Chimney Sweeper
When my mother died I was very young, A little black thing among the snow
And my father sold me while yet my tongue Crying “ *weep, "weep,” in notes of woe!
Could scarcely cry “ *weep! *weep! *weep! 'weep!”* “Where are thy father & mother? say?”
So your chimneys I sweep & in soot I sleep. “They are both gone up to the church to pray.

Line
There’s little Tom Dacre, who cried when his head 5 “Because I was happy upon the heath,
That curl’d like a lambs back, was shav’d, so I said, And smil’d among the winter’s snow;
“Hush, Tom! never mind it, for when your head’s bare, They clothéd me in the clothes of death,
You know that the soot cannot spoil your white hair.” And taught me to sing the notes of woe.
And so he was quiet, & that very night, “And because I am happy, & dance & sing,
As Tom was a-sleeping he had such a sight! 10 They think they have done me no injury,
That thousands of sweepers, Dick, Joe, Ned, & Jack, And are gone to praise God & his Priest & King,
Were all of them lock’d up in coffins of black; Who make up a heaven of our misery.”
5 William Blake, “The Chimney S ,” The Complete Poetry and

And by Came, an Angel who had a bught key’ Proseag; W'lllfam Bl:ke. :;.] g,avize\(;}.)grdma; ( 1%?5;2;94??331?:13y:
And he open d the coffins & set them all free; University of California Press, 1965).
Then down a green plain, leaping, laughing they run,
And wash in a river and shine in the Sun; (1794)

Then naked & white, all their bags left behind,
They rise upon clouds, and sport in the wind.
And the Angel told Tom, if he’d be a good boy,
He’d have God for his father & never want joy.

And so Tom awoke; and we rose in the dark

And got with our bags & our brushes to work.

Tho’ the morning was cold, Tom was happy & warm;
So if all do their duty, they need not fear harm.

* The child’s lisping attempt at the chimney sweep’s street cry,
“Sweep! Sweep!”

William Blake, “The Chimney Sweeper,” The Complete Poetry and
Prose of William Blake, ed. David V. Erdman (1789; 1794; Berkeley:
University of California Press, 1965).

(1789)
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2005 AP ENGLISH LITERATURE SCORING GUIDELINE
Question #1: William Blake’s Chimney Sweeper Poems

General Directions: This scoring guide will be useful for most of the essays that you read, but in problematic cases, please
consult your table leader. The score that you assign should reflect your judgment of the quality of the essay as a whole—
its content, its style, its mechanics. Reward the writers for what they do well. The score for an exceptionally well-
written essay may be raised by one point above the otherwise appropriate score. In no case may a poorly written essay be
scored higher than a three (3).

9-8

2-1

These essays offer a persuasive comparison/contrast of the two poems and present an insightful analysis of the
relationship between them. Although the writers of these essays offer a range of interpretations and choose to
emphasize different poetic techniques, these papers provide convincing readings of both poems and demonstrate
consistent and effective control over the elements of composition in language appropriate to the analysis of poetry.
Their textual references are apt and specific. Though they may not be error-free, these essays are perceptive in their
analysis and demonstrate writing that is clear and sophisticated, and in the case of a nine (9) essay, especially
persuasive.

These essays offer a reasonable comparison/contrast of the two poems and an effective analysis of the relationship
between them. They are less thorough or less precise in their discussion of the themes and techniques, and their
analysis of the relationship between the two poems is less convincing. These essays demonstrate the writer’s ability
to express ideas clearly with references to the text, although they do not exhibit the same level of effective writing
as the 9-8 papers. While essays scored 7-6 are generally well written, those scored a seven (7) demonstrate more
sophistication in both substance and style.

These essays respond to the assigned task with a plausible reading of the two poems and their relationship, but they
may be superficial in analysis of theme and technique. They often rely on paraphrase, but paraphrase that contains
some analysis, implicit or explicit. Their comparison/contrast of the relationship between the two poems may be
vague, formulaic, or inadequately supported by references to the texts. There may be minor misinterpretations of
one or both poems. These writers demonstrate control of language, but the writing may be marred by surface errors.
These essays are not as well conceived, organized, or developed as 7-6 essays.

These lower-half essays fail to offer an adequate analysis of the two poems. The analysis may be partial,
unconvincing, or irrelevant, or may ignore one of the poems completely. Evidence from the poems may be slight or
misconstrued, or the essays may rely on paraphrase only. The writing often demonstrates a lack of control over the
conventions of composition: inadequate development of ideas, accumulation of errors, or a focus that is unclear,
inconsistent, or repetitive. Essays scored a three (3) may contain significant misreadings and/or demonstrate inept
writing.

These essays compound the weaknesses of the papers in the 4-3 range. Although some attempt has been made to
respond to the prompt, the writer’s assertions are presented with little clarity, organization, or support from the
poems themselves. They may contain serious errors in grammar and mechanics. These essays may offer a
complete misreading or be unacceptably brief. Essays scored a one (1) contain little coherent discussion of the
poems.

These essays give a response with no more than a reference to the task.

These essays are either left blank or are completely off-topic.
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AAAA William Blake's two poems, both titled "The Chimney Sweeper" can be compared
through an analysis of Blake's use of poetic structure, rhyme scheme, religious and non-
religious imagery, and rhythm and meter.

There are many remarkable similarities between the two poems. both are composed of
guatrains, featuring an AABB rhyme scheme. Both poems also feature a large amount of
religious reference and imagery. In his 1789 poem, Blake writes of "an Angel who had a bright
key." he uses

UU The overall moods of both poems differ, first of all. Poem A (published in 1789) is about
misery in life like Poem B (published in 1794), but unlike Poem B, Poem A ends in a happier,
more joyful mood, while poem B ends in hypocritical irony and misery. Blake uses words as he
describes Tom's dream that enhance feelings of happy rebirth into a new life as the children are
freed from coffins by an angel. It's as if they have died and revived. Blake also uses setting of a
river, and green plains covered in sunlight to further enhance feelings of happiness as the
children wash filthy soot off their bodies. This action represents their passing on to new lives.
Blake, however casts very sympathetic feelings on us with Poem B. The speaker who was
"happy upon the heath", was "clothed in clothes of death". His/her search for happiness and
result in misery gives us feelings of depression.

Poetic techniques are also used differently in both poems. In poem A, Blake maintains six
stanzas with four lines in each stanza and rhyming pattern AABB. Meanwhile, poem B is only
half as long, having only 3 stanzas with four lines. One Stanza's rhyming pattern is AABB, while
the remaining two are of ABAB patterns.

CCC William Blake wrote two poems in which he displayed similar conditions that the young
chimney sweepers have to live through and what brings happiness to their lives.

The first poem is formed from couplets and iambic pentameter with variations in almost
every stanza. In the first stanza, Blake talks about how the boy came to be a sweeper. The next
stanza introduces "Tom Dacre" who has a dream through stanzas three, four, and five. Then, in
stanza six, Tom awakes with happiness and contentness that the dream has given him. This
poem showed some hard times that sweepers had to go through and how they find some
peace.

The second poem has a set of couplets and is also in iambic pentameter with some
variations. The second poems is much different from the first in that it doesn't tell a story but
instead it just tells of a chimney sweepers thoughts. In the first poem, the sweeper has a dream
in which the author uses imagery to portray to the reader how "Tom awoke" to be "happy and
warm" In the second poem, however, the sweeper never needs a dream to tell him to be happy
because he is and no one can drag him down.

In both poemes, it is made apparent that God has made the sweepers content and happy
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with their lives. In the first poem, Tom has a dream in which God sends an angel to him to tell
him be happy and not sad, for as long as he is good, he will "have God for his father and never
want joy." In the second poem, God also provides the sweeper with happiness because he ways
that God "make up a heaven of our misery" which means that God will be good to those who
have suffered and this thought makes the sweeper happy.

Although the two poems are very different, the author still portrays to the reader the
same message that God will always watch out for the ones who suffer.

L William Blake portrays two young boys in his poems The Chimney Sweeper. These
poems not only share the same title but they have similar story lines, characters, and dialect. If
it had not been for the stylistic techniques, and small details these poems would be one in the
same.

These poems were not written that far apart and share many of the same qualities. Both
poems are about young boys who are chimney sweepers. These boys don't have parents,
caused either by death or abandonment. They were both forced into this work because of their
lack of family. Not only do they share similar backgrounds but their dialect is the same. Both
boys are unable to say sweep. Blake shows this by using " 'weep! 'weep!"

Another thing both poems share are their view on God. The message conveyed about
God through Blake's poems is that of misery and joylessness. In the first poem, line 20 says,
"He'd have God for his father + never want joy." Basically if Tom has god he will never want
anything more than that. He will spend his life joyless until he is in god's kingdom. This similar
message is conveyed in lines 11 and 12 in the second poem, "and are gone to praise God + his
Priest + King,/Who make up a heaven of our misery." God has made life miserable for this boy.
There is no hope for either of these boys to change their fates, so they stay stuck in their similar
situations.

Although these poems share some qualities they do vary in other aspects. For instance
the boy in the first poem is not completely alone. He knows other chimney sweepers and has a
friend Tom who sweeps with him. On the other hand, the second boy is alone, without a parent
or a friend.

That is only the beginning the poems tones also vary. The first poem has an uplifting and
positive tone toward the end. This is conveyed through "warm", "not fear harm", "happy". The
second poem is ended on misery which gives the poem a negative tone.

As far as techniques go the rhyming differs between the two. The first is made up of
rhyming couplets, while the second every other line rhymes. although each varies in length
their stanzas are the same length at four lines.

Although these poems share the same title they do vary in their styles and stories slightly.
Overall it seems you could add them together and not tell the difference.
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T The attitudes Blake conveys in the two poems are distinctly different. The poem written in
1789 begins much like the one written in 1794 does, but then continues in a more optimistic
attitude than the latter one. Both begin with the rhyme scheme AABB. In the first quatrain of
each, Blake provides the background that the chimney sweepers were very young. The parents
in both have abandoned their children. The speaker in the first poem, though, seeks to make
the best of the circumstances he's in: "Hush, Tom! never mind it, for when your head's
bare/you know that the soot cannot spoil your white hair." The sweeper in the second poem
resorts to "notes of woe."

The poem written in 1789 consists of rhyming couplets in six quatrains. At one point
Blake conveys the image of "coffins in black," but then the angel released the children from the
coffins and the poem is then sprinkled with happier imagery, such as "green plain," "sun,"
"clouds," and "wind." The poem ends with the optimistic line: "So if all do their duty, they need
not fear harm."

While in the first poem an angel had released the children from the coffins, no such
freedom is bestowed upon the child in the 1794 poem. The rhyme scheme following the first
guatrain is also different. In the first poem, Blake employs CCDD, but in the second switches to
CDCD. The clash in attitudes is signified by the difference in the rhyme scheme following the
first quatrain. In the second poem, we see the image of "a little black thing among the snow."
The contrast in colors signifies the child's dark existence, a life lacking in joy. While in the first
poem God was looked upon as a benefactor: "He'd have God for his father and never want joy,"
in the second poem God does nothing to alleviate the child's misery: ".God and his Priest..who
make up a heaven of our misery."

It is apparent from the two poems that Blake's opinion regarding the employment of
children as chimney sweeps had changed from 1789 to 1794. by 1794, his poem no longer
expressed hope for the children. Through the use of rhyme and imagery, Blake differentiates
between the attitudes he had held at the different times. The children in the 1794 poem are
fated for a life of misery. Even God has abandoned these children.

000 God, the all-knowing being, is often used to connect people, places, and things through a
common idea. However, while comparing both "chimney Sweepers" by William Black, his mere
presence divides the poems, while the true saving grace that connects the poems is structural.
"The angel told Tom, if he'd be a good boy, he'd have God for his father and never want
joy." "Chimney Sweeper-1789" uses religious imagery as a positive, a saving grace for young
chimney sweeps everywhere. By accepting God, according to Tom's dream, their lives would
improve immensely until one day they rejoined their father and "leaping" and "laughing" they
would play in the great Kingdom of Heaven. By doing their duty and risking their lives in
unstable conditions the boys would be "happy and warm." God in "chimney Sweeper 1789" is
portrayed as a benevolent savior, while in chimney Sweeper 1794" the opposite is true.
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In "Chimney Sweeper 1794," a young sweep depicts God as a malevolent, heartless
character. It is He who "makes up a heaven of our misery." God destroys all happiness in the far
more cynical version of "Chimney Sweeper." While Tom finds "happiness" in his "duty," the
second sweep believes his work to be dangerous and full of "woe." He dresses in "clothes of
death," believing he will never ascend to the kingdom that Tom believes in. The second
narrator's life is far too cynical and depressing to ever believe that a benevolent God is possible.
In "Chimney Sweeper 1789" and "Chimney Sweeper 1794" the very thing that should connect
these poems proves to divide them and the sweeps.

The poems are divided in ideology, yet in structure they are remarkably similar. In fact
they are identical! both poems employ quatrains as stanzas that help progress the respective
stories of Tom and the second sweep. Both are also written in rhyming couplets with a rhyme
scheme of aabbcc. Along with quatrains and rhyme schemes the poems employ the use of
caesuras, for natural pauses. Yet aside from these structural similarities that most likely reflect
the author's style-the poems maintain an extremely obvious similarity-both poems are entitled
"Chimney Sweeper," perhaps to contrast the ideologies in both poems, employing the use of
irony, but none the less both poems have the same title.

William Blake, perhaps found cynicism and atheism at a later date, within the time period
of 1789 and 1794, thus explaining the ideological differences of both his "chimney sweeper"
poems. Whatever the case may be, new found atheism or not, Blake retained his style and
structure in both.

LLLL In his poems, The Chimney Sweeper, William Blake uses different poetic techniques such
as employing imagery, evoking certain moods, and using different structures for each of his
poems to express a common theme of pity for the chimney sweep's situation. In his first poem,
3 quatrains longer than the second, his theme is more focused on a more subtle warning to the
late 18th century English public, whereas his second is a more direct and concise criticism of the
practice of using children for chimney sweeps.

In his first poem, Blake's tone, which is critical of the child labor undertaken by the
particular chimney sweep the poem is about, is developed by first evoking pity in lines 1-4 when
the speaker relates how his mother died and his father sold him into becoming a chimney
sweep. The rest of this poem, composed of Tom Dacre's dream, and the boy's resolution to be
good and do what they are told are meant to be empathetic to the reader, drawing on the boy's
innocent picture of death and life after death where "He'd have God for his father & never want
joy" (line 20).

In contrast to the first poem, the authorial tone is much more mournful than it is
empathetic and cautionary. The images of death that are present in the first poem (coffins, line
14) are also present in the second quatrain of the second poem, but the speaker's tone has
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become much more mournful and pathetic as he exclaims his woeful situation. This poem can
be seen as a more direct didactic, aimed at those who are either in support of child labor, or
those neglectful parents whose children work as chimney sweeps.

The imagery in the first poem of bright fields, coupled with death in Tom's dream, is a
contrast to the imagery in the second poem, which does not appear to be bright in any case but
is all dark, also dealing with death. The bleak images in the second poem contrast the speaker's
views and understanding of the life and death as a chimney with that of the first. Blake's
incorporation of the Church into his poetry as an institution that encourages and espouses the
child labor can be seen as a criticism of the church at the time.

The structures of the two poemes, including slight differences in rhyme scheme and poem
length, the first being 6 quatrains and the second poem only 3, do not add up to much of a
contrast between the two poems, but the length of the first poem, coupled with Tom Dacre's
dream, help to emphasize the more warning tone of the poem itself. The brevity of the second
poem helps to emphasize it's sharp and harsh message that is critical of the child labor of the
time.

Through using different poetic techniques, William Blake was able to express his feeling
of pity for chimney sweeps and his criticisms of the church and conventions of late 18th century
England.

TTTT The chimney sweep children live a life of woe, sleeping in soot & working day after day.
This life is accepted, even praised by their parents, as the children suffer their lives away with
smiles on their faces.

William Blake's "The Chimney Sweeper" from 1789 opens in tragedy. The speaker,
narrating his experiences in first person to directly relate his life to the readers, lost his mother
at a very young age. He cannot turn to his father, for his father "sold" him to be a chimney
sweep. This idea of being "sold" connotes the image of a slave, worthless & owned by society. If
the child's own father treats his chimney sweep son as a slave then how must the rest of
society regard him? Certainly not very well, as he tell us, "in soot | sleep." The child is sleeping
in dirt, symbolizing his very low standing in society. sadly, the child in this position is so young

that he "could scarcely cry " 'week!" He cannot even fully pronounce his words, yet society
(including his father) throws him on the street to sleep in soot.

But it seems that these children can't hold on to their youth & innocence very long, as
seen in the narrator's consolation to Tom Dacre that having a bald head means that "the soot
cannot spoil your white hair." The connotation of the word "spoil" is one of decay &
degradation, of ruin. Not only can the soot spoil white hair, but it can also spoil lives, childhood,
and innocence. In fact, the color white often symbolizes purity & innocence, something that can
clearly be robbed by chimney sweeping, as seen in the soot's ability to spoil the children's white

hair. This idea is reaffirmed in Tom's vision of his chimney sweeping companions "lock'd up in
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coffins of black." Opposite white, black is a symbol of death & loss, portraying once again the
lives of these boys wasting away.

Also in this vision, we see an angel, who tells Tom that, "if he'd be a good boy,/He'd have
God for his father & never want joy." This seems to be almost bribery for the children to comply
with their poor state of living, coming from and Angel of God! In addition, the lack of a need for
joy is portrayed as a reward almost as if you won't want it, so you'll be content," a promise of a
sad life paired with a request for compliance. In the end, the narrator says "So if all do their
duty, they need not fear harm, advocating an obedience to the duty he had previously
described as black & spoiling, as if he had been brainwashed by the Angel, representative of
those above him.

5 years later, in Blake's other "The Chimney Sweeper," we are introduced to "a little black
thing." The connotation of "thing" here is rather negative, not really considering the boy as a
human being. This seems to dually represent society's lack of concern for the sweep and the
inability to recognize him under the soot from his job. As in the first poem, the boy is crying
"weep, 'week," with "crying" portraying a sadness for his predicament. Yet unlike the first
poem, this boy cries "in notes of woe," with an even more despairing connotation. This boy has
a mother & father (unlike the first), but they have "gone up to the church" in order to "praise
God & and his Priest & King," reminiscent of the angel that seemed to brainwash the first boy;
now the parents are the ones brainwashed by a higher power despite the fact that they
"taught" their son "the notes of woe." (they must have known them themselves to be able to
teach them.).

Like the "happy & warm" Tom, this second boy also appears happy, causing his parents to
"think they have done (him) no injury." But they clearly think wrong as they worship those who
are a "heaven of our misery." Unlike the first boy, this chimney sweep cannot be brainwashed
by a higher power; he knows of the pain of his job, jet cannot convince those above him of it.

YYY William Blake's two poems entitled "The Chimney Sweeper" both illustrate the injustice of
forcing children to perform some of the dirtiest work in British cities: sweeping the black soot
out of chimneys. both also contain religious imagery and a consistent rhyme scheme. But, the
anonymity of the second poem cause it to serve as a more universal condemnation of the
practice, and the hypocrisy behind it, than the longer version.

Upon first glance, an immediate difference between the two poems is in their length;
while the first poem is over twenty lines long, the second version is barely ten. After looking
more closely, though, certain striking similarities present themselves to the reader. In the first
stanza of each, the youth of the subject is made apparent. The first poem begins, "When my
mother died | was very young," (In. 1) while the second starts, "A little black thing." (In. 1). The
use of "little" and "young" establish the youth and vulnerability of both subjects. Both first
stanzas also include the line "crying ' 'weep! 'weep! 'weep!" The lisp, combined with the
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similarity between the speakers " 'weep" and the very "to weep" or "to cry," also highlight the
helplessness and sadness of the child's situation.

After establishing the age of the subject, though, the poems start to differ substantially in
terms of narrative perspective and their impact upon the reader. The first version starts off as a
first person narrative whose speaker is speaking of himself. He says, "When my mother died |

mnn
|

was young.my father sold me.l sweep.| sleep." (Ins. 1-4). The use of so many "i"s and "me"s
immediately establishes an intimacy between reader and speaker; we feel as if we are
becoming involved in his experiences. After the first stanza, the speaker shifts the subject from
himself to "Tom Dacre", a friend of his. While the poem has shifted to a third person
perspective, the use of the name "Tom Dacre" (In. 5) keeps the reader intimately connected
with the story; we are personally attached not to an anonymous figure, but to a boy with a
name. The bond is strengthened by further characterization of Tom. The speaker says, ".little
Tom..cried when his head was shaved.the soot cannot spoil your white hair." (Ins. 5-8). Now,
the reader understands physical aspects of Tom such as his recently shorn white hair. The
imagery created by the specific details of Tom allows the reader to form a mental picture of
Tom or put a specific face to this name. More names are mentioned in subsequent lines. Boys
such as "Dick, Joe, Ned and Jack," are also now involved in the story. The personalization and
familiarization created by the use of names draws the reader in, making the horror of chimney
sweeping feel much stronger and hit "closer to home". In a dream of Tom's, not arbitrary
children, but "Tome and Dick" are "locked up in coffins of black." (In. 12).

The second poem maintains an anonymity that, while distancing the reader from one
individual subject, universalizes the plight of the children. No names are mentioned; the subject
is not "tom" but "A little black thing among the snow." (In. 1) After the first stanza, this version,
too, switches perspective. Here, the switch is to first person but the use of quotations keeps the
story distant. In this version, the real impact comes from the contrasting images in the
speaker's lines. The child says, "Because | was happy.they clothed me in clothes of
death.Because | am happy.they think they have done me no injury and are gone to praise God."
(Ins. 5-8). The contrast between "happy" and "death" highlight the irrationality of essentially
condemning innocent children to the dirty, black, almost deadly, as implied by the negative,
death-related religious imagery in the first version in lines like ".an Angel.opened the coffins."
(Ins 13-14), labor. The hypocrisy of the adults is brought through in these lines as well. They
manage to go to church, pray to God for benevolence and mercy, and think themselves pious
while they simultaneously ignore what they have done to their children. In the first version, the
child was "sold" (In. 2) like a slave into the black deadly profession.

The combination of pure, white religious imagery, such as the angel's "bright" key and the
naked, white children in Tom's dream, and the dark, sooty, deadly images of chimney sweeping
along with the contrast between the dark labor the children perform and the play, "leaping and
laughing. in the sun." (version 1, Ins. 15-16) in which they should be engaged is used in both
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versions to highlight the injustice of the treatment of the children. The first poems
personalization through the use of names and vivid description heightens the impact of their

injustice on the reader while the second poem accomplishes a universalization of the injustice
by omitting such names.
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Multiple Choice General Instructions: The multiple choice section of the recent exams
consists of 50-55 questions on four to six passages which have to be answered in one hour.
Strategies that help students consist of reading comprehension practices and familiarity with
the exam structure.

1. Quickly survey ALL of the reading passages and note the number of questions attached to
each one. Start with the passage that you think you might understand the best AND has a
significant number of questions attached to it. After you have worked through that passage,
attack the passage that is your second favorite, and so on. This means that you might complete
the last passage first if you think that is your best passage, while leaving the first passage for
last (because you feel it is your weakest).

2. Skim the questions, not the choices or distracters, to identify what the constructors of the
test think is important in the passage.

3. The directions are always the same for each section: “Read the following passage carefully
before you choose your answer." Remember that the questions that say “Not, Least, and
Except are really well crafted true/false or yes/no questions which are time bandits.

4. Aggressively attack the questions. Remember that questions do NOT become more difficult
as they progress.

5. Don't be afraid to use the test as a source of information. Sometimes, another question will
help you answer the one you are stuck on.

6. Read the questions CAREFULLY! Many wrong answers stem from misreading the question;
know what is being asked.

7. Read the introductory paragraph and the last paragraph and mark the key topic.

8. Mark any rhetorical shifts usually indentified with conjunctions such as But, Although, Since,
etc.

9. Read the passages actively by circling the items that seem to be addressed in the questions.
Draw lines from the question to the line reference in the passage to save time finding the lines
later.

10. Read a few lines before and a few lines after a line question (usually a sentence) to make
sure your inference is correct.

11. Be deliberate in your reading; words are there for a reason. Do not imagine what isn't
there.

12. Read the questions crossing out obvious wrong answers: a question that contradicts the
passage, is irrelevant to the passage, or repeats the same information in more than one
guestion. Remember: Read all the choices, but there is only one right answer: mark and move
on.

13. All questions follow the order of appearance in the passage; nothing is out of sequence.
14. In paired passages the first questions address the first passage; then, the second passage is
addressed. Questions that deal with both passages are at the end of the selection.
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15. Watch your time by avoiding a re-reading the passage. READ CAREFULLY the first time.

16. Do not linger, obsess, or dither over any one question. You should move at a brisk, but
comfortable pace throughout the questions.

17. Go over the test when you are finished. When you go over the test, make sure you read
the question correctly and that you answered what it asked. Do not change answers unless you
are certain that you made a mistake. If you are not absolutely sure the answer you want to
change is incorrect, go with your first impression. Almost without fail, first associations are
correct.

18. With approximately 90 seconds left to go in this one-hour section, pick a letter and bubble
in any remaining answers. You should complete the test as thoughtfully as possible for 58-59
minutes and then fill in any remaining empty bubbles in the last 90 seconds.

Since this is a skill-based test: there is little chance that you will have seen the passages before,
but the questions the test asks focus on higher-level reading skills.

Helpful Reminder: Until your brain is warm and focused, you will have a tendency to miss
guestions. So, be very careful with your first few questions of the test and your first couple of
questions on a new passage.

Reminder Two: Students tend to lose focus and confidence during this section of the test. As a
result, students will miss a series of questions because of lost concentration and internal
doubts.

For this first section of the AP Literature exam, you are allotted 1 hour to answer between 45
and 55 objective questions on five to seven prose and poetry selections. The prose passages
may come from works of fiction or drama. You can expect the poems to be complete and from
different time periods and of different styles and forms. In other words, you will not find two
Shakespearean sonnets on the same exam.

These are not easy readings. They are representative of the college-level work you have been
doing throughout the year. You will be expected to:

* Follow sophisticated syntax

® Respond to diction

* Be comfortable with upper-level vocabulary
e Be familiar with literary terminology

* Make inferences

* Be sensitive to irony and tone

* Recognize components of style
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The multiple choice questions are designed to assess your understanding of:
The meaning of the selection,

Your ability to draw inferences,

Your ability to see implications,

How a writer develops ideas;

Therefore, the questions will be factual, technical, analytical, and inferential

Some Other Tips for Multiple-Choice Tests

Multiple choice items consist of a question or an incomplete statement, called the "stem,"
followed by five choices. Most often only one is the correct or "best" answer and the others are
called distracters or decoys. A few strategies can help you do your best on multiple choice tests.

First, cover the answers to an item and read only the stem of the question. See if you
can provide the correct answer without having to be prompted by the choices. If an answer
comes to mind, then look at the choices and select it if it is listed there.

If you apply the first strategy and no answer pops into your head, try the second: join
each choice to the question or the stem and consider it as a true/false item. The answer
that sounds most valid or "most true" should be your choice.

And third, test designers are often limited in their "supply of decoys," and as a result
will make up terms to use for that purpose or utilize obscure terms. If you have been studying
regularly and have done a good job of preparing for the test, you should not choose an answer
that sounds totally new to you.

Remember that the “distracters” are usually written as almost correct. It is your task to
effectively think through the question to make sure that you select the correct answer.

If you find yourself having to guess on multiple-choice items, you might keep the following tip
in mind.

If two of the choices have balanced phrasing or echo each other, choose one or the other.
Again, human nature comes into play in this tendency. If the correct answer on a nursing
test on the effect of a given drug is "lowers body temperature," it might be logical for the
first decoy item that pops into the teacher's mind to be "raises body temperature." When
researchers analyzed a wide range of teachers' tests, they found that the correct answer is
often one of the phrases that has a parallel or "echoed" decoy item.
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Types of Questions

Below are broad categories of AP Literature and Composition multiple-choice questions and
guestion stems. Examine the list. Determine which types of question give you the most
difficulty.

Literary Technique

Questions about technique ask that students examine devices and style.

e What dominant technique/rhetorical strategy is the speaker using in lines...

¢ All of the following may be found in the passage EXCEPT

e The rhetorical strategy employed in lines...is best described as....

* The style of the passage is best determined as...

Main Ideas

Questions about main ideas often require students to make a generalization about the
passage or section of a passage based on key details presented. Examine the first and last
sentence of each paragraph and the first and last paragraph. Read around key details
mentioned in a passage to put the phrases in context.

® The speaker is concerned with...

* The first seventeen lines deal with...

e The narrator would argue that...

* The first paragraph highlights which of the following concerns of the narrator...

* The point of the speaker’s statement is...

* The speaker’s primary purpose in the passage is...

Inference

Inference questions ask students to define words, read for main ideas and understand tone.
Words, Phrases, Lines

Remember to read around the line numbers in order to establish context.

¢ In context line 28 most nearly means...

¢ In line 22, the word “other” most probably refers to...

Paragraphs/Sections

These questions require close reading over the course of a section.

* The metaphor developed in the second paragraph suggests primarily that...

® The speaker emphasizes in lines 20-30 that...

Tone/Mood/Style

Examine the first and last sentence of each paragraph and the first and last paragraph.
* The tone of the passage is best described as...

* The atmosphere established in the passage is mainly one of...
Organization/Grammar

Questions of this sort examine the patterns, order and grammar in the passage.

* The phrase signals a shift from to

* The phrase refers to which of the following?
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Projected | Multiple | Weighted | Multiple | Essay | Essay | Essay | Composite | Possible/

Score Choice Score MC | Choice 1 2 3 Score Impossible
Correct % Score | Score | Score

3 42 51.5424 76.4% 3 3 3 79 Impossible

3 44 53.9968 | 80% 3 3 3 81 Possible

3 36 44.1792 65.6% 4 4 4 81 Possible

3 29 35.5888 | 52.7% 5 5 5 81 Possible

3 26 31.9072 | 47.3% 5 5 6 81 Possible

4 45 55.224 81.8% 4 5 5 98 Possible

4 38 46.6336 | 69.1% 5 6 6 99 Possible

4 37 45.4064 67.3% 5 6 6 97 Impossible

4 37 45.4064 | 67.3% 6 6 6 100 Possible

4 37 45.4064 | 67.3% 7 6 6 103 Possible

5 41 50.3152 74.5% 7 7 7 114 Possible

To Calculate your Score

Multiple-Choice

Number Correct x1.2272 =

(out of 55)

Question 1

Question 2

Question 3

Composite Score

x 3.0556 =

x 3.0556 =

x 3.0556 =

Sum =

+

(Do not round)

(Do not round)

(Do not round)

(Do not round)

(Do not round)

Multiple Choice

AP Score Conversion

Composite Score Range

114-150
98-113
81-97
53-80
0-52

Essays

AP Score

5

= N W B

Composite Score
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The Language of Literary Analysis

by Carol Jago
Santa Monica High School
Santa Monica, California

The problem that the teacher faces first of all, then, is the creation of a situation favorable to a vital
experience of literature. Unfortunately, many of the practices and much of the tone of literature teaching
have precisely the opposite effect.

-- Louise Rosenblatt

Teaching Terminology

In common with any other academic discipline, literary analysis employs a language all
its own. While this specialized vocabulary may at first pose obstacles for students in AP
English Language and Literature classes, literary terminology is a tool for readers to
explain what they see. Terms like assonance, motif, and synesthesia give us words to
describe how an author achieves an effect. Banishing them from our classroom in order
to simplify the study of literature makes students less, not more, articulate. | believe that
without the words, without knowledge of this specialized vocabulary of the discipline,
students actually see less in the texts they read.

This is not to suggest that reading poetry should become an exercise in identification:
spot the synecdoche, find the foil, highlight the hyperbole -- a game of literary Trivial
Pursuit. Instead we should make literary terminology the natural language of the AP
classroom. The first time | use a particular term, | write it on a prominently posted list.
This word wall of literary language grows over the first few weeks of class until the chart
includes most of the essential vocabulary students will need for the AP Exam. Every time
I use a term in class, | include the definition in my question, "How would you interpret
the paradox in Donne's line 'Die not, poor Death, nor yet canst thou kill me? You know,
a paradox is a statement that appears self-contradictory and yet reveals a kind of truth."”
On another day | might ask, "How would you describe the tone of Candide? Remember?
Tone is the writer's attitude toward his subject.” As I speak | point to the word on our
chart. Like water dropping on stone, over time students become so familiar with the terms
that they begin using them both in classroom discussion and in their papers. No need for
a quiz when everyone knows the answers.

It is important to remember that although AP students may be intellectually gifted, they
are only 16 to 17 years old. Teaching methods have to reflect students' actual as well as
mental age. It is interesting to note that the teaching of literary terminology appears in
most states' English language arts standards from about sixth grade onward. California
expects all students in grades 9 and 10 to be able to "evaluate the aesthetic qualities of
style, including the impact of diction and figurative language on tone, mood, and theme,
using the terminology of literary criticism." Despite the mandate from the State House,
few of my students arrive knowing much about figurative language. As a result they often
find themselves tongue-tied when attempting to interpret poetry. Robert Scholes explains
in Textual Power that "reading is the first step in all thought and all communication. It is
essential; but it is incomplete in itself. It requires both interpretation and criticism for
completion.” Without the specialized language of literary analysis, students have no
words with which to formulate an interpretation. They read but can't see how to take the
next steps towards interpretation and criticism.
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The 2002 AP English Literature Exam asked students to read Thomas Hardy's
"Convergence of the Twain™ and to analyze how the poetic devices convey the speaker's
attitude toward the sinking of the ship. The prompt does not suggest devices for students
to examine and therefore demands that test-takers be familiar with an arsenal of literary
devices. They must also be able to recognize them as they read and interpret how these
poetic tools demonstrate Hardy's feelings about the sinking of the Titanic. (The poem, the
prompt, a scoring guide, and sample student papers are all available on the English
Literature and Composition Exam page, available in "See also," below.) As we talked our
way through the poem, students comfortable with the language of literary analysis
pointed out how Hardy's use of alliteration -- "cold currents,” "mirrors meant,” "gilded
gear" -- suggests the inevitability of the meeting of iceberg and ship. They saw how his
rhetorical question, "What does this vaingloriousness down here?" marks the spot where
the poem turns and prepares the reader for Hardy's answer that as man was building the
proud ship, nature was preparing its nemesis. They discussed the connotations of
"consummation” and how the word completes the image of the shipwreck as a strange
wedding and the metaphor of ship and iceberg as bride and groom. I had read the poem
many times, yet saw much more than ever before as a result of our discussion.

While some students moan that their teacher destroys literature with endless talk of
imagery and diction, | believe that approaching a poem like Hardy's with the tools of
literary analysis actually helps us think our way through the work. Exploring how he
constructed the text leads to deeper understanding, richer interpretations. In the epigraph
to this essay, Louise Rosenblatt warns against classroom practices that get in the way of
students having a vital experience of literature. | cannot imagine that anyone reading this
would disagree. If we can avoid the "Gotcha!" tone created by quizzes on meter and
metonymy, teaching literary terms will help, not hinder, authentic reader response.
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Association, 1983.

Scholes, Robert. Textual Power: Literary Theory and the Teaching of English. New
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1982 Exam Stems

1. The headings of the stanzas, , indicate which one of the two is

being/acting/winning/speaking
2. In the poem, which of the following best describes the relationship between and ?

3. Which of the following devices is dominant in the first stanza?
4. The notion of an that can and an that can (lines __) suggests that

5. In the context of the first stanza, the lines __ express a longing to be
freed/separated/saved/cured/released

6 Which of the following best sums up what is said in lines __ ?

7. What does line __ suggest about the natureof ___ ?

8. Which of the following best restates the question posed in lines __?

9. Lines __are best understood to mean that

10. " " (line __) refers metaphorically to

11. Which of the following best describes the effect of the metaphor in lines __ ?

12. The last four lines, which extend the length of the last stanza, have the effect of?

13. Which of the following most fully expresses the cleverness of in its impingement on the
14. The primary distinction made in the first paragraph is one between

15. Which of the following best describes the function of the first sentence in the passage?

16. The phrase " "(line __)is best read as a metaphor relating to
17. In context, the clause " " (lines__) suggests which of the following?
18, According to the passage, writers who are most aware of would be those who

19 In the first paragraph, the author is most concerned with
explaining/berating/defining/developing/summarizing

20. Inlines__, the repeated linkage of the words ____and ___ can be interpreted as an emphasis on
the

21. According to lines __, which of the following wouldbea  and __ attitude for a young writer
to hold?

22. The author implies that " " (lines __) because following it leads to

23. The" " (line __)is best understood as that which

24. Inline __" " refers to which of the following?

25. Inlines __, the author refersto " "as an example/a part/evidence

26. Which of the following is implicit before " " (lines _)?

27. The function of the quotation in lines __is primarily to support/refute/ridicule/show/add
28. The development of the argument can best be described as progressing from the
assertion/summary/statement/criticism/description

29. Taken as a whole, the passage is best described as a narrative/a technical discussion/an
argument/an expository/a descriptive

30. The speaker assumes that the referred to in lines__ will come proclaiming
31. According to the speaker, the prophet's " " (line __) will probably not be heeded
because
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32.
33.

In the phrase, " " (line __), the speaker is suggesting that
Inline __ the speaker is doing which of the following

anticipating/despairing/exchanging/heeding/prescribing

34.
35.
36.
37.
38.
39.

40.
41.
42.
43.
44.
45.
46.
47.
48.
49.
50.
51.
52.
53.
54.
55.

In lines __, the speaker is asserting that

The speaker implies that without " " we would

The phrase " (line __) implies

The " "(line __) refers to

The phrase " " (line__) is best understood as

According to the speaker, we use the images of " " (line__)," " (line __), and the
" (line _) literally/as metaphors/as similes/to reinforce/to explain

Which of the following best describes an effect of the repetition of the phrase " " (line _)

Which of the following best paraphrases the meaning of line

Which of the following best describes the poem as a whole?

Which of the following best describes the " "in the passage?

The opening sentence can best be described as

Inline ___ "which" refers to

The speaker contrasts his preferred with which of the following?

Inlines ___, which of the following does NOT modify " " (line__)

Which of the following is true about the syntax of the clause " "(lines )

The phrase " " (lines__) modifies

Inlines__ " " means which of the following?

The best contrast with the image of " "(lines__)is

After line ___. the author's tone becomes more

The most explicit suggestion that is contained in

When the author says, " " (lines __), he is commenting on

Which of the following best describes the passage as a whole?
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1987 Exam Stems
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15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.

The phrase " "(line __) is best interpreted to mean that
The phrase " " (lines __) evokes
The phrase " " (lines __) presents an example of

had hated her primarily for
The image of " " (line __)is areference to
In context, which of the following depends on " " (line__)
in context, the phrase " " (line __) is best interpreted to mean
The parable of (lines ) serves primarily to

believed that the very best characteristic of human nature is

. In the parable of " " (line__) most likes represents
. It can be inferred that each who " "(line_ )tosee _ was
. Which of the following best describes at the end of the passage?

. The tone of the last two paragraphs (lines __) is best described as
. Which of the following best describes how felt about the influence of and

on her character?

All of the following represent figurative language EXCEPT

The pictured in lines ___is best described as which of the following

The described in lines _____is pictured chiefly in his role as

The change referred to in line __is described as one from " to !

Inline __, the phrase " " is best taken to mean which of the following
The relationship between lines __and lines __is best described by which of the following
Inlines __, the desireto s seen chiefly as

In lines__, the speaker regards himself as

The main point made about and is lines ___isthat

Lines suggest that

Beginning in line __, the speaker does which of the following

In line _ the phrase " " refers to

According to the speaker, " " (line__) lack all of the following vices EXCEPT

Inlines ___, the speaker attempts to do which of the following

recapitulate/recount/offer/draw/chastise

29.
30.
31.
32.
33.
34.

According to line __, the speaker finds value in which of the following aspects of poetry?
According to the speaker, a positive aspect of poetry is its

According to the speaker, poets are despicable if they imitate/become/fail/mock/compose
This excerpt is written in which of the following?

The passage contains all of the following rhetorical devices EXCEPT

It can be inferred from the passage that the speaker would agree with which of the following

statements about ?

35.
36,

In the passage's second sentence the speaker uses language that might best describe a
It is most likely that the " "(line __) inorderto

study/admit/remind/trick/hide
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37. The speaker's is concerned that his "s fear may
make/weaken/subvert/cause/prompt

38. The comparisons in lines __ of with the and" "suggestthat __ is
all of the following EXCEPT

39. Inlines , that speaker suggests that is motivated by

40. The sentence beginning " " (lines __)supports the speaker's proposition that

is /may/cannot
41. One could at least partially rebut the implication of lines__ by noting that a man who is
" " might
42. "They" in line__ refers to
43. A more conventional, but still accurate, replacement for "nor" in line __ would be
44, " " (lines __) appears to be a contradictory statement because

45. At the conclusion the speaker finds that he

46. Which of the following seems LEAST compatible with the speaker's ?

47. In the first section of the poem (lines_), the speaker seeks to convey a feeling of

48. In context, " " (line__) suggests that

49. The speaker give symbolic significance to which of the following?

50. Lines __and __ (" ") are best understood to mean which of the following?
51. Inlines __, the is compared to

52. Which of the following occurs directly because the is "(line _).
53. The speaker's description of the of the emphasizes all of the following
EXCEPT its

54. Inlines __,

" suggests that

~_____"functions as which of the following an adjective modifying/an adverb modifying
56. inlines __, the speaker compares

57. In the poem, the is, for the speaker, all of the following EXCEPT

58. Lines __ can best be described as a digression/change/counterargument/metaphorical/simile

55. Inline _,

59. In the last section of the poem, the speaker implies that to try to the " "(line )
is
60. It can be inferred that 's attitude toward the speaker's speculations is one of

61. The poem is an example of which of the following verse forms?
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1991 Exam Stems
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The speaker of the passage is most likely a

In the first paragraph, the speaker characterizes the primarily by describing their

The dominant technique in the first paragraph is the use of

Which of the following best describes the order in which objects are presented in paragraph one?
In context, " " (line__) is best interpreted as

The words " "(line _)and" " (line __) contribute which of the following to the

development of the passage?

7.
8.
9.

10.
11.
12.
13.
14.
15.

The and are characterized in terms of which of the following aspects of their lives?

The characterization of the in lines __is marked by
Inline __, "they" refers to
In the second paragraph, the author develops a contrast between
In the second paragraph, the speaker characterizes the primarily by describing their
The primary rhetorical purpose of the passage is to
Which of the following best describes the organization of the passage?
The speaker is best described as
In can be inferred that the rhythm and diction of the concluding lines (" ") are intended to

reflect

16.
17.
18.
19.
20.
21.

22

The phrase " " emphasizes which of the following?
Inlines ___, there is an implied comparison between and

Inlines __, implies that " are

Inlines _, makes use of
The two quotations in lines by are seen by as

S

" (line __) are not comforting because they

. Inline _, the" " are mentioned as which of the following?

subjects/rabble/people/criminals

23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.

Inline __," " refers to the idea that the
When says " " (line__), he means that he

Inline ___, "is best interpreted as meaning
Which of the following best restates the meaning of lines __ ?

In the passage, uses language primarily to

In the passage, reflects on all of the following EXCEPT
In the passage, exhibits which of the following?

The speaker implies thatthe s

The speaker implies that there is a similarity between the

An example of the literary device of apostrophe is found in line

Inline " refers to the

Which of the following is an irony presented in the poem?

A major rhetorical shift in the poem occurs in line

Which of the following lines is closest in meaning to lines __and __?

The final stanza of the poem primarily expresses the speaker's
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38.
39.
40.
41.
42.
43.
44,
45,
46.
47.
48.
49.
50.
51.
52.
53.

The basic meter of the poemis

The speaker characterizes the life of the as

Inline __, "its" refers to

In the first sentence (lines ) of the passage is characterized by which of the following

The succession of phrases " "in lines emphasizes the

The antecedent of the word "them" is

The chief effect of the diction in the sentence " " (lines __) is to provide

The predominant tone of the speaker toward the is one of

The function of the sentence beginning " "(lines __)is to

The description " " (lines __) serves to

The description in the sentence (lines __) is characterized by all of the following EXCEPT
Which of the following indicates the major shift in the development of the speaker's exposition?
In the passage, the functions as

Which of the following is the most logical deduction from the speaker's assertions?

Which of the following are the most prominent images in the passage?
The central rhetorical strategy of the passage is to
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1994 Exam Stems

1. The passage is primarily concerned with

2. Inlines____,the words" " have which of the following effects? they retard/they
satirize/they highlight/they change/they emphasize

3. Which of the following best describes the effect produced by the repetition of the phrase

"inlines __ and

4. It can be inferred from the phrase " "(line __) that
5. Inlines , the pronoun "it" in the phrase " " refers to
6. The depiction of 's " "and 's " " (lines

__) serves what specific function in the narrative progress of the passage? it diverts/it retards/it
provides/it counters/it offers

7. In context, " "(line _)," "line __),and" " (line serve to
evoke/situate/highlight/mask/endorse

8. The qualifiers " "(lines _)and" " (lines __) suggest that

9. The image of " " (line __) suggests all of the following EXCEPT

10. The attention the speaker pays to the details of serves primarily to

11. The style of the passage as a whole is characterized by

12. The irony in the passages as a whole rests chiefly on the conflict between

13. The point of view in the passage is that of

14. Which of the following best describes the effect produced by the repetition of the words "
and" " throughout the passage?

15. The poem dramatizes the moment when the speaker

16. The poem contains which of the following?

17. In the context of the poem, the phrase " "(line _)is best paraphrased as

18. Which of the following pairs of words refers to different entities?

19. When the speaker says the will deny ever having seen him (lines___ ), he means that
20. A principle purpose of the use of " "(line__)isto
foreshadow/emphasize/serve/compensate/contrast

21. In the context of the poem, the expression " " (line__) is best interpreted to mean
22. Lines ____ describe an example of

23. Inline " " is best paraphrased as

24. By the expression " " (line __), the speaker means that he will have

25. Which of the following pairs of phrases most probably refers to the same moment in the sequence
of events in the poem?

26. In the final stanza, the speaker anticipates

27. Which of the following is LEAST important to the theme of the poem?

28. The tone throughout the poem is best described as one of

29. Which of the following descriptions is an example of the narrator's irony?

30. Which of the following phrases most pointed refers to 's character?
31. In context, the adjective " " (line __)is best interpreted as meaning
32. The use of the word " "inline __is an example of which of the following?
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33. In the context of the sentence, the phrases " "(line__)and" " (line__) are used

to show s
34. Which of the following terms is (are) meant to be taken ironically?

35. The passage suggests that, as member of , was

36. Which of the following statements best defines 's relationship with ?
37. Which of the following best describes the effect of the last paragraph?

38. The narrator attributes 's attitude and behavior to which of the following factors?
39. The style of the passage as a whole can be best characterized as

40. The narrator's attitude toward can best be described as one of

41. In the first stanza, the is presented chiefly as

42. The is most probably called a " " (line __) because it

43. How many reasons does the speaker give to try to explain why the

" "(line _)

44. The speaker hypothesizes that might be

45. The diction used to describe in lines suggests that

46, Inline " " refers to something that

47. The object of "to" in line __is

48. For the speaker, the and are similar in that they both
49. Inline __, the speaker implies thatthe _ had/was/understood/preferred

50. Inline ____ the cause of the is described in language most similar to that used by the

speaker to describe

51. In the poem as a whole, the speaker views as being essentially

52. The speaker makes a categorical assertion at all of the following places in the poem EXCEPT

53. Which of the following lines contains an example of personification?

54. Lines have all of the following functions EXCEPT to return/illustrate/link/emphasize/evoke
55. The 's words (lines __) convey a sense of
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1999 MC Stems

1. Which of the following is the primary meaning of the word " " as it is used in the passage?

2. 's first words (" ") are surprising because

prevents/claims/thinks/implies/is not responding
3. From the context, the reader can infer that " "(line _)is

4. probably calls the quotation in lines " because he

considers/knows/believes/sees
5. 's view of might best be described as
6. In lines (" "), the speaker makes use of all of the following EXCEPT

7. The primary rhetorical function of the sentence " " (lines __)isto

introduce/provide/undermine/distinguish
8. Inline __,the" " refers to English

9. The second of 's two speeches repeats the argument of the first that

10. Which of the following does explicitly endorse?

11. From the passage, we can infer that the art would most value would be
characterized by all of the following EXCEPT

12. In the passage, ridicules all of the following commonly accepted ideas about
__ EXCEPT

13. The comedy of the passage derives chiefly from

14. The central opposition of the poem is between
15. The speaker views the , , and the as

16. The" " (line__) most probably refer to

17. Inline __, "'most probably refers metaphorically to

18. For the speaker,the _ andthe __ have which of the following in common?
19. One effect of " " (line __) is to emphasize the speaker's feeling of

20. Inline __,"  "is best understood to mean

21. Grammatically, the word " " (line __) functions as

22. The speaker perceives the coming of chiefly in terms of

23. Which of the following is a subject treated in the poem?

24. The most conventional, least idiosyncratic aspect of the poem is its

25. The sentiments expressed in the poem are closest to those expressed in which of the following
guotations from other poets?

26. Throughout the passage, is addressing

27. Which of the following adjectives best describes 's speech?

28. Inthe simile in line __, " is used to stand for

29. The phrase " " (line __) refersto

30. Lines are based on which of the following?

31. Inline , " means

32. Which of the following best paraphrases lines (" ")?

33. 's comment " " (lines __) does which of the following?

asserts/implies/compares/suggests/contrasts
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34. Which of the following is used most extensively in the passage?
35. The poem is best described as

36. Line __ suggests which of the following

37. Line __ presents an example of

38. Lines most strongly convey the speaker's
39. What does the speaker convey in lines ?
40. The quality of the allows the speaker to experience all of the following in

the poem EXCEPT

41. All of the following contrasts are integral to the poem EXCEPT
42. The imagery of the poem is characterized by

43. The title suggest which of the following?

44. The narrator provides the clause " " most probably as
45. Inline __," " refers to 's belief that

46. Lines _____ chiefly serve to show that was capable of

47. In lines " " is best interpreted to mean that

48. The dominant element of and 's meeting (lines ___ ) is

49. The images in lines suggest that

50. Inline__," "is best interpreted to mean 's

51. The chief effect of the imagery and figures of speech in lines is to

52. By comparing to " (line __) the narrator invites further

comparison between

53. The excerpt is chiefly concerned with a plan/decision/hope/dispute/problem

54. Which of the following best describes 's speech?

55. Atthe ___ of the excerpt, probably believes that had been
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2004 MC stems

1. The narrator's use of the adverbs" __ "and"_ " as nouns signifying types of helps to

emphasize the s' essential/concern/style/indifference/sense

2. The ____inthe passage are characterized chiefly by description of their

3. In context, " " (line__) suggests which of the following about the conversation of the
?

4. The use of the sentence " "inline__ and againin line ___ suggests that the

points of view of the and the are equally

5. Fromline __ toline __ the passage is best described as an example of

6. What do lines ___ suggest about the relationship portrayed between and ?

7. The narrator implies that the situation in which the and find themselves is a kind of

8. Inline __,theword" " might be ironic because the

9. Overall, the passage suggests that immortality

10. The last sentence of the passage is characterized by

11. Boththe _ andthe __ are portrayed as

12. Inlines (" "), the narrator does which of the following?

suggests/introduces/emphasizes/supplies

13. The and mentioned in the first paragraph primarily serve to

reveal/show/suggest/present/illustrate

14. Inline __, the author uses the word " " to form a connection between

15. The effect of quoting 'swords in line __isto

characterize/represent/emphasize/suggest/illustrate

16. submits to having her " "(line __) primarily because she

chooses/is/wants

17. Which of the following words associated with best conveys how her would like

her to be?

18. Inline ___ , thereference to" " does which of the following? gently

mocks/sincerely endorses/affectionately endorses/scathingly criticizes/ruefully echoes

19. Why is 's disturbed by her" " (line_ )

20. could find no comfort in his 's developing qualities because

21. Which of the following most aptly describes 's interactions with her ?

22, In this passage, is presented as

23. In context, which phrase most directly indicates a judgment made by the narrator?
24. The passage employs all of the following contrasts EXCEPT one between
25. The poem is best described as a

26. Inlines ___ , the speaker conveys a sense of

27. The phrase " " (line __) refers specifically to

28. The images in lines __ (" ") contrast most directly with

29. Inline __ (" "), the speaker suggests which of the following?

30. In the context of the poem, the term " "(line __) suggests

31. By decidingto " "(line _), the speaker in effect does which of the
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following? apologizes/accepts/questions/dramatizes
32. The description of the " " (line __) most directly suggests that
33. Inline _,"

" probably refers to the s
34. The structure of the poem is determined by the speaker's
emotions/movements/ideas/values/history

35. The main purpose of the passage is to urge/explain/unmask/ridicule/condemn
36. In the context of the passage, the first sentence is best viewed as

37. Inline _, " is best understood to mean

38. In the second paragraph, the goddess criticism is portrayed as being
39. Inline __," " is best understood to mean

40. Which of the following is personified in the passage?

41. In the third paragraph, the speaker primarily portraysthe _ as being

42. In the passage as a whole, the speaker portrays as being especially

43. The speaker characterizes the as being all of the following EXCEPT

44. It can be inferred from the passage that __ in the speaker's time were most concerned with

45. In the section of the essay that immediately follows this passage, the speaker probably does which
of the following? shows/gives/discusses/explains/urges
46. Which of the following best describes the speaker's present situation?

47. In the context of the entire poem, it is clear that " " (line __) expresses the speaker's
inability/belief/desire/failure/assumption

48. Inline _," " means

49. In the poem, the and are characterized as
hostile/indifferent/favorable/exploitable/fickle

50. In context " "(line __) refers to

51. Which two lines come closest to stating the same idea?
52. Inline __," " refers to the
53. What is the function of the final couplet (lines _)?

explains/comments/describes/undercuts/suggests

54. The speaker is best described as displaying which of the following?
55. Taken as a whole, the poem is best described as

12
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2009 MC stems

The use of the present tense throughout the poem helps reinforce the speaker's
The speaker experiences a tension primarily between

The speaker considers her work at the to be

Lines ___ seem to suggest the

The interjection in line ___ serves primarily to

ok wN PR

In line __, the description of the helps to do which of the following
emphasize/link/convey/cause/show

7. Which of the following lines best conveys the speaker's sense of time which at the ?
8. Which two lines come closest to contradicting each other?

9. The speaker and the are portrayed through descriptions of their

mannerisms/attitudes/clothing/relationships/tastes
10. Which of the following literary devices is most used in the poem?

11. Inline _, "refers to

12. The first sentence makes use of which of the following literary techniques?

13. The descriptionofthe ____inlines __ (" ") functions as sustained metaphor that
effectively

14. All of the following verbs have the same subject EXCEPT

15. Lines __ (" ") are primarily characterized by

16. Which of the following is true of the sentence " "(lines __)?

17. Which of the following best describes the author's figurative treatment of " "(lines __)?
18. The description of the " "as" " (line__) suggests which of the following?

19. The passage establishes a mood of
20. the primary purpose of the passage is
21. Which of the following best describes the tone of the passage?

22. Inline __ " "' most directly means

23. Incontext," " (line __) suggests which of the following?

24. The brief sentence in line ___emphasizes the

25. The" " (line__) most directly refers to the

26. The central metaphor in the stanza compares the to

27. Which statement best defines the role of the stanza? It shifts/amplifies/reveals/re-
creates/anticipates

28. Theimage ofthe _____inlines ____is that of both a

29. All of the following convey a striking visual effect produced by the  EXCEPT lines
30. " "(lines ____ ) emphasizes the 's

31. The final line (" ") suggest that can

32. The last two lines of each stanza comprise
33. The tone of the speaker is best described as

34. In the context of the paragraph in which it appears, " " (line__) connotes all of the
following EXCEPT
35. The referenceto" " (lines__) serves to introduce/comment/describe/present/establish

13
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36. Inlines (" "), the narrator is most concerned with providing a sense of the
37. Theuseoftheword"  "inlines ___and _ servesto disparage/emphasize/convey/point
out/suggest

38. Lines _____ imply that" " likely experienced feelings of

39. Lines ___ (" ") serve to emphasize/link/signal/develop/juxtapose

40. The two views described in line ____ can be characterized as

41. Inthe paragraph, the response ofthe _ tothe is best described as

42. The phrase " " (line __) emphasizes which quality of the ?

43. Which of the following best describes how regards his own situation?

44. The tone of the last paragraph is best described as

45. Which of the following happens at the end of the passage?

46. The speaker's question in line__is justified based on the logic of

47. Inline __, the speaker refers to one who

48. Incontext," " (line__) most nearly mean

49. The second stanza (lines ____ )suggests the relationship between

50. Which of the following best paraphrases lines ___ ?

51. The " " (line __) refers to the 's

52. Inlines , the speaker explains that he would have
disrespected/disappointed/demeaned/denied/shortchanged

53. Inthe final stanza (lines ____ ), the speaker claims that he will support/maintain/win/revel/try
54. In the final stanza (lines ), the speaker's attitude toward his situation is best described as
55. The poem can best be described as the speaker's attack/plea/lament/argument/defense

14
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1982 Exam Poetry and Prose

A Dialogue Between the Soul and Body -- Andrew Marvell (1621-1678) Questions 1-13

A selection from Tradition and the Individual Talent -- T.S. Eliot (1888-1965) Questions 14 - 29
AdVvice to the Prophet - Richard Wilbur (1959) Questions 30 - 42

Walden by Henry David Thoreau -- Chapter 13 - House-Warming(1817-1862) Questions 43 - 55
1987 Exam Poetry and Prose

Their Eyes Were Watching God (selection) - Zora Neale Hurston (1937) Questions 1 - 15

The First Epistle of the Second Book of Horace, imitated (selection) - Alexander Pope (1688 - 1744)
Questions 16 - 32

Meditation VI - John Donne (1572 - 1631) Questions 33 - 46

The Eolian Harp - Samuel Taylor Coleridge (1772-1834) Questions 47 - 61

1991 Exam Poetry and Prose

White Noise (selection) - Don Delillo - 1985 -- Questions 1 - 15

Richard Il, Act V, scene v - Shakespeare - 1564 -1616 - Questions 16 - 29

Lady with A Falcon - May Sarton - 1978 - Questions 30 - 38

Mountain Beauty - John Ruskin - 1819 -1900 - Questions 39 - 53

1994 Exam Poetry and Prose

Go Tell It on the Mountain (selection) - James Baldwin (1924 - 1987) Questions 1 - 14

My Picture - Abraham Cowley - 1656 - Questions 15 - 28

Vanity Fair (selection) - William Makepeace Thackeray - 1811 - 1863 Questions 29 - 40

A Whippoorwill in the Woods - Amy Clampitt - 1990 - Questions 41 - 55

1999 Exam Poetry and Prose

The Decay of Lying - Oscar Wilde - 1891 - Questions 1 - 13

| dreaded that first Robin - Emily Dickinson - 1862 - Question 14 - 25

Volpone - Ben Jonson - 1601 Questions 26 - 34

Facing It - Yusef Komunyakaa - 1988 - Questions 35 - 43

A New England Nun - Mary E. Wilkins - 1891 - Questions 44 - 55

2004 Exam Poetry and Prose

A Brief Version of Time (article) - Alan Lightman - 1993 - Questions 1 - 11

The Mill on the Floss (selection) - George Eliot - 1860 - Questions 12 - 24

The Albuquerque Graveyard - Jay Wright - 1987 - Questions 25 - 34

The Critic (Part 1) (selection) - Samuel Johnson - 1759 - Questions 35 - 45

Sonnet 90 - William Shakespeare - 1609 - Questions 46 - 55

2009 Exam Poetry and Prose

Patty's Charcoal Drive-in - Barbara Crooker - 1992 - Questions 1 - 10

A Tale of Two Cities: Part 1 Chapter 5 (selection) Charles Dickens -1859 - Questions 11 - 21
The Imaginary Iceberg - Elizabeth Bishop - 1979 - Questions 22 - 33

Jude the Obscure (selection) - Thomas Hardy - 1895 - Questions 34 - 45

To an Inconstant One - Sir Robert Ayton - 1570 - 1638 - Questions 46 - 55
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Words

according

as a whole

author

best

best be described

best characteristic (ized)
best contrast

best conveys

best defines

best describe(s)

best described

best interpreted (as) to mean
best paraphrases (ed)
best read

best restates

best sums

best taken to mean

best understood

best viewed

contrast(s)
effect(s)(ively)
express(es)(ed)/expression
function(s)
image(s)/imagery
implicit

imply/implies

in context

indicate(s)

infer(red)
irony/ironic(ally)

literally
mean(s)/meaning/meant
metaphor(s)/metaphorical(ly)

1982
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3
5
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narrator

paraphrase(s)(ed) 1
personified/personification

phrase(s) 6
primary

primary purpose

purpose

refers (red)/reference 6
relationship 1
speaker 8
suggest/suggesting/suggestion 5
syntax 1
tone 1
which 25
which of the following 21

21

17
17
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13
13

12
11

14
11
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a syllogism/1999

abstract idea/1982/1994
abstraction/1982/1994
adjective modifying/1987
adverb modifying/1987
allegorical /1982/1999/2009
allegory /1982/1999/2009
allegory/1982/1999/2009
allusion/1982/1994/1999/2009
allusion/1982/1994/1999/2009
allusion1982/1994,/1999/2009
Amassment of imagery to convey a sense of chaos/1991
ambiguity/1987
ambiguity/1987/2009
analogy/1987

analogy/1999

analysis of a process/2004
analysis/1999

anecdotal narrative/1987/1999/2004
anecdote/1987/1999/2004
anecdote/1987/1999/2004
antecedent/1991
anticlimax/2009
antithesis/1999/2009
antithesis/1999/2009
apology/2004
apostrophe/1987/1991
apostrophic speech/1987/1991
appositive/1999
assert/1982/1991/1999
assertion (vocabulary/device)/1982/1991/1999

assertion/1982/1991/1999

auditory/1999

Ballad meter/1987

Biblical allusions/1982//1991/1994/1999
biblical story of Noah (allusion)/1982//1991/1994/1999
Blank verse1/1987

capitalization/1999

categorical assertion/1994

cause-and-effect analysis/3004
character/1987

circular reasoning/1999

classification and comparison/2004
colloquial/1999

comical/2004

compare/1999

complex sentence/1994

complex structure/2004

conclusive logic2004

concrete evidence/1982

connotation/2009

contradiction/2009

contrast/1982/1987 /1991/1994/1999/2004
contrast/1982/1987 /1991/1994/1999/2004
contrast/1982/1987 /1991/1994/1999/2004
contrast/1982/1987 /1991/1994/1999/2004
contrast/1982/1987 /1991/1994/1999/2004
contrast/1982/1987 /1991/1994/1999/2004
conventional metrical patterns/1991
counterargument/1987
couplet/1987/2004/2009
couplet/1987/2004/2009
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cynical/1987

Dactylic hexameter/1987
deduction/1991
description/1982/1987
descriptive/1982/1987
diction/1994/1999
diction/1994/1999

dimeter/1991

direct object/1999

discursive memoir/2004

dramatic dialogue/2004

dramatic irony/1987/1999/2009
dramatic irony/1987,/1999/2009
dramatic irony/1987/1999/2009
elaborate metaphors/2004
elegiac/2009

elevated romantic atmosphere/1991
emblem/1991/1994
emblem/1991/1994

ends justifying means/2009
end-stopped lines/1982
entreaty/2004
euphemism/1991/1994
euphemisms/1991/1994
evaluative argument/2004
exaggerated description/1987/1994/1999
exaggeration/1987/1994/1999
exaggeration/1987/1994/1999
exclamatory sentence/1994
exposition/1982/1991/1994/1999
exposition/1982/1991/1994/1999

19

expository sentences/1982/1991/1994/1999
expository/1982/1991/1994/1999
extended allegory/1994

extended definition /1982

extended metaphor/1994

figurative language/1987

first-person who speaks of himself in third-person/1994
foreboding/2009
foreshadow/1994/2009
foreshadow/1994/2009

Free verse/1987

Heroic couplets/1987/2004/2009
hexameter/1991
hyperbole/1991/1999
hyperbole/1991/1999
hypothesis/1982

hypothesizes/1994
hypothetical/2004

iambic pentameter/1982

lambic tetrameter/1987

illustration of an abstract idea by extended definition/1991
image/1982
image/1987/1991/1999/2004/2009
image/1987/1991/1999/2004/2009
image/1987/1991/1999/2004/2009
image/1987/1991/1999/2004/2009
imagery/1987/1991/1999/2004/2009
images/1987/1991/1999/2004/2009
images/1987/1991/1999/2004/2009
imply/1999

independent clauses/2009
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indirect object/1999

insult/1999

interjection/2009

internal rhyme/1982

interpretive sentences/1994

interrelated impressions/1999

ironic commentary/see irony

ironic reference/see irony

ironic wit/see irony
ironic/1982/1987/1991/1994/1999/2004,/2009
ironic/1982/1987/1991/1994/1999/2004/2009
ironic/1982/1987/1991/1994/1999/2004,/2009
ironically/1982/1987/1991/1994/1999/2004/2009
irony/1982/1987/1991/1994/1999/2004/2009
irony/1982/1987/1991/1994,/1999/2004/2009
irony/1982/1987/1991/1994/1999/2004/2009
irony/1982/1987/1991/1994,/1999/2004/2009
linkage (vocabulary/device)/1982

lists/1987

logical paradigms/1987

lyric verse/1987

main thesis/1982

metaphor (x)/1982 /1987/1991/1994/1999/2004,/2009
metaphor/1982 /1987/1991/1994/1999/2004/2009

metaphysical conceits/1991
meter/1999

mixed metaphors/1999

mock heroic style/2009
mood/2009

multiple modifiers/1991

mutual consensus/2009

Narration of a series of events/1991
narrative/1982

nonparticipating spectator/1994
omniscient narrator/1994
opposition/1999
oxymoron/1991/1999
oxymoron/1991/1999
parable/1982 /1987
parable/1982/1987
paradox/1987/1991/1999/2009
paradox/1987/1991/1999/2009
paradoxical hyperbole/1999
paradoxical/1987/1991/1999/2009
paradoxical/1987/1991/1999/2009
parallel structures/1987/1991/2004
parallel syntax/1987/1991/2004
parallel syntax/1987/1991/2004

20

metaphor/1982 /1987/1991/1994/1999/2004/2009
metaphor/1982 /1987/1991/1994/1999/2004/2009
metaphor/1982 /1987/1991/1994/1999/2004/2009 paraphrase(s)(ed)1982/1994/1999/2009
metaphoric/1982 /1987/1991/1994/1999/2004/2009 Paraphrase paraphrase(s)(ed)1982/1994/1999/2009
metaphorical/1982 /1987/1991/1994/1999/2004/2009 parenthetical/1999

metaphorical/1982 /1987/1991/1994/1999/2004/2009 parody/1982

metaphorically/1982 /1987/1991/1994/1999/2004/2009 participating observer/1994

paraphrase(s)(ed)1982/1994/1999/2009
paraphrase(s)(ed)1982/1994/1999/2009



Jerry W. Brown
jerry@jerrywbrown.com

pastoral elegy/2004

pathos/1999

pentameter/1991

periodic form and balance/1991
personification/1987/1994//1999/2004/2009
personification/1987/1994//1999/2004/2009
personification/1987/1994//1999/2004/2009
personification/1987/1994/2004/2009
personified/1987/1994/2004/2009

phrase(s) (ed) 1982/1987/1991/1994/1999/2004/2009
phrase(s) (ed) 1982/1987/1991/1994/1999/2004/2009
phrase(s) (ed) 1982/1987/1991/1994/1999/2004/2009
phrase(s) (ed) 1982/1987/1991/1994/1999/2004/2009
phrase(s) (ed) 1982/1987/1991/1994/1999/2004/2009
phrase(s) (ed) 1982/1987/1991/1994/1999/2004/2009
phrase(s) (ed) 1982/1987/1991/1994/1999/2004/2009
poetic drama/2004

point of view/1994

pronoun antecedent/1994

puns/1991

rationalization/2004

reciprocal action/2009

redundant/2004

reference (vocabulary/device)/1982

reflective narrative/2004

refrain/2009

religious imagery/1991

reminiscence/1999

repetition/1982

repetition/1987/1999/2009
repetition/1987/1999/2009

repetitive syntax/1987/1999/2009
reproof/2004

reverse psychology

rhetorical facility/1991

rhetorical innovation/1987
rhetorical purpose/1991

rhetorical question/1982

rhetorical shift/1991

Rhyme royal/1987
rhymes/1999/2009
rhymes/1999/2009

rhythm/2009

romantic diction and imagery/1991
sarcasm /1982 /1987/1999
sarcasm /1982 /1987/1999
sarcastic /1982 /1987/1999
sardonic humor/1991/1994
sardonic mood and atmosphere/1991/1994
satire/1982/1994
satirize/1982/1994

scenarios/2009

self-parody/1991

series of sentences similar in style/2009
simile/1982/1987,/1999/2009
simile/1982/1987/1999/2009
simile/1982/1987,/1999/2009
simile/1982/1987/1999/2009
simple declarative sentence/1994
soliloquy/1987

Specific description to a generalization/1991
subject/1999
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subtle irony/2004
surrealism/2009

sustained metaphor/2009
symbol/1982/1987/1991/1994/
symbol/1982/1987/1991/1994/
symbol/1982/1987/1991/1994/
symbol/1982/1987/1991/1994/
symbolic/1982/1987/1991/1994/
synecdoche/2009

tactile/1999

technical discussion/1982

Terza rima/1987
tetrameter/1991
theme/1994/2004/2009
theme/1994/2004/2009
theme/1994/2004/2009
thesis/1987/1999
thesis/1987/1999

third-person narrator aware of one character's thoughts/1994

understatement/1991/1999/2004/2009
understatement/1991/1999/2004,/2009
understatement/1991/1999/2004/2009
universal symbol/1999

Use of pronoun "it"/2009
versification/1987

witty repartee/1999

third-person narrator providing insight into several characters' thoughts/1994

tone/1982 /1987/1991/1994/1999/2009
tone/1982 /1987/1991/1994/1999/2009
tone/1982 /1987/1991/1994/1999/2009
tone/1982 /1987/1991/1994/1999/2009
tone/1982 /1987/1991/1994/1999/2009
tone/1982 /1987/1991/1994/1999/2009
topic/2004

trial and error/2009

trimeter/1991
understated/1991/1999/2004/2009
understatement and economy/1991
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abject
admonition
admonition
adversity
advocacy
alienated
alienation
altered
altruism
ambiguity
ambivalence
ambivalence
ambivalent
ambivalent
amorous
amorphous
analogous
animistic
annihilation
antiromantic
apologetic
arbiter
ardor
arrogant
artificiality
ascetic
assail
assuaging
assumption
astuteness
aura

aura
autonomy
awe
balanced sentence (vocabulary/grammar)
berating
biases
brevity
brevity
brilliant
cajoles
camaraderie
candidly

capricious
chaos
charlatans
chastise
chastisement
chronic
chronicles
circumspect
clamorous
complicated
composure
compulsion
conceited
conciliatory
concomitants
condemnation
condescending
condescension
confinement
congenital
consolation
constraints
contemplation
contemplation
contemporaneity
contentment
contradict
contradictory
conventional
convinced
convivial
corruptible
criteria
cultivated
cynical

cynical
cynicism
deceptive
dedication
deem
defensible
defiance
deliberate
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delicacy
deluded
delusions
demeaning
denigrating
deposition
deprivation
derives
despicable
despondency
desultory
detachment
deterred
devious
devout
dictates
didactic
didactic
didactic
digression
digression
dilemma
discretion
discriminate
disdain
dismayed
disparate
dissipation
diversions
duality
duplicitous
dwindles
dynamic
efficacy
egotism
elegant
elusive
enchanting
enigma
ennobles
enumerate
ephemeral
epigrammatic

epiphany
epitomizes
equivocating
exhaust
exhortation
exploited
exposition
expounds
exultation
facade
fallibility
feigned
ferocity
fluctuating
foreboding
fraudulence
frigid
frivolity
functional
futility

glee
gluttony
Golden Rule
gratification
gullible
habitually
hackneyed

haphazard sentence that scrambles and repeats its topics

(vocabulary/grammar)
hypocritical
hypocritical
hysterical
idiosyncratic
idolatrous
idyllic
illustrate
immobility
impartial
impassive
impede
impingement
impish
implication

99

25



Jerry W. Brown
jerry@jerrywbrown.com

implications
implicitly
inclination
incomprehensible
incongruous
inconsequential
inconspicuous
incorrigible
indignant
Industrial Revolution
industriousness
industriousness
ineffectual
inexplicable
inherently
insensitivity
insights
insistent
instability
intact

integral
integrity
interrelated impressions
interrogation
intervening
intuitive
invariably
ironic

ironic
irrelevant
irrepressible
irresistible
irreverent
justification
justification
liturgies
lustrous

lute

lyrical

Maladies
malady
malicious
meditation

26

meditation
meditation
melancholy
melancholy
menace
mendacious
meticulous
meticulousness
mirthful
misconstrued
mocks
modifies (vocabulary/grammar)
molded
monotony
moral purpose
moralist
murmuring
muse

naiveté
naiveté
negligible
nostalgic
oblique
obsessed
obsession
obsolete
ominous
ominous
omnipotence
oppressively
optimism
optimistic
ostentation
overweening
pace
paradoxical
pastoral
pastoral
patriarch
pedantic
perceive
perception
permanence
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philistinism
Physic
pinnacles
pious
piousness
pitiable
plight

plight
pompous
possessive pronoun (vocabulary/grammar)
pragmatic
precariously
precision
predictable
pristine
prowess
pulsating
quarry
quasi-religious
rabble
recapitulate
reckless
recluse
reclusive
reclusive
refute
relevant
remorse
remoteness
remoteness
renounce
repentant
repetition
repressing
reproof
resentment
resignation
retribution
rhetoric
rhymesters
ridicule
ridicule
ridiculous

27

rollicking
ruefully
ruination
salvage
sarcasm
sarcasm
sarcastic (vocabulary/devise)
scathingly
scorn

seclusion
seditiousness
seductiveness
segregation
self-awareness
self-deluded
self-demeaning
self-effacement
self-indulgence
self-respect
sensuality
sensuousness
sentimental
sentimental
serendipitous appeal
shift in tense (vocabulary/grammar)
sinister

sinister

smug

solace

solitude
somber
somber

soothe
sophistication
sterile

stylistic
subtlety

subtly

subvert
summarize
supercilious
superficiality
suppress
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susceptible
syntactically complex (vocabulary/grammar)
systematically
tactfulness
tactile

talon

tedious
temperamental
temporal
tentative

testy

the Golden Age
the Iron Age
the Renaissance
timid
tranquility
tranquility
transience

trite

trivial

triviality
trivializes
ultimatum
understated
undiscriminating
unique
unwavering
vanity
vengefulness
vexes
Victorian
vindictive

vivid

volcanic
whimsical
witty repartee
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“Grandmother”—1987 Exam ©College Board/ETS

When we were all still alive, the five of us in that
kerosene-lit house, on Friday and Saturday nights, at an
hour when in the spring and summer there was still abundant
light in the air, | would set out in my father’s car for town,
where my friends lived. | had, by moving ten miles away, at 5
last acquired friends: an illustration of that strange law
whereby, like Orpheus leading Eurydice, we achieved our
desire by turning our back on it. | had even gained a girl, so
that the vibrations were as sexual as social that made me
jangle with anticipation as | clowned in front of the mirror 10
in our kitchen, shaving from a basin of stove-heated water,
combing my hair with a dripping comb, adjusting my
reflection in the mirror until | had achieved just that electric
angle from which my face seemed beautiful and
everlastingly, by the very volumes of air and sky and grass 15
that lay mutely banked about our home, beloved.

My grandmother would hover near me, watching fearfully,
as she had when | was a child, afraid that | would fall from a
tree. Delirious, humming, | would swoop and lift her, lift her
like a child, crooking one arm under her knees and cupping the 20
other behind her back. Exultant in my height, my strength, |
would lift that frail brittle body weighing perhaps a hundred
pounds and twirl with it in my arms while the rest of the
family watched with startled smiles of alarm. Had | stumbled,
or dropped her, | might have broken her back, but my joy 25
always proved a secure cradle. And whatever irony was in the
impulse, whatever implicit contrast between this ancient husk,
scarcely female, and the pliant, warm girl | would embrace
before the evening was done, direct delight flooded away: |
was carrying her who had carried me, | was giving my past a 30
dance, | had lifted the anxious care-taker of my childhood from
the floor, | was bringing her with my boldness to the edge of
danger, from which she had always sought to guard me

1. The speaker might best be described as 2. The mythological reference in lines 6-7
someone who is reinforces the “strange law” (line 6) that
a. unwilling to forsake his family in order to a. wishes are often best fulfilled when they
gain his freedom are least pursued
b. long overdue in obtaining maturity and b. conflict between youth and old age is
acceptance in the adult world inevitable
c. struggling to find his own identity and sense c. anticipation is a keener emotion than
of purpose realization
d. disturbed by the overbearing attentiveness d. in our search for heaven, we may also find
and attitudes of his family hell
e. defining his passage from the role of e. to those who examine life logically, few
protected to that of protector things are exactly as they seem to be
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3. The effect of the words “vibrations” (line 8)
and “jangle” (line 9) is most strongly reinforced
by which of the following?
. “adjusting my reflection” (lines 11-12)
. “electric angle” (lines 12-13)
“frail brittle body” (line 21)
. “irony was in the impulse” (line 25)
. “implicit contrast” (lines 25-26)

moo o

4. Which of the following best restates the idea
conveyed in lines 11-15?

a. There are moments in youth when we have
an extravagant sense of our own
attractiveness.

b. We can more easily change people’s
opinions of ourselves by adjusting our
behavior than by changing our
appearances.

c. Vanity is a necessary though difficult part of
the maturing process.

d. How others see us determines, to a large
degree, how we see ourselves and our
environment.

e. Adolescence is a time of uncertainty,
insecurity, and self-contradiction.

5. In line 13, “everlastingly” modifies which of
the following words?

a. “1” (line 12)

b. “my face” (line 13)

c. “beautiful” (line 13)

d. “lay” (line 14)

e. “beloved” (line 15)

6. The image of the “very volumes of air and sky

and grass that lay mutely banked about our
home” (lines 14-15) is used to show the
speaker’s

a. desire to understand his place in the

universe

b. profound love of nature

c. feelings of oppression by his environment

d. expansive belief in himself

e. inability to comprehend the meaning of life

7. The attitude of the speaker at the time of the
action is best described as
a. understanding
b. exuberant
c. nostalgic
d. superior
e. fearful

MC sections of Language and Literature

8. The passage supports all of the following
statements about the speaker’s dancing EXCEPT:

a. He danced partly to express his joy in seeing
his girl friend later that night.

b. His recklessness with his grandmother
revealed his inability to live up to his
family’s expectations for him.

c. In picking up his grandmother, he
dramatized that she is no longer his
caretaker.

d. He had danced that way with his
grandmother before.

e. His dancing demonstrated the strength and
power of youth.

9. The description of the grandmother in lines
21 and 26 emphasizes which of the following?
a. Her emotional insecurity
b. The uniqueness of her character
c. Her influence on the family
d. Her resignation to old age
e. Her poignant fragility

10. Which of the following statements best
describes the speaker’s point of view toward his
grandmother in the second paragraph?

a. Moving to the country has given him a new
perspective, one that enables him to
realize the importance of his
grandmother.

b. Even as a young man, he realizes the
uniqueness of his grandmother and her
affection for him.

c. He becomes aware of the irony of his
changing relationship with his
grandmother only in retrospect.

d. It is mainly through his grandmother’s
interpretation of his behavior that he
becomes aware of her influence on him.

e. Comparing the enduring love of his
grandmother to his superficial feelings for
the young girl heightens his appreciation
of his grandmother.

4
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11. Which of the following patterns of syntax
best characterizes the style of the passage?
a. Sparse sentences containing a minimum of
descriptive language
b. Long sentences interspersed with short,
contrasting sentences
c. Sentences that grow progressively more
complex as the passage progresses
d. Sentences with many modifying phrases
and subordinate clauses
e. Sentences that tend toward the narrative at
the beginning, but toward the explanatory
at the end of the passage

12. In this passage, the speaker is chiefly
concerned with
a. presenting the grandparents as symbols
worthy of reverence
b. demonstrating the futility of adolescent
romanticism
c. satirizing his own youthful egocentricity
d. considering himself as an adolescent on the
brink of adulthood
e. revealing his progression from idealism to
pragmatism

MC sections of Language and Literature
5
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The “What”
What is he literally saying?

In other words, Dickens
says...

The “How”
Mark the stylistic devices: diction, details,
imagery, syntax, allusions, etc.

The “Meaning”
What is he saying about Coketown?

Dickens says that Coketown

IS...

COKETOWN, to which Messrs. Bounderby and
Gradgrind now walked, was a triumph of fact; it
had no greater taint of fancy in it than Mrs.
Gradgrind herself. Let us strike the key-note,
Coketown, before pursuing our tune.

It was a town of red brick, or of brick that would
have been red if the smoke and ashes had allowed
it; but as matters stood, it was a town of unnatural
red and black like the painted face of a savage. It
was a town of machinery and tall chimneys, out of
which interminable serpents of smoke trailed
themselves forever and ever, and never got
uncoiled. It had a black canal in it, and a river that
ran purple with ill-smelling dye, and vast piles of
building full of windows where there was a rattling
and a trembling all day long, and where the piston
of the steam-engine worked monotonously up and
down, like the head of an elephant in a state of
melancholy madness. It contained several large
streets all very like one another, and many small
streets still more like one another, inhabited by
people equally like one another, who all went in
and out at the same hours, with the same sound
upon the same pavements, to do the same work,
and to whom every day was the same as yesterday
and to-morrow, and every year the counterpart of
the last and the next.

These attributes of Coketown were in the main
inseparable from the work by which it was
sustained; against them were to be set off,
comforts of life which found their way all over the
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world, and elegancies of life which made, we will
not ask how much of the fine lady, who could
scarcely bear to hear the place mentioned. The
rest of its features were voluntary, and they were
these.

You saw nothing in Coketown but what was
severely workful. If the members of a religious
persuasion built a chapel there - as the members
of eighteen religious persuasions had done - they
made it a pious warehouse of red brick, with
sometimes (but this is only in highly ornamental
examples) a bell in a birdcage on the top of it. The
solitary exception was the New Church; a stuccoed
edifice with a square steeple over the door,
terminating in four short pinnacles like florid
wooden legs. All the public inscriptions in the town
were painted alike, in severe characters of black
and white. The jail might have been the infirmary,
the infirmary might have been the jail, the town-
hall might have been either, or both, or anything
else, for anything that appeared to the contrary in
the graces of their construction. Fact, fact, fact,
everywhere in the material aspect of the town;
fact, fact, fact, everywhere in the immaterial. The
M'Choakumchild school was all fact, and the
school of design was all fact, and the relations
between master and man were all fact, and
everything was fact between the lying-in hospital
and the cemetery, and what you couldn't state in
figures, or show to be purchaseable in the
cheapest market and saleable in the dearest, was
not, and never should be, world without end,
Amen.
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The following questions refer to the “Coketown” passage

1. As used in this passage, fact means most nearly the
(A) true

(B) unconcerned

(C) functional

(D) important

(E) helpless

2. The point of view of the passage is that of

(A) a sardonic and omniscient observer

(B) an objective and omniscient observer

(C) an uninvolved minor character with restricted vision

(D) an unbiased major participant in the action who wants the best for his town
(E) an involved minor character is us unaware of the significance of what he says

3. The metaphor of the key-note in the first paragraph indicates chiefly that

(A) Coketown was probably a one time a happy place

(B) the description of Coketown is a digression from the main subject

(C) there is a need for music in an industrial town

(D) one needs to know more about Coketown to understand and appreciate Mrs. Gradgrind
(E) Mrs. Gradgrind is particularly proficient in the arts and Coketown admires her abilities

4. In line 9 “serpents” is used primarily as

(A) a sign that pride leads to a fall

(B) an emblem of industrial blight

(C) a symbol of the creeping progress of industry
(D) a symbol of man’s animal nature

(E) a representation of the world of illusions

5. In the second paragraph, which qualities of the town receive the greatest emphasis?
(A) Its savagery and incipient wickedness

(B) Its apathy and sameness of color

(C) Its dinginess and predictability

(D) Its failure to live and its wastefulness

(E) Its indifference and its withdrawal from reality

6. The third paragraph links what comes before and what follows by which of the following pairs of words?
(A) “attributes” and “comforts”

(B) “world” and “features”

(C) “sustained” and “elegancies”

(D) “Coketown” and “life”

(E) “inseparable” and “voluntary”
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7. The parody at the very end of the passage does which of the following?
(A) Suggests a hidden hope.

(B) Adds irony.

(C) Ignores the hypocrisy prevalent.

(D) Reveals the Christian character of the town.

(E) Suggests the sinfulness of the town.

8. Which of the following functions as the unifying element for the passage?
(A) The repetition of the word fact

(B) The animal imagery

(C) The reference to the spiritual life of the town

(D) The characters of Gradgrind and Bounderby

(E) The contrasts between luxury and poverty

9. Which of the following best describes the overall method of development in the passage?
(A) Progression by the repeated used of thesis and antithesis

(B) General statement followed by specific illustrations

(C) Progression from the literal to the symbolic

(D) Circular reasoning

(E) Frequent use of analogies

10. The passage can best be described as

(A) a personal essay commenting on the social environment
(B) a character sketch with political overtones

(C) a social commentary within a work of fiction

(D) an allegorical analysis of domestic problems

(E) a political tract for the times
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Beasts (from Things of this World)
by Richard Wilbur

Beasts in their major freedom

Slumber in peace tonight. The gull on his ledge

Dreams in the guts of himself the moon-plucked waves below;

And the sunfish leans on a stone, slept

By the lyric water. 5

In which the spotless feet

Of deer make dulcet splashes, and to which

The ripped mouse, safe in the owl’s talon, cries

Concordance. Here there is no such harm

And no such darkness. 10

As the self-same moon observes

Where, warped in window-glass, it sponsors now

The werewolf’s painful change. Turning his head away

On the sweaty bolster, he tries to remember

The mood of manhood. 15

But lies at last, as always

Letting it happen, the fierce fur soft to his face,

Hearing with sharper ears the wind’s exciting minors,

The leaves’ panic, and the degradation

Of the heavy streams. 20

Meantime, at high windows

Far from thicket and pad-fall, suitors of excellence

Sigh and turn from their work to construe again the painful

Beauty of heaven, the lucid moon,

And the risen hunter, 25

Making such dreams for men

As told will break their hearts as always, bringing

Monsters into the city, crows on the public statues,

Navies fed to the fish in the dark

Unbridled waters. 30

DIRECTIONS: For the following questions and/or
statements, choose the BEST answer among those

given. 2. The first important shift in the setting and
perspective occurs in line
1. The phrase “slept/By the lyric water” (lines 4-5) is a.2
best understood to mean b.6
a. slept beside the lyric water c.8
b. at rest like the lyric water d.12
c. lulled to sleep by the lyric water e. 16

d. sleeping in spite of the lyric water
e. sleeping in the lyric water

15
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3. The description of the mouse (lines 8-9) suggests a
natural event that is

a. tragic for the animals involved

b. paradoxical for the speaker

c. ambiguous for the poet

d. uncharacteristic of the owl

e. meaningless to the reader

4. The cry of the mouse, “Concordance,” (line 9)
implies that

a. forgiveness is instinctual

b. animals have no fear of death

c. violence is part of the natural order

d. the balance of nature is precarious

e. predators are to be pitied

5. The image that unites the gull, sunfish, deer, and
mouse (lines 2-9) is

a. “ledge” (line 2)

b. “guts of himself” (line 3)

c. “leans on a stone” (line 4)

d. “lyric water” (line 5)

e. “owl’s talon” (line 8)

6. As controlled by context, which of the following
has the most generalized meaning?

a. “self-same” (line 11)

b. “sponsors” (line 12)

c. “bolster” (line 14)

d. “manhood” (line 15)

e. “face” (line 17)

7. The phrase “suitors of excellence” (line 22) is best
understood to mean

a. visionaries in pursuit of the ideal

b. scholars who equate beauty with pleasure

c. ministers who pay tribute to those in power

d. moral authorities in charge of public virtue

e. politicians directing the affairs of government
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8. The word “Making” (line 26) logically qualifies
which of the following?

a. “to his face” (line 17)

b. “at high windows” (line 21)

c. “to construe again” (line 23)

d. “the lucid moon” (line 24)

e. “the risen hunter” (line 25)

9. The violence and destruction depicted in the last
stanza result most probably from the

a. innate capacity of man for self-delusion

b. inordinate greed in human nature

¢. influence of cosmic forces on man

d. betrayal of society by its powerful leader

e. cruel deception of man by the gods

10. In the poem, which of the following attributes is
NOT associated with the moon?

a. anatural force

b. a sympathetic divinity

C. an unattainable ideal

d. a power in folklore

e. a passive witness

11. The speaker’s final vision of mankind’s fate may
best be described as
a. pessimistic about the unsuspected
consequences of man’s idealism
b. hopeful for the elite but not for the masses of
humanity
c. forecasting destruction as a result of
uncontrolled technology
d. disturbed by man’s tendency to dream and
neglect essentials
e. darkened by the recognition of man’s
propensity to kill
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Sonnet 130
by William Shakespeare

My mistress' eyes are nothing like the sun;
Coral is far more red than her lips' red;
If snow be white, why then her breasts are dun;
If hairs be wires, black wires grow on her head.
| have seen roses damask'd, red and white, 5
But no such roses see | in her cheeks;
And in some perfumes is there more delight
Than in the breath that from my mistress reeks.
| love to hear her speak, yet well | know
That music hath a far more pleasing sound; 10
| grant | never saw a goddess go;
My mistress, when she walks, treads on the ground.
And yet, by heaven, | think my love as rare

As any she belied with false compare.
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Sonnet 130
by William Shakespeare

DIRECTIONS: Respond to the following statements and/or questions with the BEST answer among those

given.

1. Shakespeare’s sonnet 130 is a (an)

®o0 o

2. The las

Poo o

satire on the deficiencies of the speaker’s mistress

. belittling of a loved one for the amusement of friends

playful expression of faults to irritate the lady

. confession of love for a harlot

comment on the uniqueness and beauty of the speaker’s mistress

t two lines of the sonnet

express the true feeling of the speaker

. seem out of place in the poem

express a love for someone whose beauty is of the spirit
. reveal the speaker as a liar and boor

are an illustration of hyperbole

3. The first 12 lines of the sonnet are a (an)

Poo0 o

ironic comment of female adornment
. angry description

paradoxical evocation

. parody of love sonnets

a play on metaphors

4. Seemingly, all of the following are criticisms of the mistress EXCEPT

a
b
c
d
e

5. By “fal

Poo0 T

. Coral is more red than her lips.

. | love to hear her speak.

. There are no roses on her cheeks.

. She treads the ground.

. Music has a more pleasing sound than her voice.

se compare” the speaker states that

the conventional praise of mistresses by poets are romantic lies

. to win love, one must compare the charms of mistresses with the beauties in nature
love poetry must abound in hyperbole

. the women whom men love must be worshipped as goddesses

loves must be privileged to distort truth

6. The speaker in Shakespeare’s sonnet

Poo0 T

is a complainer

. is an arrogant and egotistic lover

raises the reader’s suspicions about his feelings and then tells honestly how he feels
. envies the verbal dexterity of his fellow poets

engages in a poetic exercise for fun

7. The true intent of the speaker in the sonnet is revealed most by

Poo0oTw

the outrageousness of his metaphors

. the rare words of praise that creep into his statement

his imaginative conceits

. his sense of fun

the contrast between the first twelve lines and the last two
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8. The reader of the sonnet must know that the criticism of the mistress is indeed a form of praise because

the progress of fault-finding leads to the wrong conclusion
. the fault-finding is imaginative and humorous

there are hidden romantic nuances in the judgments

. the sequence of fault-finding eases in lines 9-12

there are paradoxical hints in the metaphors

Poo o

9. All of the following are metaphors EXCEPT

10.

11.

12.

13.

14.

15.

Her eyes are not the sun.

. The hairs on her head are black ones.

No roses are her cheeks.

. Music has a more pleasing sound than her voice.
The lady I love is rare.

Poo0 T

An essential element of this sonnet is

praise of a mistress

. finding the blemishes in a loved one

a lover’s compromise with reality

. mockery of a convention in love poetry
ambiguity of intention

Poo0 o

Love poetry of the age frequently contains the “Petrarchan ideal,” that is, the beautiful, blond, blue-

eyed goddess all men desire. Shakespeare implies that this “ideal” is
a. more to be desired than his mistress

b. less to be desired than his mistress

c. foolish to contemplate

d. merely pleasant foolery

e. the impossible dream of every man

The tone of the sonnet is
happy

. sad

satirical

. pessimistic
mischievous

Poo0 o

The word “false” in line 14 refers to
a. alying woman
b. the lying speaker of the poem
c. the Petrarchan ideal
d. his mistress
e. a philandering mate

A device in which one uses unusual, exaggerated comparisons is a(an)
allegory

. conceit

metaphor

. apostrophe

elegy

Poo0oTe

The speaker’s mistress, based on his own description, can best be described as
beautiful

. ugly

ordinary

. intellectual

unfaithful (false)

Poo0 o
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16. The assumption in line 12 is that other women

®o0 o

do not walk

. walk, but very slowly

float above the ground

. walk on the ground

are carried when they need to go somewhere

MC sections of Language and Literature
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17. Sonnets invariably ask a question, present a proposal, present a puzzle, make a statement in the first

e

a.
b.

® oo

18. Thep

Poo0 oo

ight or twelve lines; the proposal here is

women can never be understood

even though different, my woman is as beautiful as any other
even though she is ugly, I still love her

. I really wish she had straight blond hair and blue eyes.

. Her eyes, lips, skin are not the best of her.

oetic device in line 1 is a(an)
simile

. metaphor

synecdoche

. apostrophe

metonymy
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Questions 1-10. Read the following poem carefully
before you choose your answers.

Patty's Charcoal Drive-in

First job. In tight black shorts

and a white bowling shirt, red lipstick

and bouncing pony tail, | present

each overflowing tray as if it were a banquet.

I'm sixteen and college-bound,

this job's temporary as the summer sun,

but right now, it's the boundaries of my life.

After the first few nights of mixed orders

and missing cars, the work goes easily.

| take out the silver trays and hook them to the windows,
inhale the mingled smells of seared meat patties,
salty ketchup, rich sweet malteds.

The lure of grease drifts through the thick night air.
And it's always summer at Patty's Charcoal Drive-in—
carloads of blonde-and-tan girls

pull up next to red convertibles,

boys in black tee shirts and slick hair.

Everyone knows what they want.

And | wait on them, hoping for tips,

loose pieces of silver

flung carelessly as the stars.

Doo-wop music streams from the jukebox

and each night repeats itself,

faithful as a steady date.

Towards 10 P.M., traffic dwindles.

We police the lot, pick up wrappers.

The dark pours down, sticky as Coke,

but the light from the kitchen

gleams like a beacon.

A breeze comes up, chasing papers

in the far corners of the darkened lot,

as if suddenly a cold wind had started to blow
straight at me from the future—

| read that in a Doris Lessing book—

but right now, purse fat with tips,

the moon sitting like a cheeseburger on a flat black grill,
this is enough.

Your order please.

10

15

20

25

30

35
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1. The use of the present tense throughout the poem
helps reinforce the speaker's

(A) ambivalence regarding her work as a waitress
(B) surprise at the rich variety within her routine
at the drive-in

(C) sense of timelessness during that summer at
the drive-in

(D) failure to value other dimensions of life
beyond pleasure seeking

(E) regret for the brevity of her summer job at the
drive-in

2. The speaker experiences a tension primarily
between

(A) the superficiality of the drive-in customers
and her own sensitivity to her environment

(B) the artificiality of the drive-in and the reality
of the natural world

(C) her desire to please others and her attempt to
define her own identity

(D) her satisfaction with her job at the drive-in
and her undefined future life

(E) her need for money and her quest for
knowledge

3. The speaker considers her work at the
drive-in to be

(A) predictable and uncomplicated
(B) educational and enlightening
(C) unexpectedly demanding

(D) increasingly disagreeable

(E) genuinely amusing

4. Lines 30-33 seem to suggest the

(A) possibility of an ominous change

(B) need to make serious long-term plans

(C) power of nature to disrupt idyllic scenes
(D) rapid changes in the moods of adolescents
(E) hope of a better future
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5. The interjection in line 34 serves primarily to

(A) emphasize the breadth of the speaker's
reading experience

(B) foreshadow the final line of the poem

(C) comment ironically on the speaker's
prospects for the future

(D) alter the effect of the preceding image
(E) suggest that the speaker thinks too highly
of herself

6. In line 36, the description of the moon helps to do
which of the following?

(A) Emphasize the speaker's sense of foreboding
(B) Link the changeable nature of the moon to
that of the speaker

(C) Convey a sense of the speaker's limitations
(D) Cause the speaker to assess how her present
position is relevant to her goal of becoming

a writer

(E) Show how the speaker's current situation
influences her perception of her

environment

7. Which of the following lines best conveys the
speaker's sense of time while at the drive-in?

(A) "I'm sixteen and college-bound" (line 5)

(B) "And I wait on them, hoping for tips"

(line 19)

(C) "flung carelessly as the stars" (line 21)

(D) "and each night repeats itself (line 23)

(E) "Towards 10 P.M., traffic dwindles" (line 25)

8. Which two lines come closest to contradicting
each other?

(A) Lines 5and 13
(B) Lines 6 and 14
(C) Lines 18 and 23
(D) Lines 19 and 38
(E) Lines 27 and 30
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9. The speaker and the drive-in customers are
portrayed through descriptions of their

(A) mannerisms and tones of voice

(B) attitudes toward life

(C) clothing and physical appearance

(D) relationships to material possessions
(E) tastes in music and literature

10. Which of the following literary devices is most
used in the poem?

(A) Allusion

(B) Simile

(C) Synecdoche

(D) Paradox

(E) Understatement

Copyright: CollegeBoard, 2009 AP Literature Released Exam
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Round Rock High School — Advanced Placement Program
2013-2014 Summer Reading

GRADE LEVEL: Incoming 10" graders
CLASS: Pre-AP English 11

PURPOSE OF SUMMER READING

Your Pre-AP and AP teachers share your passion for knowledge and dedication to excellence, and they look
forward to working with you next year. In order to increase your chances for success as a Pre-AP or AP
student, it is important for you to stay intellectually engaged (especially during those long summer months of
unstructured time) so that you continue to grow as a scholar. Therefore, RRHS requires that all Pre-AP or AP
students participate in a summer reading program. The titles you read during the summer are a great way to
begin the new school year with a shared experience for discussion and writing, and all of the books are
appropriate both to the thematic focus of the upcoming year and to your particular grade level. In addition, the
summer reading program will deepen your close reading and analysis skills, skills that are extremely important
to your success in Pre-AP or AP English.

ACCOUNTABILITY FOR SUMMER READING

IT IS EXTREMELY IMPORTANT THAT YOU COMPLETE THE SUMMER READING!

You will have a major assignment over the summer reading during the 3 week of school. This assignment
will consist of an in-class writing assignment. You will be allowed to use your books on the assignment, as the
assignment will consist of higher level thinking questions.

Summer reading provides you a fantastic opportunity to start the year successfully. Not only will you stay
active intellectually during the summer, you will be prepared to succeed on the first major assignment of your
sophomore year.

ASSIGNMENT

Choose a pairing from the options below. The books are linked thematically and have several
concepts/ideas that are related to each other.

Read both books and make sure you understand the multiple ways the two texts connect.

We suggest you annotate the texts using the high level notations you learned your freshman year, not just
summary, by either writing in your texts or using post-it notes throughout the texts. Make note of
interesting ideas or passages, as well as questions you may have. Make note of literary or rhetorical devices and
thematic connections. Annotating texts while reading helps connect our minds with the written word. Have a
conversation with the texts! Your annotations are not graded, but they will help you on the major assessment.
Consider the following guiding questions as you read:

1. What are the major thematic subjects (freedom, family, justice, etc.) present in your
fiction selection? Pay attention to how these thematic subjects develop over the course
of the novel.

2. What literary or rhetorical devices do the authors use in your selections? How do these
devices help create meaning?

3. What major social issues (poverty, racism, survival, etc.) are present in your non-fiction
selection (only consider if one selection is non-fiction)? Pay attention to how the author
organizes and supports his or her position on these social issues.

4. What connections can be made between the themes and issues in your paired selection?
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The assessment you take in class will focus on the thematic connections between your
books and your ability to provide specific text evidence to support your connections.

The readings will provide you with a broad base of knowledge that will ultimately benefit you
on the AP Language and AP Literature exams.

Text pairings for Pre-AP English 11 (10" grade) Summer Reading

Choose one pair from the list below and read both books.

The reading selections are based on their literary merit and their potential benefit to
students on their AP exams. Selections are pulled from the RRISD reading list, as well as
past AP exams. Your Pre-AP and AP teachers are always reading and analyzing new
selections that will prepare students for success.

Options available (Choose ONE option pairing):

O 1% Option: Poisonwood Bible by Barbara Kingsolver AND Into Thin Air (NF) by Jon
Krakauer

O 2" Option: The Lovely Bones by Alice Sebold AND Stiff: The Curious Lives of Human
Cadavers (NF) by Mary Roach

Q 3" Option: The Fault in Our Stars by John Green AND Enrigue’s Journey (NF) by
Sonia Nazario

O 4" Option: The Bean Trees by Barbara Kingsolver AND The Color of Water (NF) by
James McBride

O 5" Option: The Catcher In the Rye by J. D. Salinger AND One Flew Over the Cuckoo'’s
Nest by Ken Kesey

Round Rock students are readers! Read Dragons, Read!
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Round Rock High School — English 1 Pre-AP
2013 Summer Reading

GRADE LEVEL: Incoming 9" graders
CLASS: English 1 Pre-AP

PURPOSE OF SUMMER READING

Your Pre-AP and AP teachers share your passion for knowledge and dedication to excellence, and they look
forward to working with you next year. In order to increase your chances for success as a Pre-AP or AP
student, it is important for you to stay intellectually engaged (especially during those long summer months of
unstructured time) so that you continue to grow as a scholar. Therefore, RRHS requires that all Pre-AP or AP
students participate in a summer reading program. The titles you read during the summer are a great way to
begin the new school year with a shared experience for discussion and writing, and all of the books are
appropriate both to the thematic focus of the upcoming year and to your particular grade level. In addition, the
summer reading program will deepen your close reading and analysis skills, skills that are extremely important
to your success in Pre-AP or AP English.

ACCOUNTABILITY FOR SUMMER READING

IT ISEXTREMELY IMPORTANT THAT YOU COMPLETE THE SUMMER READING!

You will have a major assignment over the summer reading during the 3 week of school. This assignment
will consist of an in-class writing assignment. You will be allowed to use your books on the assignment, as the
assignment will consist of higher level thinking questions.

Summer reading provides you a fantastic opportunity to start the year successfully. Not only will you stay
active intellectually during the summer, you will be prepared to succeed on the first major assignment of your
junior year.

ASSIGNMENT

Choose a pairing from the list below. The books are linked thematically and have several concepts/ideas that
are related to each other.

Read both books and make sure you understand the multiple ways the two texts connect.

We suggest you annotate the texts using high level notations, not just summary, by either writing in your
texts or using post-it notes throughout the texts. Make note of interesting ideas or passages, as well as
guestions you may have. Make note of literary or rhetorical devices and thematic connections. Annotating texts
while reading helps connect our minds with the written word. Have a conversation with the texts! Your
annotations are not graded, but they will help you on the major assessment. Consider the following guiding
questions as you read:

1. What are the major thematic subjects (freedom, family, justice, etc.) present in your fiction selection? Pay
attention to how these thematic subjects develop over the course of the novel.

2. What literary devices does the author’s use in your selections? How do these devices help create meaning?
(metaphor, simile, personification, imagery, etc.)

3. What major social issues (poverty, racism, survival, etc.) are present in your non-fiction selection? Pay
attention to how the author organizes and supports his or her position on these social issues.

4. What connections can be made between the themes and issues in your paired selection?
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The assessment you take in class will focus on the thematic connections between your books and your
ability to provide text evidence to support your connections.

The readings will provide you with a broad base of knowledge that will ultimately benefit you on the AP
Language and AP Literature exams.

Text pairings for Pre-AP Language (9" grade) Summer Reading

Choose one pair and read both books.

The reading selections are based on their literary merit and their potential benefit to students on their AP
exams. Selections are pulled from the RRISD reading list, as well as past AP exams. Your Pre-AP and
AP teachers are always reading and analyzing new selections that will prepare students for success.

A Note for Parents

It is highly recommended that you review the novels below with your child before making a pairing decision.
Each of these books is of literary merit, and will help to prepare your child for his or her future as an AP
student. However, some contain adult themes and situations that you may not be comfortable with, and it
is important that you and your student make selections with this idea in mind.

Pairs consist of the two books listed side by side.

PAIRINGS (CHOOSE ONE)
A Long Way Gone Ender’s Game
By Ishmael Beah By Orson Scott Card
My Losing Season Friday Night Lights: A
By Pat Conroy Town, a Team, and a
Dream
By H.G. Bissinger
The Alchemist Life of Pi
By Paolo Coelho By Yann Martel
The Secret Life of Bees A Yellow Raft in Blue Water
By Sue Monk Kidd By Michael Dorris
The Hobbit The Curious Incident of the
By J.R.R, Tolkien Dog in the Night-Time
By Mark Haddon

Round Rock students are readers! Read Dragons, read!
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DID | MISS ANYTHING?

(A question frequently asked by
students after missing a class.)

Nothing. When we realized you weren't here
we sat with our hands folded on our desks
in silence, for the full two hours.

Everything. | gave an exam worth

40 percent of the grade for this term
and assigned some reading due today
on which I'm about to hand out a quiz
worth 50 per cent.

Nothing. None of the content of this course
has value or meaning

Take as many days off as you like:

any activities we undertake as a class

| assure you will not matter either to you or me
and are without purpose.

Everything. A few minutes after we began last time

a shaft of light suddenly descended and an angel

or other heavenly being appeared

and revealed to us what each woman or man must do
to attain divine wisdom in this life and

the hereafter.

This is the last time the class will meet
before we disp